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Daar Colleague^ 

1 am writing to you In regard to "The Aesthetic Eya Proposal" awbtstttad on 
Noverabfer I, L974 to the NatlonaL Endo\raent for the HumanltleSi This proposal 
was developed by a 8ub='C0nmittee of the Los Ar .elaa County Art Education 
Council* It v/as written for the purpose of developing nn Indepth srudy of 
oeschetic educaulon, a fourth component In the California State Art Educatloti 
Fr iirnowQ r k * 

In recent correspondence from the National Endowment for the HumanltlPSj the 
grant notification date 1b April 1, 1975. Since this notification date is 
rather late In the school year, it seems appropriate to precede with some in- 
itial contacts with people who may be interested in participation. Yoiir name 
vag suggested by the art consiiltant In your diatrlct. Attached is a brief 
sununary of the project to acquaint you with its purpoaeB and plans. Also 
Included Is a form to complf3te if you wlBh to be coneidered aa a potential 
part i cipant , 

Cordially s 




Consultant Art Education 
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Ag>flthetic Eya Project P„yQpog&l 



Tlu» Intent of thlii proposal 1p to Impliimeiit tha devalapmafiC rf a conglscant program of 
liiHtructlon In acBth^tlc education wli:hln Lo^ Ang^lea Coimty. The project la deHlgmHl 
to tncrt-iiHe toaelier knowledge of and noirip^r f»ncy In varkiug with aeBthoC Ic ^duc/a Ion . 
It wfll iiwolv<» HChoul mul mm- iichoQl ptn>ple who function in the role of teailuT Iri 
v^u louH U'/irnhiK HituiittonH v/li;h Htudonta whntHi agt*?i rang« from klnderHnrten through 
vollc^go or unlvt'THlty. 



Pro j vet 
tUiii 1 • 



Participants; 



To devulop an educational bdae and the requlBlte expurtlsii which wlU 
enable teachers to develop aesthetic education curriculum with accom- 
panylrig strategies and instruct ional materials for elementary and sec-- 
ondary achoola, IneU itiitions of higher learning and selected cotBmunity 
agencies , 

Through defined objectives, this project seeks to ImpleBient the develop- 
ment of conceptSi strategies and evaluation that have practical appli- 
cation in the teachlngrlearning situation as required by the California 
State Art Education Framework, 

A total of fifty achool and non-school participants representing elem-^ 
antary and secondary Bchools, college and univarsltlea, muaeum docenta 
and community agencieB will be Involved, They will be selected on the 
baals of criteria established In the project proposal. 



The Plan: The project will cover an eighteen mouths period Involving a sIk weeks 

suinmer samlnar and a year of ImpleiBentatlon with students. The summer 
eetninai will begin on Monday, July 21, 1975 and conclude on Thursday, 
AuguBt2a, 1975. Partlcipanta will attend flesslono for three hours per 
day, five days per week. Arrangements will be made for college and 
university credit* 

Dr. Harry S* Broudy, a nationally recognlEed scholar in the field of 
aesthetic education, has made a tentative conmltment to serve as the 
principal project consultant. Consultants from the fields of Art, the 
performing arts, currlculuni development and evaluation will also work 
.r-: with the group. 

The summer seminar is planned to develop aesthetic education knowledge 
and to make application to individual teaching-learning situations 
through the writing of curriculum strategies and aaeessment. Activities 
will Include discussions with consultants, visitations to ttuseums, 
galleries and community centers, laboratory experiences , development of 
curriculum, review of instructional materials and the like. 

The Implementation phase is eKperlniantal in approach. It will Involve 
testing individual curriculum in the classroom or learning situation, 
assessing the quality of achievement and using this information to 
develop curriculum alternatives that modify and/or extend pupil ex- 
periences. Five workshops would be scheduled during the year to assist 
teachers with the implementation. Additional assistance would also be 
provided through on-site visitation. 
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THE AESTHETIC EYE P^JECT 



1 kmuld IIM tci be consldared for pa^t Ictpatlon oii this projact 



School^ _ DlBtrlct 

Sclioal add tmB & Phone 

"~ Eip Code 

Hoim idcireaa PhDne 

Zip Code 



Mail %o% Dr. Francae Hitim^ Consul taiit Art Education 
County Education Center 
93 OO E, Imperial Highway, Rm- 299 
Downey, OA 90242 
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THE AESTHETIC EVEp PHASE I - PLANNING SESSION 
S L» m I n n r Co ti t on t Fd r m 

HhmIc injirpoHiarti To inurnaMti pari: tulpaiu knnwUsdge of t\m iirtturtj And 
val K\i*H ul auBliicM Lc: |Jt»i t. upL luui and to CiUci 1 1 LhUi 
/ipplyinp, such kiiuwludHu wltliln InHt rut- 1 tuna I m t lunl: 1 onrs , 

Act Ivl ty 'm (ACT) 

1, POTHMTTAL TOPICS ANI)/OR ACTIVITTES 


u 


(A 
ft 

9, 

r.i 


A 


f ' 
f»i 


m 

'(■. 




DlHcuBti ditferenceM between forms of experience and types of judginent^ 
^ig^i d 1 hC ingulflhlng between mnrali ethical and aesthetic: JudgmcmtHi 
butwi*itan ao^thetic and non--aesthet ic value judgments, and who has the 
right Lo make aesthetic judgmenta, 

ACT^ 
PRi 














IdenCXfy the characterietlcs of an aesthetic object as opposed to one 
which la non-^aesthetlc. 

ACTi 
PR I 














Draw ifrom participants examples of the **buff" phenomenon and how it 
relates to aesthetic perception* 

ACT: 
PR I 












Practice analyzing a variety of non--8tandard art works representa- 
tional and non-objective paintings sculptural weaving, poster, etc. 
while using the aesthetic-perception technique (APT), 

ACT* Practice in the iise of vocabulary; learning to diatinguish 
between deBCrlption and judgment, 

PR: 














Identify art forms wherein participants lack confidence^ attempt to 
emplojr APT to increase the quality of participant's response to an 
unfaiDlllar art fornu 

ACT: 
PRi * 














Dlacuis and list interests of participants and alternative ways that 
the a-aminar may contribute to their growth, aesthetically and profes- 
sionally. 

ACTi 
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1 1 

!M 

'f' 


HI 1 


' 1 

* ! 

', j 

»i 

, 1 

\ * 


»/i 

:\ 

i ■ 


%• 
i 

It 


Mako 11 CDllection of commerctala appearing In the media and dray 

^nforriMu on Abnut:: rnnt: nmporar y Viilueu from annlyaeH of their forri 
arui con ten c. 

Aim 

Makii a collect ion of HKamplea of ''envlronnmnttti aeathetica''' sincl 
tMiiplay APT to nnLily/.^e their a«Hlht;tic and nun-'nesthet ic prapt&rt Iqfes . 

ACT* 

PR: ~ -= ^ - ^ 






View a film of approximately 90 mlnutaa duration; write a rftiylew and 
compare it with the review of an acknowledged critic* 

ACT: 

PR: ^ - - ^--^ 














DuvelQp, discuis and dletrlbute a glossary of tarmi and dafiinltlQ^s 
which will provide participants with a "common" vocabulary. 

ACT: 

PR: , . ^ 














Dtscuss and lllustrata the impact of the popular arts as objt^cta 
which influence our judgments. 

ACT: 
PR: 














DiBCuss and illustrate the distinctions between the popular i&rts and 
the serious arts. 

ACTi 

PR: — 














Craate a work of art and then attempt to describe the Ideaa and pro- 
cesses yhich were utilised* 

ACTS 

PR: * _ 












Review briefly the antecedantB to the present concern for ^t^thetlc 
education, 

ACT^ 
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nirtcuNH ftiid domonrttrato alterxiat Ivta atrategios for utlll^tnw APTi 
Yile prujucLiuUH, dUiLurtliig i)ruJiu:t<Ml tmagu, uCCi 

PIU ^ 


■ rf 

r.: 

'-•! 
'r. 


" -f 
*n 

r* 
1- 1 


1 ' 
••J 


i \ 
• * 1 

.V 


DlBcuBa atrategloa which miglit be employed to demonstrate the gijneral 
i^aucaLlou impIlcatiDnB and valuao of the APT to other tettchere, 
YUitentB liud administratorB . 

ACT: 
PR: 






II. POSSIBLE CONSULTANTS AND THEIR TASK 










Noah Purifoy « Found-^object sculptor 

Charges In conjunction with field trip to Watts Towers* 
explicate the aesthetic decislon-^inaklng associated with 
r ranBf orming "Junk" Into art, 










Dr, Robert Wark - Curator, Huntington Gallery 

Charge: In conjunction with field trip to Huntington Gallery, 
demonstrate how to Inveatigate the aesthetic properties in 
an 18th Century English ma^terwork* 








Dr, Frail, Curator of Antiquities, Getty Museum 

enlarge J In conjunction with field Crip to Getty Museum^ 
discuss the bases for selecting pieces for the Getty 
collection^ 










Robert Gips - Vice President^ Film Fairj, Inc* 

Charge: In conjunction with field trip to T,V* studio, 
discuss the types of aeethetic decialona Involved In 
producing a T*V* commercial , 










Dr, Geraldlne Dimondsteln - Professor oC Art, CSULA 

Charge: Demonstrate and dlscusa the differences between 
movement 1 gesture and daaces and under what conditions 
movement and gesture can evolve into aesthetic form* 
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*^ 

r* 
tM 




i*! 

'i 

t » 


H 


Dr, Gilbert Clark - CouBultanti SWRL 

Charge: Klucidati^ tb« nature of inBtructional ■'packageB-' 

i\m\ tluUr reluvanca for auHthetic aducatiDn^ and provide 

g daiico for participants who eloct to dt>velop inich mater lalfl* 






Dr. JacquuH Haqimt - FrofuHtior of; Anthiropo logy ^ UCIA 

CharHft^* Shuw uxamplcia of and compare approaches to 
aeHthetic perception of tribal and western art* 






Dr, Dtinald F. McCullum - Professor of Art Hlstoiry* UCLA 

Charged Show eKatnpleB of and dlscusa the "aesthetic" of 
Oriental art* 












'■^ — - — - 

HI. FOTENTIAL RKSOUHCES , 












A circulating library of papera and booka such ais 

Enlightened Cherishing 

Parker 'h article on the nature of form 

iBSues of Journal i Aesthetic Education, gcc* , 

Person (s) reBpons ible i 
IV POSSIBLE WAYS TO ORGANIZE THE SEMINAR 




All partlclpantB together for lecture-discngsions, praaentatlons 
by consultants, field trips. 










Small group sessions to pracf ice AFT, and to dlacuss ways to 
Implement APT within the classroom and then bringing their findings 
to the total group. 












Small groups present their ability to use APT before total group* 












rer^on m cnarge or i-uis otgd^nisiiig ©t^imiue* 













o 12 
ERIC 





!■! 

H 
'A 


'/I 

M 

• * 


til 


ft 

1 

f • 


»/. 




V* for^NTliiX ^PROA^CHES TO BVMLUATIOM 












*■ * 


farticlp4nt-obierv^r f rovtde^ care ful daoetlptlon *- a dilLy log 
of cotDpl€t^ prog raffl> Identlfs^lng cliangea Ln awaren^is, eKpeTtlaa, 
and act! tudea * PeriDn resjonfllble i 














Int yrwlu^^lrfcg m stratified sample of par tic ipant a at the ind of each 
%i/Ufc*k. PureDn re apoiis IbLui 














Idiiut Afy ins and coiiipa ilimg th^ typB« of questloni pflrtlclpari ta ask 
at the b<5gi^nr\lng, and '^nd of che iefninar * Ttrscin r^iponslbLc^ i 














3d&ntify ing acid cofflpaiirug jartlclpancs * ability to analyze art 
obj ecca at the b eglnn Ing aiid end □ f seminar Cpre-pcat test format 
using projected image with five ilmces Eot ffafclng one's msponBe) » 
Mz 














Ihrough quest donna ire » Have participants relate, at the beginning 
aiiicl end a£ thesemliiar» what they ^elle^e is tfie nature of aeathetlc 
cdLieacloti and wKy it is linTorUdt, PRJ 

1 
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flirt 

U iihat pfoblsE^s do |oti 
U \%^t do jou want c& 
K lilyt t4Ufiiili ylll 

liieorj Art Eduea^ioti 
tibial to acsthiitlcs ^ 

[itfoductlodi Dl^daiiUi 
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Plp^r discuss 
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Feedback icettng 
(iUM - 11:30 
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1, Define what the term aesthetic perception means to you* 

2, What apeciai characteris tlca make an experienee aesthetic? 

3, Why do you believe aesthetic education la important? 

4, l^iat terms would you uee to describe a work of art? 

5, Describe what you believe should be the bases for Justifying Judgmentfl 
about works of art* 

6p Write as many single word responses to this Image as you can, 

7. Write as many single word responses to this image as you can, 

8, Discuss the relationship between these two images which reflect their 
expressive character. 

9* Describe your reactions to the object presented in this slide. 

10* Choose one Image which you think la best and give your reasons i 

For purposes of reporting in brief form, the questions in the Aesthetic Eye 
Inventory are listed rather than the inclusion of a copy of the ten page 
test booklet. 
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BilHMEH :^KMTNAR, INTERVIEW qun«T10NS 



Interview I 

1, What do you taxpect from the seminar? 

2, What purpose will you serve to the seminar (participant 'e rule)? 

3, What experience not on tne schedule would you want to Include? 

4. What ideaSs concepts do you moat need from thlo Bfiminar? 

5. What topics about aeethetic education moat need to be developed here? 

6. What outcomes of the aeraliiar would best serve your purpose for being here? 

Intervie w II 

1, At this point J what or© your oonceptlons of thle seminar? 

2, Wliat do you now under atand about aesthetlca? 

3, Where are you In termEi of a plan for implementation? 



3i 



m .e"ns:ic m project 



Time Started, jil^ 



Ricorder Ray gdy pomfi 
Time Tcrr,iltuit(Hl_j.2jjL 



Ui I^^e3^!lng; PartlcipjiU f.JQ Staff ConguUnnts J_ ^ Guists/audltors, 
Tine Event Code Content of eviar 



9:20 



ihrry Broudy 



11:25 



Break into groups 

Individual 

inter/iews 



pq 

B 

PQ 
B 

PQ 
B 

PC 
B 

PC 
B 

PQ 
B 

PQ 



PQ 



Discusnun of "forml ao^'irheticfu" 
Questions: 

\i\m working with sculpCurej or cryi^tal or other arf: tom^ how does one franie tMm objeccs? 

Space franies Ehese objects; howwv it is mm difficult tc study a perculator which 

might have an Interesting design because it is harder to isolate it froin its environwt. 

Is it valuable to talk about the history of thp painter and artist? 

The history becomes a substitute for what is there and mind^s perception. As long g& history 

and perceiving what is there are kept aeparate the inclusion of history is= all right. 

How do you deal with the paychology of the ancestry of art? 

Do not use well known works of art, works that are not dene by famous people. 

Is it difficult to separate "abstract" and '^concrete'' soinetinies? 

Concrete means wholmesSj abstract wns the selective usage of separate alenientB of a 

whole-^-* they contrast oni another. 

Problem in semantics — sooie conteniporary artiste working In abstract modes are calling 

thftlr works concrete, 

I wont deal with this probleni. 

Perceiving as an artist rather than as the artist - it^s Inipossiblfci to understand the artist. 
When one talks about an artist one runs into the saine problenis - both contain tnany anibl|uitleg, 
A dassic exampli of the formal concern of thi artist are the photos of Edward Weston. What 
qualities are emphasized? 

Bringing all the qualities of beauty that there are in the objects being photographed. 
It4 easy to underitand the roles played by the work of art and the perceiver in the visual 
arts J but what about in draM and music. The difference between the work of art and the 
aesthetic object? 

In the so-called primitive societies how does this theory of aesthetic perception hold up? 
There are works of art which were supposedly produced to elicit something other than an 
aesthatic response — what do we do with these; e*gi, conceptual art? 
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-V-T 19?5, cont. 



Code Content of Event 



Iroject Director's 



PartlcipMts SGenied to be very pleased with the i.jcilitle.'i and requested that more meetings 
be scheduled al the DHt,',uii Building. Dr. Eroudy's discussioii of seriBory properties 
appeared to gEnerate a good deal of confusion among the part.'Clpants because of the lack of 
experience in dealing with aesthetic phenouiena In a systematic niiuner. 

Or. Broudy's discussion of "characterigtics of aesthetic perception" Identified the unique 
factors which appeared to arouse provocative thinking within the group, They geenied to 
recognize the fact that there were sotue distinctions and relationship which they needed 
to reconsider, The seating arran|eDieni: changed Mmbership of small groups that had foried, 
There is discuasion between individuals, At the close of the session smll groups lingered 
and continued to talk. 



THE AESTHETIC EVE rROJECT 



Date . My 30. 1975 Piace^ MfiaMiilli. 



Tiroe Started 9:10 



Ho. attending: P.iftici|)ants 48 Staff J_ Confiultants 1 Cuests/audltDrs 1 



Time Event 



Cde Content of ovont 



Harry Broudy 

Questions 



ERIC 



PQ 
I] 

pq 

PQ 



PQ 
PQ 
B 

PQ 

PQ 

PQ 
PQ 

PQ 
B 

PQ 



PC 



PC 



PC 



DlnitMislons of the Aesthetic Object (or Aesthetic EKperience) 

How can yOu deal with a work such as Van Gogh in its entiraty? 
Yqu dun't have to work with the whole thing. You don't have to start with a coopliciitrid 
How can you tell whether children are perceiving the object fiesthetically? 
Is there an age limit for aesthetic education! 

If the student Is unable to discriminate, or Is unable to exprese his discrMnatlonij tte 
they m too ynimg. * 

What if a buff or group of buff!i perceive an object one way and you see It. anotherj 1| 
your experience and judpient still valid? 

Wiat about the negative and positive aspects of space an^ shape? Can they be analyEed In 

the same manner? 

Yes, 

Can these things be expresBlve outside of eKperience? Wliat causes southing Co be e3Cpressi?il 

What pmmm the expressive qualitieCj the object we are perceiving or the person per- 

ceiving (a person being an entity holding of a body of experiencei)? 

The body of knowledge of niv students are varied » the experiences they bring to class Ig 

very different — how can I deal with thes ai a group? 

Would students benefit froni working with colors prior to analysing an object? 

Would the above exercise in color be meaningful? 

Discussion of the tenn niean ingful — 

I don't undarstand how I can deal with these concepts* 

I think you are making things niore profound than it really is, at this stage of the gaMi 
all you need to do is be able to look and hear (and know your colors). If you can see 
you can get your students to do it. 

What do you do with children who match colors of their crayons which have specific na^ 
(e.g. 5 hot pink) with what they see? 
Try and discourage it, 

Think it might help matters if we draw the diitinccion between teach to and teaching yith? 
Found out through experience that children are better perceiverSj see ^re because they m 
more open but there is a language problem^ difficulty in expressin| theaselveSi 
This type of looking i analyzing does not require a developed vocabulary, 
You said that the Van Gogh wgs richer than the other work I see both as being equal in 
terms of richness. 

You are attaching psvchological overtones to the tern richness ^ all I lean bj richness 
is a greater range of color in this case* 

I think the problem som of the priniary school teachers have expressed is easilv overco^* 
one doesn't have to have a vocabulary; e.gi, a teacher could ask| ■'vhere art the colors 
the same, where are thev different, how inany uifferent shapes are there? 
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A. 



IvenE 



Code Content of Event 



U-00 

u-.io 

11:25 



Blstribucion of 
Parker article 
Perceiving iusic 

Group Discussion 

Recorder's 
sunadon; 



Project Director 
CoBfflasnt: 



Participants were asked to read this article for the following day's discussion- 

Listening to various excerpts froffl lusical compositions and identifying eleMntfl m\ as 
pitch, coloration, etc. 

^^ysis of sensory products In visual conpoaitioti, 

The cc™ for the ptdtgoglc lipllcatlMS of Broudy's theory Merpd as teflectd In the 
™y ,ue.tta. p«t to hi. concerning ho. hli Ideas «n be used »« f 
tij, ad Ms discnsslon ot sensory properties eiploylns visual as wall as physic,! stliuU. 
Th. short period of group discussions which follosed focused on participants atttjptlng 
to'ldentify specific sensory properties In particular .orks of art, Ms activity appear^ 
to facilitate an ondetstaiidlng of the Initial process ot aesthetic perception as tecrlled 
bv Dti Broudy. 

Today had opan ixprission of frustration voiced by one and reiterated by others. The 
question of how to use thie approach at the classroom level was expressed as a inajor concern. 
Dr. Broudy reviewed the process by deOTStrating with an art reproduction. ^This m again 
niet by stateMts like "I'l confused." Reflections hm notes and obsaryaclons mm 
to suggest'that accepting this perceptual approach to aisthetics means altering one s 
thinking and this is difficult to accept. 

Peo te in the group .ere asked to bring in .otks of art they hw created for the purpose 
of analysing .ays the artist perceives his .ork but there vera no volunteers. 
There Is .och Individual and group conversation a«,ng the participants. P 1 h 
brought in intonation and/or annoiincelents about events or resources related to our topic 
One participant - John OotterbridF.e - agreed to bring in his work. 
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li e August 13, 19?3 nm Rooa 23? 



Tine SEflrtid 



9100 



* ittending: Participants Staff ^ Ccnsultants ^ Guests/auditors ^ 



f ' ie_„ Event 



Code Content of cvint 



15 



10 



:35 



:00 



Ron Silvenan 



Ron Sllverian 



job-A-Like groups 



Recorder's 
sunnatloni 



Project Director's 
conientsi 



PC 
RS 

PC 
PC 



The parallili of aeithitlc coiponinci In art and lusic. 

Participants Usttned to two different pieces of mislci Strivinsl^'s Riti of Sprini ^ 
a Quincy Jones coffiposltlon and attempted to identify the sensory/f otMl elennts and tht 
expressive coiponint in tirii of visual iquivilsnts. 

Discussion of the expressive cofflponent of the tuslc* 

The abrupt change in te^o was very frustriting and dlffiQult to deal with. 

One way to deal with this problem is to take visual notes and eoipOBi your coiq)ositlMi 

uilng tbiSi notes. 

Crayons are a difficult lediui to work with because it's iifficult to change things. 
It SIMS important that before one aibarks on this type of ixerciss they should bi very 
faiiliar with the pirciption fonulii 

ContrDvirsy arose about judg^g and diiplay of work; how it was to be selectidi vai 
to be salected - three ilternativesi 

1) All work exhibited and judges pull froi this and rationali 

2) Judgis pri-silected iriiibit 

3) All work displayed. 

The first alternative was chosin. 

Discussion of his paper "Art as a Subject for Study," 

Participants broke into job-a-like groups to discuss Ifflpliniintition of the theory presintid 
during the past three weeks. 

The ixercise introduced by Dti SilverMn provided an example for the participants of bow the 
light IropliBient the inforaatlon prisentid by Dr, Broudy, The exercise seeaed to be will 
receivid by the group, 

In diicusiion procedures for display it was suggested that a coiaittee of three judges 
(volunteers froio the group) select examples froro the three exercised for display using the 
purpose of the ixircise as selection criteria* This raised Isiuis with the |roup bicaust 
it was felt that every piece should be displayed, The issue was resolved by having the 
participants consider alternatives. The outcoM was a decision to display ive^ piece 
followed by the judges selection along with lEateients of rationalg. ^is issue provided 
a natural entry into evaluation using Greine's fraraework as critirii. It ws interestki 
to observe the degree of feeling that wis expressed over this Issue, 
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M AESTKEnC m PROJECT 

Date August 26. 1975 Hac e Reo,, 237 



TiisQ Started 



ML 



Urn Itr^inited 'jo^ 



No. attending: Participants ^9 Staff 3 Consultants Gucsts/audltors 



Tinie Event 



Code Content of event 



9! 10 



9:25 



11:20 



ParElcipants 



Ray Silverman 



Panel discussion 



EKLC 



FH 
DD 



FH 
NA 

JS 



FH 

KM 

JS 
PC 



Announaements about: art ed, organizations; availability of prints; pirfomaflces in the 
coniiDunity, 

Slide-casset'ejrisentatlon of a range of Africani Orlintal and Latin Asiricio irt lad 
music accompanied by discussion (involving participants) of the sensoryp fonal aod 
expressiva propertlis of particular works, Participant responses and coimenti ritt|d 
from being highly specific and insightful to general, Mblguous statiMnti. 

Noe Alvariz, Board HeTOberj South l^hittier School District* Don Duncan, L.A, Cotmty Schools 
Office; John Shambrai Principal^ LA* City Schools; Kiith Valtoni Supt., East Mttlir 
School District; Dr, Frances Hinfii Moderator, 

How can adinlnistrators help us impleinent our goali for aesthetic education? 

Many adrainiitrators feel *'Art is a waste of tine" because of their bickgroundi oftia 

lacking in art educationi Must educate your administrator about the isiportance of irt* ^ 

Teachers say they don^t have tlffls for art bacausi many do not have backgroundi 

Society consldirs Art "frosting on the cake." Tha idea that education can exist without 

Art Is inconceivable to the technologically oriented. In Orient, Art very iffiportant li 

everyone's lifi* Art givai us a base from which ^e can fflove out to all kinds of encounters. 

Considering Art a luxury is totally ImpracticaL 

Do we ever ask how is Art education doing! 

Adnilnistrators often present Art to the Board as '"frosting," Board should insist that 
Art education be givin its due within the classrooi,, Currtculurn must be a balanced ont« 
Administrators must look at a total program; most teachers must deal with administrators. 
How to approach administrators? By amphasiilng aesthetic perception you do not havi to 
ask for any funds. Aesthetic educition is tnore than just Art; observe anything lestheticill 
need to get started with doing things in aesthetic perceptioni If you make principil 
'look good" administration will like whatever you are doing. Aesthetic approach t^m 
learning exciting. 

Some funds will be needed, What about support for dissemination? 

Are there ways of supporting taacher in the school - to allow theni to experiient vith 

aesthetic education? 

If you can articulate what you want to do, youUl get help; if you can convinci 
constituents that basics are 0*K. then you can move into other areas* 
Find "friends" within school who will work with you, 

t^en an administrator puts out money for something - expects return.,, makes i cmitmn 
to program. 
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THE AESTHETIC EYE PEOJECT 



Dati August 26, 1975 



DD 
NA 

DD 
JS 

PC 

KW 
PC 

Recorder's 

Project Director'! 
Comnients 



Contiiit of Event 



EnthusiasiB and provlni thg validlEy of your prograffl yithin currint limitations irtll 
enable the prograffl to grow, 

Most effective ^ the sanie agency which sponsored this seminar should inforg school 
districts of prograin... teachers tnust be helped froro the outside alsOi told iipiet 
County to send to m%t Board Mbers inforiation about this prograi. 
County can infori adiinistration but EUSt start with individual lehools,., If suectiiful, 
will spread. 

Things that turn on parents are the aesthetic pirforroanees of their childrin. If yw 
can get others to "look aeithetically" this is a very isiportant accoitiplishiDent Id and 
of itself. 

There have to be people who will be available to assist serainar participants in their 
endeavors, 

Sfliat are the mnira resources nseded to do the job? 

Different people will need different resources, AdrainistraEors need to reallie that 
aesthetic education is not production*!, it is looking. 

Participants were very much involved in discussing both aesthetic perception in fiiponse 
to non-^Western art foms and possible ways for impleinenting aesthetic eduwtioa within 
the schools. 

Ray is a recent graduate from UCLA with i aajor in Art Hiitory* His role in this 
seniinar has been docunientatlon (photography and the log). He volunteered to make this 
presentation after a staff discussion of the need to work with tnulti cultural art objeets 
for the purpose of helping participants to utiliie this fflaterial with scudents with 
diverse ethnic backgrounds, The response froi participants was much like the desflnstratiens 
from the group = they wanted to becoine involved. 



ERIC 




Sunmayy of Comments frora Surmiier Seminar Asflesiment 
C!0NHIILTANTS PRESRNTATION 

Percentages 
Low High Avaraga 

. . . , ^Art t vltioH N 0 1 2 3 4 5 ReH pon iie 

I, Hlatorlcal Review of Aft 49X 10% 6% 39% 45% 4.18 

KciiHMtlon ^ Hon SHvermnn 

Comment a I 

I was interested in knowing where we have been in eduqatlon and feel more dedicatad 
to the future and present in assisting the role of education today, 

Vi»ry tlioroup,h, 

Kxcellent review of a hiitory unknown to me. Wish I knew more about this. 
Excellent presentation* Would have been more meaningful further Into the seminar. 
Well organized j wall presentad overview. 

EKcellcnt as it condensed the overall scope of art history and for the naive viewer 
I would add more of the problems of American art education up to today's emphaslo, 
Aeschetlcs the Why! 

Hc*ndlng of lecture of such long duration made It difficult to attend to after a 
pi^rUid of timo thereby losing some effectiveness* 

Happy that the printed version was provided as well as the oral. 

Very excellent throughouc* All things attended to In the highest professional 
manner* 

Good summary- 

Felt this should have been opening statement ^ followed by business and a statement 
of Che goal of seminar. 

Good follow up with written copy* 

Very helpful to me as I am not an art education major. 
Good lead-in for group. 
Some truly briiriant ideas. 

Important overview. Much mora Interesting when not talking from notes* 

Very Informative, well presented and gave me some good insights which I've needed 
for a long time. 

Very artlcuiate. Presentation concise and well organized. 
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I iriuiu'cl tn npproclntn art mnre and Bau dlfferon£e» in art thflt T dlfln't know 
pRiKiod, Vory KtH)tl* 

UooU |ir«^Huiit ar ton - Important backgraunU awflrena«i, 

Maturtal was camplete but preaencatlon lacked because It was raad verbatum* 
Could of Just as well passed material out. 

Interesting. 

Very in formative. 

Turiu^d off usually by someone raiding a paper. 
Wf neodud this Insight to the paatedp 

Hr* Silverman read it too fast but being able to read it myself helped* 

To the point, full of Interesting information - presented forcefully. 

The Information was well organized and important. However* it was too fast and too 
tortnal and did not allow for digestion and effect the purpose. 

He ruad the opening lecture* 

Clear - neceB.sary. 

Wnnit* iMve tn joyed more* 

Nu comtiynt 14 
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Coniuitftfiti Prtacfitatlon 

PagA 3 



Low High Av«r«gii 

A c t tvl t U> N Q 1 2 3 4 5 Ra iiponwji . 

2. Af'«th#tlci And th« Danc« 47X 2% 2X 9X 19% 6R% 4.49 

(Utriildltiii Dimondiitsin 

I learned much about dance this onm day. The laarnlng has opanad my vistas in 
appreciating the form of dance as an art« 

Sctmulatlng. 

ConncctiQns to our main purpose not olear. True - a fun experienoe! 
Great! Terrific presentation. 

Would have preferred this later in the seminar after Broudy'a Introduction to 
music and aeethetlcs. Would have liked mora discussion in terms of tha aasthetles 
In dance with G. DiTOndsteln herself. 

Excellent, exciting » fun! 

Her energy overwhelmed us and her presentation and methodology were excellent • 

Good - got everybody involved at the beginning of seminar ^ dissolved some of the 
stlffnesa - released a lot of energy. 

Possible explanation of what was expected would have helped. Maybe later time 
schedule group would have felt freer. 

Her verbalizations ware of poor quality. Unfortunate for her to keep correcting 
harself. Worst was asking for answers and putting down people, 

A perfect example of enthusiasm and its importance. 

Great* 

She worked cloaely with us and addresses herself as an artist. She got ma physically 
involved. She is an artist - that experience is always stimulating - to work 
with an artist. 

Concepts taught and learning process to take root were done meaningfully. I 
learned painlessly, 

A tremendous experience. 

Should have had t^wo days - nature of activity. 

Outstanding = total involvement on the part of participants. 

Dimondsteln is very much a pro but does not explain and demands. Beating people 
over head doesn't work. 



EKLC 



Con«ult«nfc« Prssantatiofii cone. 
Page 4 

Imprtfiiiitid by h«r iblllty to control gteup «rid yet IC rtMlntd m crMtlvs •stpirlttfinn. 

Vttry good. 

Fantastic, a great way to enable participants to lose inhabit Ions* Pfeaented 
beautifully. Made me exelted about dance. 

Vary practicali aesthetic experience. Useable in many areas. 
Excellent . 

Involvenient high. Ejcamlnatlon of aesthetic weak* 

Very good experience espaclally ii^lth the video dance follow up. 

This was excellent and a good lea breaker for the beginning to the aemlnar. It 
relaxed people and we got to know each other faster and easier* 

Opened up a new world. 

This was good at the start of the senflinar to loosen up the group ^ relax etc. 
No comment ^ 19 



49 



Consultaiitt PrasMtAClon 



Low High Avttr«g« 
.>eHy ltiti» , N 0 I 2 3 A 5 Rt ^wnnnN a 

3« Aentheelca and Found Objasts 45X 2% 20^ 18% 24X 24X 11% 2,82 
(Watta Towers) - Noah Purlfoy 

Studio was raally an aaathatlc eKparlanct* 

Noah Purifoy was a vary atiinulatlng thinker although he did not relata hla idaas 
well to the purposes of tha seminar. 

Had difficulty in getting precise answers to questlofta. 

Rambling - free association* Intimidating lecturer. Refused to answer relevant 
questions* No continuity between his lecture and Watts Towers* 

Would have received more aesthetic experience if the analysis of criticism had 
followed this trip. 

Speaker could have been more prepared so that talk could be more relevant p 
Of some interest but did not attend to aesthetic matters, 

Dldn^t enjoy Noah's talk - liked his studio and conversation, Tom's slides added 
a great deal. 

Liked Noah's studio. Watts Towers could have been better* 
Not enough discussion time as follow up. 

Watts Towers interesting, Purifoy never seemed to get it together for ma. 
Speaker did not attend to aesthetic education! 

He is a hostile guy - difficult to understand - too bitter - gave very little* 
Studio eKperlence - insights • 

Had difficulty articulating his views. Rambling. 

Intereatlng but Mr. Purifoy seemed uneasy - perhaps because he did not know what 
was required. 

Difficult to follow his lecture - great experience to see his home environment. 
Enjoyed the Towers and hearing Noah - but he has some hang upa^ 
A perfect way to introduce art and aesthetic^ In the found object. 
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Dlacuttalon mt mu«aum ot little valua p«r«anAl talk with his Intfirastlng. 
Th« Tiiw«rM wdta great but Hoah'a talk was not vary enlightanlng, 
informativa. Nq diractlen In aasthatlca* 

Communtctttlons with Noah were a bit frustrating but the aKperlanaa felt waa a good 

one - loved his atudlOp We needed more visits to itudlos. 

Noah was not too clear in his talk. Felt he rambled too mueh. 

The towers were great - naturally, I felt that Noah Purlfoy didn't apeak to what 

our needs In the seminar were* 

Excellent and worthwhile experience. 

Lecture at center was strained » but Mr* Purlfoy on a one to one basis Is exalting ^ 
little on aesthetics. 

Interesting, but not on aesthetics* 

I would have liked to hear from other artists coinmentfl of the Towers. 

1 found his talk confusing, a round clrele but appreciated his sincerity* 

No commeiit 18 
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Pag© 7 



Low High Average 

Aetivitlip H 01234 5 Rf^wpimfti 



A, Aa-thutleii and th« 49X 2% 2% 10^ 22X 63X ^.39 

Environmerit * Coy Howard 

Consnencs: 

Beautiful presentation on eraatlve process. 

Vary intarestlng prtsantationi personality and Ideaa ©n aesthetias (Boma of thaae 
insufficiently developed)* Again he did not show relation to seminari 

Excellent when coupled with seeing his design for a museum exhibit. 

Informative, creative, Graat addition to aeralnar* 

Excellent - bridging architecture - function - form - emphasis reacting to environ* 
ment! Good. ' 

Informative, interesting, highly animated even though he spoke more of the creative 
process than aesthetic perception. 

Interesting presentation - needed more a^iSthetic oriented material. 
One of the best - find myself quoting Coy in conversation. 

Neat ^ Really great to hear about the background of the current L.A. exhibit. 

Although he didn't follow requested guidelines, the eKperiance of hie dynamic 
personality was worth it - especially since he designed L.A, County Museum show 
(not too well designed). 

Bet his atudents never get sleepy in class! 
Entertaining but not always to the point. 
What excitement * 
Very interesting! 

Brilliant - illuminating - stimulating - his energy was motivating for me - gave 
good insights into architects mind ^ goals etc. 

Very dynamic- Interesting viewpoint, 

EKcellent * 

Good speaker - entertainer! 

Excellent presentation - dynamic » enthusiastic. Informative. 
Howard was interesting and Inforoative. 
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CnniiultiinCi Pr(i«antatloii| eont* 

ltUor«iitlng - 0xeltlna prisantAtion^ 
A MttmuUt Ingi craative young inan« 

I appraclatad everything he had to aay but he aeamed eonfufied and unsure of hla 

presencatlon. 

Enthusiasm personified - got the Ifflaglnation going. 
Interesting but basically off the iubject. 
Informative- No enlightenment on aesthetics. 
Exeellent - stimulating and informative. 

Coy was superb - maybe next time we could see some of his work l^m* the exhibit /museus. 
Gave added dimension to what is concerned with perception of buildings * chairs etc. 
Very stimulating. 
Dynamic - original* 

Excellent - would have helped to have aevaral sessions with hla or similar type. 
Great to watch and listen but he had little about aesthetics. 
Interesting but not on topic. 
Interesting but not on aesthetics. 
No conment ^ 13 
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ERIC 



Percentages 



0 



HtBh 

5 



Uil Clark 



^6% 



4^ 9% 22% 39% 26^ 



Comment h i 

I would liave liked to do more work In thle or talk to soniaone ahptit t^ea^a. 
Would like to have seen some of these. 

Not a uB^fui approach for oldBr students perhapa of value iot y 0\xr\g^r an bt^Srflphy 
and hlBtory oX art. 

Well proaantec]. 

Not enough aKplanation and IdeaB about makli^g these In tarmfl oi r^Bult a ^Kpec^^d ^ 
the w}]X ®^ clear- 
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Would Like to have seen actual kit samplea and demonstration o f u^e* 
Very pract icali 
Interesting ccmcepts* 

Have referred to tlilB a great deal and plan to uae in clasaiooia, 

Could have presented several aampleB or ftlni alldea of outa tanding exaanplas , 

Not enough discussion time nor fQllow up for presentation. 

Much ideas, thanks. 

Wish ve could have all made a kit or a caboodle to shar^ ! 
The idea of kits bothers me a great deal. 
Us e f u 1 inf or ma t ion , 

It helped rne get an idea ho 1 cuuld laake some for my cl^sa- 
Object to names - Ideaa and tl 2ghf n iiiost profound. 
I think bastcally Clark has a good idea. 

Would have liked more explicit Inforniatioa on difference beE^ean Wtfl and kfflbcpodi^p , 
Personally, got ''turned on*' by the posalbllities , 
Good Ideas, 

A creative way to present learntng tools for the classroom, 
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Consul taut 3 Prpi^ncaclojfia Qotit , 

PflRi? 10 



Hifllpful Ideiia, 

I winh had brought Iti morel m^tirlsl« to eha^ m* 
lli^ljirui - luioded imwo mmmplmB ^ mcra d^flnltloil. 

Would like a list of Kits and Caboodle^ avftlLflbl^ and where to write f^r thmm, 
Looked at theni but didti^t have tisne to write davrn information * 

Needed examples. 

Would have preferred niote tim&- in this area, 
Tha poaB Ibt li ties boggl t^ the ralnd , 

The ideaa w«re great needs something batter for praaentat ten* 
Er^aniplas woiild ha\ra helped* 
Na comtaent ^ 17 
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Low High Av«rag@ 

Act lv-ltl«g N 0 1 , 2 . 3 , 4^ j RettpDniiC^^^ ^ ^ 

6, Aesthetics afid TV Com-- 5% 9^ 11^ 201 55% 4.11 

Cnfiifiunitii: 

EKtrt'nitfly helpful* 
EHcel lent , 

Interesting but not related well to aeralnar'a purppa© , 

Made very cl^ar what la Involved Iti the craatlon of aeflthatically pleasing coiiaiiarcialSf 
Enthuaias ttc , wit spokon and ttifoTtoative, 
Marvelo\!S eKperienee more! 

Renewed my faith In TV* Good tdeas for avaluatlng eoina^rcial® %iLt\\ children - 
hard to use actual TV In this respect - the film wsa a letcef medium for classroon 
di«eiiH3 Ion* 

In fDniiat 1 ve. 

Not articulate enough for media, 

Glps is a inan vho knoi^s wall and enjoya hia work. 
Good , 

Feel th^y war€ rather well made with a great daal of htiBwr* 

Grt^au his worlc vas obviously aesthetic but he didn^t: tal\ about speclfica in 
aesthatlcs* 

Of little Interest or use. 

Dlract contact \^it\i the artist * 

Very interestiiig* 

Incapable of talking to Issue, 

Interesting hut he didn't stick to aasthetlcs* 

Great I t 

No corainent 29 
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Act Ivlt Ir « 



Ar»wtlHtCica ami Poo try 



Low 

0 



12 3 4 



High 
5 



46% 



4X 12% L5a W% 22% 15% 



tUlMjH^llHIl 

2,m 



Despite apparer.t contradtctiom to categorias wa used, Paul VangellBti^a presentation 
added up In total to ha quite relev£.nt and supportive of our idea, 

Evrtslve In decillng writh poetry for the aasses, 

Cruat . I liked the fact that he maintained his principleQ though they dtd not 
fit IJroudy'a BcAmme. 

Not rilear as to v/here the viewer ahould be tn relation to poetry. Learned more 
frooi fellow part ic Ipafit , 

Created good discusBioii. 

Spealcer waa not Inforaed ahead of time concerning the nature of our seminar. 
Perhaps he should have heeii investigated first. 

BcLmilating* 

Fair. Could havtt reliited talk to aesthetics moxe * 
IUiin*?thlng was miiifting ? 

I really Ilka poets and poetry, but there ^ai a lot of tenalpn in the rcora that day* 
Don't: know how practical* hut helped the Imglc store* 
Paul was thought provoking and Involved group liiteraction. 
Ha laut quite a bit of the participants* attentloti- 
Incapable of talking to Issue. Defensive, 

Paul was too technical - interesting philosophy about poetry but he didn't apply 
It to his work - he eventually read his poeia and dtd atterapt to explain it - seemed 
CO contradict hla own philosophy. 

Didn't get anything from this presentation, Lack of communication, too high a plana. 

Need gome concrete niaterlal to work with^ Kennedy's presentation was more helpful. 

Opposing view presented would have been beiitficlal to bring in people who were not 
convinced of Dr. Broudy's approach. 
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Part*' I 1 



1 fulc he wrtM nood - but too juyrv]^* 
More of his poetry and InCerptetatlon. 
No eonuiieni: - 26 
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how High Avetum 

Acclvltlfls _______ _ N 0 12 3 4 3 Rcgtipqriwfi 



H. KvrtUiiitlcm In Aetitheclc ^5% 11% 21% 26% 22% 3,69 

lului at Ion [H/nLne Grear 

OommiMit H i 

Prttsenttttton on how to meaeura progreaa was weak, but aatual testing procedurefl 
proved to be very aenslble and feasible ! 

Interesting but did not provide for my testing needa* 

BuEing, Jargonesa, Too theoretical. 

CreaClvicy - void* 

Fast but succinct* 

Could have covered material and tapes of avaluatlva tnstfuttenti and methods batter 
Other input excellent. 

Concise - to the point and ultlmaicely honest* 

Could have given examples or sample copies of check sheets etc. 
Gave me Ju3t the clarification I needed. 

Dwalne la brilliant always clear and very conciaa - he stimulated me intci real 
action on theHe Isaues. 

Very underB tandable . 
Dull. 

Good ideas - very helpful. 

All this information helped me fortaulate ideas about evaluating this year In art 
and other curriculuni areas* 

Allayed my fears of how to measLire growth in aesthetic education* 
Should have involved partlcipanti more. 
Too fast - niore time. 

More discussion as related to spiciflc projecte. 
Very clear* 

Well done » very informative and will provide help In dDlng evaluations. 
No comment - 29 
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CcinHuLtantg Presentation 



lew High Average 
Actl vitiaB , ^ ■ , Q J- ^ 3 4 5 Reaponaa 

Acach«tlca and Jazm - ^IB% 2% 6% 6% B5% 4,75 

Tony Brlto 

Very Incerestlng , Informative^ awd relevant* I would Ilka him to apeak to my 
students. (Address? ) 

Marvelous! Well plannedp pte&mmtBd In a unique way. Covered everything Broudy Calked 
about but not necessary to pldg^on-holG his thoughts In Broudy *b categories* 

So organized! Well prepared! Kn#v? subject extremely well, EKcellent presentation, 

Totally engroasingp high intensity but clearly understood. 

To the point excellent, 

EKtremely good* 

A marvelous presentation that opm^i aew posfiibllitlee for ma* 
Well organised - easy to follow^i, ^ery informative. 

Nothing can really replace real^ kno^/lng what you are talking ftbout, 
Kxcellent - well prepared, 

I ruaily learned new aspects at ^mz* I liked his contrast of black and white musician 
an idea long supressed in thla country. 

Excellent, Very prof esslonalj vary explicit. Very Informativa, Felt ha knew the 
objective of seminar well. 

The presentation was excellent and his knowledge made it easier to understand. 
Excellent preaBntation - well tho-ught out! 
Good examples of what he was dlicussing. 
Missed It but heard great thingi. 
Excellent preaentation of Infonwtlon, 

Outstanding - have never really had an open mind about this form of music but felt 
I gained Insight with his develapwenc. 

Excellent - well prepared and hilpful to teachers, 
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KH**^^i®nti comciw$ - vast miy too lon^ and drawn outll 
Vi't^y prnotir*nls thought out and orRanlr,«d, 

Gr^iit! Wondarfuli 1 can't say enough! 
Very informative. Got at aeatheticB at and, 

EKC^-llent! Well orgaiil^ed (reflected main Margaret Huutor technlquea). Informative 
a well structuradi presentation. 

Very wall organised 1 With great amount of Information, 

Tony was oKCelletit - why did we have to force him Into using Broudy's fraiifteworks his 
approach was a viable alternative. 

Excellent presentation. 

Fantastic! 

Syperb - a balanced presentation. 
Well preparad end realistic p practical- 
Good approach for a short period of tliM, 
l^Q comment ^ 16 
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Conaultante Presentation 
PrtHu 17 

l^ovi High Av^rfiRP 

At* t I vl I 1«H N 0 1 2 1 4 5 . .Hru(pcmM^_ 



10. Survey aiul Anatyiilw of ^48% 4% 21% 7'1% hJiH 

WtukM ol Art frt)m 
V/irlnuN (!ulturi»B ^ 
Uay Sllvomiiin 

Kxce 1 1 tnit i 

KKcellent for ona ao young. ObvlQualy aiaoth^ir plum fox Ron Sllvarman, 
Great I Good praoentat ion , 
Very relevant and well done, 
Excellent , 

Well presented - we really turned on - he handlad It ^^ll by giving us such good 
aiimulation - really came togathar, 

WIhIi we could have had more tltne, EKcellent - welL prepared, 

He*y not excited enough about the work - most photDgrsphs were terrible. 

Beautifully done and informative. 

Very good and well coordina'.ed I 

Well organized. 

Was on the whole interesting and well thought out. 

Excullent slide correlation with music, Excellatit choice oi vlsuale presented. 
Good visually and musically* 

Excellent s the participant involvement was very well done* 
He planned it very well* 
Very useful. 

Need more of this - very helpful for applying aesthetic perception and seeing 
cultural comparisons , 

This is when I began to feel confident about looking at art. 
Great - most enjoyable aspect as far as visual of the aeminar , 
Well done. 

Should have had more of this for groups to practice aisthetlc concepts, 



Q SUPER (for lack of a better counter-culture wprd) 

ERIC 62 

MMMm No comment -26 



Low High AvyfaMii 

A^^jfc 1 V t r 1 t^H _ N 0 1 2 3 4 5 Ut»H{)onHu 

II, Adwinlfltrat Ion and Aoathotlc 2% 7% 11% 36% 31% 13^ 3*27 

Commnnt tk \ 

iKsi^fuI, Ki^poclally Joi^ Alvarez -e eontributlone* I wirih ha could iiddresa our 
\\ \\ g 1 n o I* r H 11 g h D o I , 

Ififormii tive* 

Should have been a whole session. 
Se^^jslun COD short* Input good* 
1)1 HCiHit 4jg ing realism* 

Tt)a tthort* Nt^t enough Ititerchanga but worth a lot* 
Not long enough, 

They dlcj an f>K:cellenfc Job and deserve recognition for their tremandoua enthusiasm 

and kna'w ledge. 

Pr«*pare<i questions may have proved more valuable ^ too short . 
Sourujed like what you always suspected but hoped wasn't so* 

Would have liked to hear more from panel and opportunity for more discussion with 
nic nih o r s of b o m i lui r . 

The Ttiain point:; came acroBLU 

Some panel muinburs gave me a bigger insight into role of board members and princlpala, 

Tlie Idc^a tor this panel was groat the time allotment was frustration - half hqur 
isn't enough. 

Good - but very positive most school boards don't work in this way. Would have 
been interesting to have a few board members from participant districts. 

More time neediid - inviting our own adniinistrators would have been a significant etep. 

No comment - 33 
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^ ^ • . . J? J^^y^ ii^ yj- - P'^*^R^"t/^tiQn^i and DladuaatQiifl 



N 



Low 
0 




!. Till* import of Aaathetic 
l^iiira t Ion 



4% X3% 23^ mt 



4, '38 



Common t a : 



Extremely knowledgeable , wall organized speaker* Often forced fcO repeat points 
**ad nauHeum'* because of dumb quest ions from group. 

Not clear why aesthetic education - why In art education? AgaltiSt performance as 
a meaiiii of: developing aesthetic experience* 

FantaHt ic and i nt ereat: i ng * 

Very well done - helpful to us on community laval for sail %0h ^ liked hlfl reallfii to 



Prlv/ileged to be exposed to this kind man. For my purpoeies* I bagan to get what 
it is about - feel he is better with concepts than with ahlldr^n. Simple minded It 
may be but I need more and niore simplified prasentatlona ^ 

We were all familiar with this to begin with* 

Exce 1 lent , 

He began a little too fast. 

We 8tlll need hlatorlcal and artist related materials. 



approach . 



Supe rb ! 



O.K. 



No comment 
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IN4i4« 20 



Act Ivltlepa 



N 



Low 

0 




4 




Naturo of Aiuithetlc 



46% 



11% 22% fira, 



Wo n t! e r f i i 1 ^ s c e 1 le n t * 

This lecture didn't stand out In my minds 

We still need historical and artist related E^atQrlals* 

No connrient - 31 
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Low High Av@rsf|ii 

hy'tl^it i&^^^ _ ^ l_ ^ X ■ A , -A _,_J^t^Mj)cmMti^ 

U ChiiriictrirlHtlce of m% 2% 9% 17% 72% 6.59 

V/hat a marveioue acholar. 

This lacture didn't stand out In my mind. 

We nlll need historical and atClst related matarlalsT 

No ccffliment 25 
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Piigo 22 



'hm High Avirflga 

^^_^^__^__MliyMM&. ■ , I 2 3 _ 4 ^ ^ S Retippmie _ 

4. Sennory, Formal, Technlcftl 46% 4% 11% 17% 67% 4,43 

and KKprr^^^^^ve Properties 

("ommont a : 

Would like fto have had mor© practtc^; ^^Ith theeia* 

EKcellent 

I get it! 

KKplalned ttl,aarly* 
EKcellent * 

My percept iOjti will never be the 

Hi* spent a little too much time on l^t^^ first two and not enough on tha laati to make 
me think w^. weren't allowed to talk 4b^ut the eKpresalva qualities, 

Wti Htill M^A hlatorlcal and artl#t related materials* 
No commenc 25 
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nmiiiulciine« ?ri«MC«tiona i fir* Broudjr 



Feraintagea 
Lei/ H4ih A.v«ragi 

Acciviclea H 0 1 2 3 4 S ReBpq^mHe 

AniilyfllH of Works of Art 47% 2% 2^ 2% 19% 34? ^Ot 4,02 

Uning HI tiluH 

Comment £^ I 

Demonatrattd vhat ha was &t tempting to escplaln. 
, Good • 

Prefer to have more input by axperltnccd pecple with a tinlqua approptcli ^ lltcla 
applicaclon to conteiaporary forms. 

Pour modelsp of negative value, 

Worke well with 2-D work. Sculpturi prasents problatns i^hen \rle\/€d thd>s wa7« 
Slides were too fanilllar* 
Clarlfl€*d aremB , 
No conimant ^ 28 
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r^niultfiritw Prtsiintntlonil Dr , iMudy 



Low Mlgti Avumge 

A gttviti Bi _ M 0 1 2_ 3 4 5 R fcHpfsn gig _ 

6* AnalyiiiB of Selectieina 47% 2% 2% 13% 26« 32S 261 3*0& 

from Muaic 

Comments: 

Pre far to have more Input by exparlenced psople vtth a unique appioaeh * LI tela 
application to contempoxaT/ forms, 

Veak. 

P or models of negative value* 
Not enough. 

Hualc analyfilg - had Irisuf f Iclont depth trom my ^iew. 
Morti cQuld hava be an done here ^ nora typei of mtisia. 

More t Ime • 

I think that theM might have bee^ more variety. 

It made me see that the iame ideas could be applied to lausla too. 
Kead speclaliat - or BrQudy and ipeclalist lii muaic - should agree. 
I^ot as thorough, 
Ko comraunt - 26 
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CcmiiultAnti PriiiantAtioni Df» Brotidjf 



Lew Higli Ave rugs 

Ae t j vt y^i^ tl 0 I 2 } 4 5 R eHponw «^ 

7« Ac«Mt1unic PrDpertiea, 4B% 2% 2% 10% 15% 29% ^2% 1.92 

Prtrki'T Arti clu 

Helpful. 

Went out cf hLm to be obtuse! ^ sot Broudy b^t Parker. 
Tendency to gat aidetracked and lost continuity Qf thought ^ 
k lltt la heavy. 

Some lack of under acandltig in ttieseareaa. 

Mo ccmmenc ^ 30 i 
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lloitiiultMt* PriBttntAtioni Df* Broudy 



Low High Av0 rage 

^ct lvltlas W 0 1 2 3 4 5 Rc wppnaB 



R, OrltlciHm, Qr^mn Artlela 49X 2? 123? 22X 3lX 31% i.m 

Soma lack of under stand Ing in chase areas, 
Not that useful. 

Tendency to get ©idatracked and lose cotitlnulty oi thowghti 

I thoiigtit we should have been told to use siTtaory , fDmal and e ^aslve tliiaeiits , 
I really got a lot oi historical Information from Craen and that . v?hac I vrrote* 

Very methodical way of approaching crttltiami 

I^eeded more follow--up, 

No coinment -28 
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Coniul Cants Prasentatloni Dr, BrDud/ 
Page 2 7 



fmtcmntmgmm 
Low High A\firaga 

Agtivltl ea K 0 1 2 3 4 5 Reapon Be 

«>. ^vnin xr Artist 45S 2X 2% 27^ 3LI 38% 4,00 

ions 

I got the feallfig that Broud)F dots not want to bothiif with the artlit ^ the creator 
Is unimportant. 

Very halpful. 

SoBie were better t i&n ')thera* But the properties ware there. 
More , 

Very informative* 

Was this the one with John 0? 

John, Jim, Lauren ^ great (5^)* uihera no. 

At tempted to keep artists on the right track ^ very difficult Cask^ 

Found that illufninatlng - as there were no value judgments «ada and that gave me 
an insight into my own approach to the aesthetic eKperlanct ^ 1 have bean turned 
off hy modern art and this allows me to at least Loek! ! 

Works of art should have br ; in^sle to begin with* 

More varied Input as to approachea used. 

Wlio chose the artists? Hoat ware fantastic. 

V'ery worthwhile as well as very fascinating* 

We needed to have the arttat attend to the subject note, Bone were boring! 
Didn't quxte get at what artlsti see, 
f alr-^presentat ions often ranibltng* 

Showfid difficulty of soma of vis In using major catagDrlesp 
Mo comment * 26 
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Lev Ht|h Aymtmm 

Accivttlea N 0 1 2 3 4 5 mnponm 



10, Language Cattgorlaa and 39% 5% 41S 26% 2B% 3,77 

AciHthoclc Analysis 



lU* plactid «a rauch afflphasla an thcae eategorlea that I started to think thmy and not 
the qualities were the important Idaa, 

Good ♦ 

Vague to mamor/. 

Should have critique forms froo the beginning of the asmlaar - vocabulary ^K^rasslve. 
I don*t remember this. ' 

Not enough timm spent on language development > 

Can't renitimber this. 

Not clear enough. 

Don't remambar. 

Helpful, 

Helpful but carried too far. 

Good , 

More with language - thanks* 

No commenc - 30 
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Parctntagai 
Lew High Avarflga 

Activltlefl K 0 1 -2 3 4 5 Reflponae 

11, Commercial Uae of Aesthttle 47X 4% 4X 231 30% %Bt 3.89 

Images In Media 



Cireac for clattarooB use. 

Clevarnesa and beauty of jBpm^B^ aooonaTalali show clearly how a aalture IntarasCed 
in art can be successful In hu&imBn* I want a copy of this film. 

No relationships made. 

Good - useful technique In class ^ important In visual atereotyping* 

Fantastic f 

Supurb» 

Prefer mora time and dlaeusalan^ 
No commanc ^ 36 
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Paraentaget 
Low High Average 

_^^^.,^_3gyvit iBB ^ H 0 1 2 3 4 S ReaponHe 

1?. H^vU^W nnd QuewtiOW 42X ' 2% 10% 14% 50% 24% 3*83 

Alx j^qo brief. 
Good, 

Needed *nor8 tlmii * feut la Job--allke groupa! 
alv^^y^ little tlWp 

Not pp^^ enough to nudlance participation* CoflDEsenti often cut off. Hot anough 
healthy relevant IncaractlQn. What la art? 

Important * 

Rushed - 

Got bfitt^*^' 

Not eflO^Sh but thitiga eant together anyway. 
No Qpoi^ent ~ 34 
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(UiiiMuUiints Prttfi«ntAtlQni Dr. Broudy 



nr» Hroudy « 1 through 12 
Comment a i 

He la lueh an aesthetlo ple&suta - brilliant llitptterp wlfdaii« hiusori tha "intellect" 
of the tnana 

On the whole» I thoughc it was very clear, haelai simple yee ■omatiineA difficult to 
verh^ilizo. Maybe too much talk* 

Dr. Broudy was a grt^at help In this 8gmlnar« 

Broudy was excellent - two weeks seemed a bit much though. His framework is a good 
one but limiting. I also feel that we have over uied this frwiework. It is Important 
to encourage the use of the approaches to aesthetic iKperlenees as well. This was 
done but kept to a minimum. 

Broudy 's presence extremely worthwhile. He has florae problem being practical* 

Dr. Broudy was by far the most rewarding experlerice of the seminar. 

Dr. Broudy 's presentations were excellent. A very unusual educator In that he was mo 
with the real-life situation In the school community today* We need this man for 
a local resource. Gat him on the Coast. 

Soporific. I think that Broudy doesn't really relaca to art Just theories about art. 
That Is like formulating theories of the way to e^cperlence orgasm without ever 
having experienced one. I got the feeling that Broudy does not want to bother with ^ 
the artist the creator Is unimportant. 

I enjoyed his preaentat Ions tremendously and was enlightened by his knowledge and 
approach of aesthetics. 

Broudy 1^ fantastic. Wish we could have had him the whole time* Wish he would have 
demonstrated aesthetic analysis morel 

A total enlightenment!! Missed him greatly when he departed. 
Loved Dr. Broudy! 



Need I say morel 
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Very thoroughly covered. 

I don't agree with Dr. Broudy 's approach * the frafittantation of it - I think three 
days of Dr. Broudy would have been enough * othir approaches should have been presented* 
I think he concentrated too much on the sensory, e:5£presaive| technical and formal - as 
is evidenced in participants plans to implement noBt do not indicate plans to go 
further. He is not an artist. I think the artists, architects and designers intent 
was ignored. I think this is a terrible blunder. 1 think people were turned off 
by Broudy and eClmulated by the artists, I aTn iaylng his approach Is valuable hut 
not wortii ten days of deliberation. Other approaches should have been presented. 
Most of the work presented did not display an excellence or significance which I 
bellfvci la Important in a group like this. The artlHts were not articulate enough 
to atlmulate the group. ^ 



nrouity - 1 through 12, aonti 

fltmt two or threa preaentfltloni captured, euBtalnad and atlm-ilated my InterdaCi 
Chrofthout tha rathar lengthy ptrlod of sessions. Woul have preferred the two w^^iskn 
broken up * beginning and end or whatever. Two weeks was s t raining > 

A tnw tnlucaCor In every senBU of the word. Very Insightful, 
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Cmim TOTAL GROUP ACTIVITiES 

f«rc«ntage« 
Law Averago 

_ ActtJLyntJ^ N 0 1 2 3 4 1 RiiMponaii 



I. OpiMiing Dity Orlentaclon 43% 2% 7% 12% 2B% j9l 3,37 

to Ht^mtnar 

CofnmenCs « 

Confusing at the baglnnlng as to where wert headed (goalu to be achievad) 

Goals, expectations p general direction waa vague. 

O.K. 

Hard to Judge - 1 was pleasad to be here, 

Partlcipanta were unQlear as to what was eKpected from thm* 

Felt this could have been organised to give an overview of %^hM thfe next six weeka 
would cover ^ what was expected of each person's role* 

Not clear why we were here and where we are going and how to $#t there* A void of 
where the participants are - elementary education. Literature ahaws clearly - 
Aestliecica in elementary education voids the criticism part of aMthetlcs. 

Inspiring and motlvatlng- 
Wlio remembers that far back? 

Too much emphaBls on how to find the bathroonii 

Too formal - tnore thought to allowing e vacuum so that people muXd become acqualntedii 
Testing procedure too prograinmed. Would have preferred a mor© sophisticated approach* 
Should have been more detailed! 
Tense, 

No comment - 35 
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Oth^r Totrtl Group Activities 



Low Hi|}i 
^ Actlvltlea H 0 l_ g. . 3 4 5 Reapama 

a, video Tape of the Dance 44% 5S 5% 20% 20% SOI 4.07 

Carol Clark 

Commont SI 

Difficult to see tha cape. 
Very Incereatlngt 
Not very relevant, 

I wish we could have helped her mora. 
Interesting but not any Information to gr^ap^ 

Fabulous^ stimulating. 
Very interesting» but not too useful. 
Vary good culmination to dance experieriaat 
No comment = 40 
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Och«r Total Croup AetlvitiM 



Pareentagti 
taw High Averaga 

> tiylt-las N 0 1 2 3 4 5 Roaponaa 

ifliiiting Watts Towflrs and 46S 1% 7% 17% 261 43% 3.93 

ArtlHtR Studio 

Good experienet to become awara of rasoureaa. 
0 * Watts 

5 Artist's studio 

Towers could have bean apprpached aasthatlcally * Noali waa a bore I 

A familiar eKperiancej so hard to Judge. ' 

Wonderful experience ^ I loved it. 

Exc ^llent experianca. 

Came too soon In seminar. 

Interest Ing, 

Would hav€ baan Intarasting to aaa <ln laaa croi^dad OQTidltlona) Mr* Furlfoy'fl work* 

No comment ^ 40 
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(Utiiir TotAl Gtmp Agtivltltti 



i^Wr High Average 
Actlvllka N 0 i 2 ^ ^ 5 RMponsa 

4» An Experlatittii with Musie 40S! 31 3% 5% IBX 28% 45% 4tOO 

iind nn Art WMdllum Ron 
H i 1 vol nVitn 

ConuncMtitH I 

Should not ti^ve had tha evaluation ^ this was not li^iaatsd at tha baginnlng* 
Will be ualtig this in my clasiroatii^ 

Marvelous feel the music change irith cultural ehange in visual image « 
Good claaa technique. 

Stimulated <ny thought. But I oh^^^t t0 painting and drawing to music* One cannot 
hear and cowentrata on the muBia^ 

interesting comparisons. 

Very wail pm togather. 

Too f ragineriie^ry * 

Excellent f$:?qf^#rience! 

Fantastic 1 wish I could do It* 

Well done. 

Old hat - oM fashioned - a turn^-off ^ amateur materials* I'm not sure of the 
connaction ^ there are other more tiwly successful projects in art education. 

No coniinent 37 



EKLC 



lUtSsii' 'rull^i UrV^UO Ai:^ i.vl^ 



Low High -riiViariige 

A^/Ai'^L^A^' -I, 5 ju\iiiH)tiiia 

AwnXyt in of AoHthef:^ 47^ 11% 4% 19% 1% 4)% i^H^J 

Wuu ' ^ liked tn i n h copy of BroM^^''i^^ talk at (I State to augment rwy* 
Not t nough tlm^^, 

Sonr ; (kig one coiilci iioe in the claiaroom effecclvejy. 
Grtutt idea to Incorporate into prograra, 
Supurb idea. 

Good wti muBt iiuike Judgments, 

Unt^xcitlngi rushed, seemed to ba a nose in Item - prafar a di Cerent approach, 

Objeccs not good enough - not enough contrast good and bad 

Total bore! Because we didn't see people perfurining at proper nHidel! 

Fu n but c lib a r a s s 1 n g for the naive* 

I wo^'ld have liked the outline on approach to use In dlBCussing aeothetlc propertiea 
heforr being anked to come bo fore the group and diucubm properties. 

Very utieven - .sumet. - - 'nod some t lines unbe lievablG ^ 

Gave me an idea for my curriculum. 

Good activity. 

Good ciaay technique, 

WaB too Bhort and no ralatlou cf design and functi:. 

Hhould have done more with this. It seemed to get nut ebort, 

No comment - 30 




Otiior Total {h'uup AL-i'i'villnH 



Are i V 1 1 ivH 

6» n«Mnon:it rat i(»n of Analynhii 

n Wi I r k t > f A r t: by S i mh i ri a r 
V,M tiki pant ' 



f) 



^ J,, ^ ^ j.,. 

6% 25X 3^" 



tinu hi h.iV4» ujum! mutii nf t hiH. 



AluuH i wuru well dono - and thifi was very helpful. Oth^^rn 7-!ry poorly done. 



Ivunm vury good n i h no 



osihi [la vti Ui^i*d U initi better. 



< iuo d , b V If uia 1 n 1 y l . h h o w 1 a C k ( j f p r 
1 ^i t i c H of art. 



■■I ill pierce lying eenoory and formal charactor^ 



ThlH helptul fiiu a greal dual » 

Hcrni direcLlufi of participants was necided. 

The same people wore participating others remained quiet. 

t thought the way the participants pjanned Itg It was eKcitlng, Otlierwlset It might 
havd ht'^Mi dcMdiy* 

Why w.. i 1 stMi s:, i oil alwayja cut off when It btu:ome Interesting? 

I wanttHl to use the quuHtlon techniciue but instead questions were afiked of me - I'm 
not t lie QKpv r I . 

Art wr)rk Hhould have siriiple. Joyce did beautifully. 
Just practicing bad habits! Participants gab sesaion, 

FarticipantH iiot articulate annu^h - t?xt:ept for Joan Vaupen she knows her stuff! 
P r c f or ni o r e v a r I a t i u n , 1 e b s t J mv, , mo r u p e o p lu . 

Found tliat liiumlnating - as tl a were no value judgments made and that gave me an 
insight into my own approach to ^lie aesthetic experience* 1 iiave been turned off by 
Modern Art .oiU lIiih allows me to at Lt^aHL look!! 

Great but more interaction was needed. 
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Othor Totnl Group Actlvltlf?H, Cont. 



V«M y win i h\.,'h 1 h' Ui fUM^ piiopln jt^amfiiB* 
N«U <i noil J? 1 1 t'Hi'nHur'ii , 

Wr'r«» Hi'llli^; nwii In ^ j>oa 1 t: i <ni HenUnar or donM: undoi 

No i'u||iiiu4it - 
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Oliuir Total Group Act tvAtlofiii 



Low ^^i^H Averagi? 

Ac 1 1 V i 1 1 _ , . . _ i J, A A .^A^ 

7. Slu^rltiK WciiourcQ ¥)% ?% 2% lA/i 39% 43% 

Mat erlalH 

C'on^^u Urn 

(^vorwlu* lining * 
V^*ry helpful, 

1 1 B e till, hut n o t o V g a u 1 ^ d ^/f 1 1 1 . 

Very iKieaningful ii\ tatma of prograi^' auVBlopmenl ^ 
Good - but Bluiuld be raurB from admin j atrat ion. 
P r etJ y h^M p i u 1 . 

For nie riddle uIdus - T already know about all theae things, 
Alwayn Imp art ant, 
Inv^'aluab J e . 

Wish there had he^n more time for t»^.is. 
No comn.diiL - 38 
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Lot^^f High Avarugs^ 
, 1 1 V 1 tteil ^ .... i.^.... j 4 . S jUuiponHfi 

VlowiuH and <^rui.. -^R AA): 77. 7% 20% 25% 16% 1.0') 

In my e^tlr^^^- ^^n, s claaa cvaiiiarJon of the film would have bean more benafl at, 
'ioc Mrt].^ 9^-^pixiiit±on for the tayk. 
f^huuLd h^^f^ ^UacusBed with whulo fu ^up, 

'^t^t hniquG g^-^^- a3a:c>pt: wu need to view t\m film more thau once. Aleo i Iua v g uoad 

^ model fif'^^^ I waB Into Bennory quaXitleB but mora invol^ :d with the ciuira :^ ar and 
plot bccau^^^^ ^ ^^^^^ nnnlyzcd that Area before - it wae difficult to focus on all 

'^t Oru:e rof' ^ ^^^^t Lima. 

d i HcMjH^ ^^^il in K^'^'^P n(ifc^(lc3d not; jnHt written* 

^^^-^^ng wa^ Breat but fui low-up waa delayed Hud writing critique was con^uolng* 

found the G^^-^n artitiXe not halpful as I anticipated - would have likeu more 
tJtunanatiat ^^^^^ h«3^^^ evaluBte sGnaory qualities of a movie vr^ry dlfflcuit for m«. 

t VciKi qii^''^^ reatiy f<Jr film ^t this poinL in seminar. 

Viewing th^^^ "^ovie was super 5^ but feedback on the critique was a 1* 

t would liK^^ to have seen a profeaBicnal make a raview first, 

Ooad experi^^^^. 

^hlB waB mt^^^t^)lowing but I'm happy to have had the experience* 

H^^t^ded more ^i"Qundwork than the Green article to give a crji uri- of a l;ilm play, 
pid not und^^^^tand evaluation procedure! 

V^^^nld have '^'^^d rr^ ^ discussion oi film . ;a critiques with group. 
I really ^^icin't think that the profeBsional critic was adequate, 
f^i^i idea of ^^ttique was excellent but why the mf)vle '-The Invitation'*? 
f^^mcfone alia'^^^^ havt^ checked thlB nttt fUa^^ Nor a Rood choice, 

ftrall group ^^scuaBlon about reaction anu r clque ug of film would have been helpful* 

8o 
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0!hf*r Tolnl (♦roup Activlfclap, coal:, 

Unimportnnt - might iuivo hmm wnrthwhllo to do it -^..dmr of mi nrt sihow or noma 
work hi'H 1 (lf:-fi , 

rrn-n) If/' nuiviiig 

Not; ! a i r w^? should has/n bean told aanHu y farma.l cmpre^ ui:^ ntu 

h u very uHeiul^ hut an luijoyable film. Not enough bockgraund given In critlquolng 
t () r u B to tl o < 1 n ati e q u ate Job* 

Should have had a chart of criticism or at loaat a aecond inwing fallnw-up i-zlth the 
orltlclHm " more dlrj cubs Ion ahnnf- the review, 

E X c e 1 1 ri t 1 cl a . B o r r y T i/a b 1 1 1 1 rid c o i ^ I d n o t p a r 1 1 c 1 pa t e . 

Wnuld liave prfforred to have had soma muri^ concrete idea (aa *?i:empllf led In iho 
profess ional cr IttquG) Lei ore viewing* 

No cofffnH'nt - 2 3 





ntlMH rOl*il Aiiiviiiri^ 



Art < v< t i€M5 



Low 
0 



1 



2 



High Av^ra^i' 



Mitlt l*-nu*dln PraBcmtiition 
Kay ^» J i Vfrnuin 



j9% 



2 3% 77% 



4.77 



Wi» Vuiven't B^an it yet but ^lu^ idea le gr«^.at ^ Ray hae dona an aKeellent jabp 



We^ I piafined. 

Excellent presentation and Idaas. 
Vm M (>r fc>anlzed and preaenfced. 

^^ury well done, very 1 nf armative- 
Onc tha highlights of Che seminar, 
An^iwered a lot of qucaatlons. 
VCxr*^ 1 It^nt * 

^'^i'^k d^jierves special ir ' lo I'll r^te hlra on baciia of past parformanral 
V -no^e of the prpHenta Vluns veie as well organiged. 
-^i' * ^."c long* 
No ^c^.'-nieni: = 35 



t.: 1 1 ti n L . 
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Othuv Tolnl (houp Activities 

Low H i gh A V r /? r a 



10. (;/illoiy Tour with Nancy 45% 2% 9% 7% 82 X 4.67 

W/i It'll l.oH Angulefl County 
MuMinim oi Art 

CniiinuMU t\ I ^ 

B:KC4i J lent; s 1 wlah we could ha\/a done more. 

I will be try trig to do some of the thlngB Nancy did with my studento. 
High pDinC of the seminar. She did what Broudy did noi:« 
Ci o od d i a 1 o g ue w 1 1 1 1 - r t i c 1 p an t b * 
Tu !: a I 1 n V o 1 V enui ri t * 

(jreat! *^^iln ' was rialieved to know it can be dotm with comforts 
Ona hall v;c i 1 done. One half fair. 

This was the best docent presentat ion that 1 have seen glvM anywiiere. 
Marvelous expGrlenc€^ - would like to Inow more about this how to dp ^Xc . 
LANTASTIC! Tona ul entliusiaBml Great apprjach. 

Sht^ has an InrfGdlble amouvic of en ;u gy and she reaily h.-^lf ^vt^ a lot more than 

1 would have alone* 

Fast pace required Ininediate reeponsea and therefore uiuot honest. 
Brilliant girl* 

Outstanding - the one thing I most would love to master - and aud capturing her 
enthusiasm would be helpful beyond words. 

Grttat ! 

Exciting - should do more - fornuil or cajuall 

Great first hand experience with the real art object having the participant really 
participating In a recreative process. 

More touTH Buch as thle would have been great* 

Greal imjk^: lb i I It 1 es wltli revisions. 

FANTASTIC, This really brouglit everything together! 
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OHuM Totiil Group Act Ivit i«isi g tiemt , 



Hupfirb, T Could ubh Bomm practlir^ -.no'n j'^^r^f^ in.yro. 

Vrry ^^ood* 

(*ri»at. Knthualaatic approach, niada oiiQ c ui.^ ; UilolfJ I 

KHt'i'llont, Approach uaeful with cbildren ^ meanlngfuit Hope w« had more^ 
'Mlvo'* iiiL V. ..cr ion in thu learninR procrBO 

Out H t atu! I tig . 

iLXcc^llent prefsir to have more of this kind jf input. 
•She waa exciil iynt but the time limit waa againet us. 
Fun hut not enlightening t^rnphaBized formal. 
Outstanding - tJie beet model for viewing. 
Super lantaatie ^ rt^al teacher to uBe an nnjuelr 
Nti LHiriTTNMit ^ 19 
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00 



At^tlylt ies_ 

11. Duvoloping Criteria f ir 
tin* Si»lt»ctlou of InHt 'h: 
t ! on/i i HiM or 1 a 1 B Co r 
AoMtlun iv I'diu/at inn 



Low 
0 



12 3 



High Average 



2% 15% ^1% 26^ 11% 3,17 



Novor camo togothor* 
Ho t B no u gi^ f e e rU^ba ck * 

:h)t elear as to whrt^ ho!^; and why one needa InKtructlonal material. 

HoHr: ai: tho mEterlalM were above primary level. Vary llttla applied to K-1, 

Fut^ihack by participant? 

Fulc thiH cuuid iiave been done mora effectlveiy* 
) liun't ri^call getting this returned* 
No dlHcuaalon after completion. 
Not clear. 

Actual visual ditference of poor and better would h^vm helptid. 
WoulJ like to hav^:' n list of ./.omplet^^r^ Ideas. 

Well worth eKerclse. Will be needliti;, ^:hls information and skill for purcnaslng of 
all curriculum materials. 

Never dis'cussed! 

Important area* 

Our standardB do not fit ma tar la la avallablB to ual 

My criteria is so different from the others :Ln the group* 

Wimt happfeined to the aunnnary? 

Could have been done by one small groups rather than by all of us* Time could 
have been used a little better* 

Would Ilka c^iiHpl f at ion of ideas - would have liked more group (small) meetings for 
d Ifcicusa i on . 
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Weak, 

Nu coixiiuMit - 29 



9i 



Low High Avariige 



i;>. CommiM'clrtl KKhlblc of 5% 11% lfl% 321 20% 1^% 2.91 

!nHt rut I itiiiiil M/UarlalM 

Tor Ai'Mf hi't it* Kducation ^ 
Not enough elementary materials. 

Good as far as it went* Got aoma eKcellent *onrc© im^r '5:lala> 
I don't havt* accaaa to this a tuff so for "rae it was goad* 
Uh! 

Too bad ttu^re r.ouIdnM: have been mo 

(iood, Hope to have raore aamples to make valid Judgmei??;, Saw how Bomm Inatructlonal 
materials were (worth less) for amount of coat* 

N e ed ed mo rn taxh lb 1 1 . 

Fuw display tad. 

Too t*u*w. 

It is too bad thera weren't more and at differing times so that had an opportunity 
to understnad what was happenings 

W>iat exhibit? 

Unfortunately for my purposes it was light. 

Could have been more complete* 

Too expensive for what you recalve* 

Pour HOL up, nut enrjugh room. 

This was fair - but few exhibitors were able really ahofw the usefulnees of their warea. 

What there was good, but we needed to see more ways of building Uits* 

if time had al ^ id. It would have been good to be in group and work on projects of 
kits and ca bood . 

P.2rhaps it would have been more hslpful co have each representative give a short 
presentation in front of seminar - better viewing more closely* 

Low point of our sessions. 

No comment - 28 
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(Ulu.n^ Tot til Groyp Activltlaa 

Low lIlMh Avor^^gca 
Ar_iLjv i t^ijtni_^^__ „ _ _ n 6 5 RiUiiHjr.JiO 

I Sh«ri.tH of Plrtnw for 5% lOX 1/ . UX 10% ;>0% 3,:^^ 
Common t H i 

Vory boring when wa Juat sat around eHplainlng what we ware ^MrA/.i befter 
lu'/ird latc't on one of five workshop day a, 

fotly - pliinH tell little. At length repet J tin-, boredom* 

iU- much more, so valuable! 

r ? rred mora time, 

; *r! Shoulci have clone bo in small Bi^^^-^^Jps^ 

Waste of time!! Boring. Neadad a differetit approach* 

Weak. 

Ivc ahould hiivt;! had fxiuch iu-^ll Mie ilur aharing these plasis total group, 
tiot Borne good ^di?.a;^. but sonie pk»opla a i ittla too lo^ig^c/lnd^d . 
Very helpful - have slraady revised my plana. 

Bore! I had the feeling that some people were so verbose because they ware making 
plans as they were talking, 

What plans? Seem too csrhitr^ry - more interc'^a»)ge eommunication , 
r lis; u f I ic 1 en t t Ime , 

Pc^rhapM written oucMn^a sl.ould be distributed to help understanding of these. 
No comiTient - 35 
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i)nu^r Tutrtl Group Acfclvltlaii 



Artlvit iea 



N 



Low 
0 



1 



2 



3 



High Avcii figa 



14, 



AerttheL icf* 



2% 



1% 23% 68% 



Much fun and even relevant i 

Slu)uid have been money from tha project. 

( \ a 1 I o r y h h ow a u p e r , 

Mn-tn, good! 

DeliciouB but leBs time Bhould have baen apent doing thlo ^ Museum aKhlblt was great! 
Beaut ituily done g iun* 
Greai: fun! ! 

lixcroniely atlraulatlng and enjoyable* 

l>ii)i\yahle but got too involved aa much a dlsL. .tion a halp but well done* 
A.tdod a dlmenHion. 

infornHtiveg delicious each preaentat 1? ,v Improvad over i:he lasti 

Enj ^ >t % nnd l^nr' inizlng # 

As wti i . ^ bcjin^ aeethetic i t provided a casual personal contacc among the partlclpanta 
Yutniny - good practical experitnce* 
Kk: llent . 
Delicious^. 

Siiarced i^low but built to a wow finleh* 
Grtiat ! 



Fun . 



Beautiful* A welcomed activity. 



I think we could have done away with this* It cost $2.50 and I think that is 
very expensive, 

A very BtiniLlatlng way of dealing with aesthetics* 




Oihor Tutal tiroup Aatlvitioea 



Ai t 1 vJ i i t?« 



MiiHiMim 



N 



_J[^_^^__^2 

^r^; 12% 40% ^AX 19% 3.40 



High AvQn.gts 
5 Ri'Hpntuiii 



Time might have been better spent* 

Nat Infonnatlve re aea the tics. Question approach ^ in us ion on eehoole, 
IntoreHtlng - B/irnsd/^il should hava aleo dono this. 

KHcel U*nt uye=-opener au to what might be avallabla In coinmunity prajecte. 
Good e xp fc* r i e n c ti - an o Cher b e em ly t: n s a ed in . 

Int ciB t ing ! lioweverjj I would hav^^ liked ;t . iv^, ;^aen prtjpaired firet:* 
(?) Horizontal grourth T guess. 

Very Inti^rear irig propoaal. Would be most beneficial for Bmaller districts that lack 
fiiiuiu and rosaurccH. 

NiH'dtad It 111 writing even If a tentative program* 
I hopo tiiuy can pull it off- 
WIhIi 1 wt:r'^ a par t if; Ipant * 

Inturestlng educational l leay. Would like to aee more Huppor^ 'torn different: muBaums 
wnrking together r! ! 

Irrelevant, unnroduc c J ve * 

I nt ercsc Ing * 

A waKte of time 

Interusting to see heginnlngs* 

Not w 11 prepared - good proposal but nut enough visual work at the museum. 
Cood luck. 

Probabiy would have gotti^n more out of this but waa dr ,^y. 

Very difficult to takt? an interest 1 ' th^ presecicatlon ^Ou ^a, Perhaps drabneas 
of room con t r ibut ed I. 

No cnrmnent ^ 29 
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Smrtll Grciup Actlvlti«« 



PifcentiiBiiK 
tow High AvarMg@ 



Wi»rkH ot A.;t 

Mprnt too niui:h tlina quibbring ov^r vocabuIaTy to roally get much out of it, 

Very good but each grcnip sliould have had a leadGr tram the staff to gear line of 
questions each time* 

HulptuU 

Nt*t*dtjd a staff fHcilltator, 
rionit!wluit holpful^ partially boring, 
Import iint , 
Duadly . 

Not enough time allowed but It did work, 

I ttilt this type of actlvltty worthwhile* Laarn by doliig le meaningful. Fellow 
pa r t i c Ipa nt can be ha Ip f u 1 * 

ShiiuLd have had a niDdel! 

Prefer m varied approach rushed. 

Group not articulate etiough. 

Not always a succeaBfiil use of tlm^. 

Could have used staff more to insure people %?ere on the right track. 
I would ha ire liked more of it. 
MoBt iniportant eKperience* 

The email group allowed for a one to one feedback In the unalysls. 

Vtiry hiilpful. 

Not enough practice. 
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K^it thlH could Imva bfiaa done ^Ith more aup^rvl^ion by i^Mp^vtm* 

V^.!ry Hal pful, 

Till N fihould ha\/e bean manltorad ot arjineChloB becaiiae It turm'^d Into a get ting-^off * 
tho--cl»fc.\4i Heiiaion If no staff mamberQ were in the room, 

Mnrt* gLjid/iiuM' and s tltnula tloii n^SedBd. 

SuiiH* \) - uulhI raurii litrtjuturu - tuo far t rorti th€ polnC, too much of tho t Irnfl ♦ 

Ni)t i*iiLm^h practice, 

Neudeil mgrti of chts , 

Needed more as a group ♦ 

Needed raore! 

No comnienc 19 
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taw High AvisfagQ 

n 0 1 2 3 4. 5 RcopqnBa^ 



2. IX^voinplng VUnm tm^ i975«^76 46% 7J; 17% 30% 221 24% 1.19 

f n Ji>h Al Ike Ciroupe 

Roaily not: enough time to get together i 

Mot given tlnie, 

Not time to develop plana^ 

Did wot tneet enaugb. Meeded more tnaetlngs. 
Good, 

Often few people showed up. Only once did avaryona In our gro^p show up and that was 
when vent to Downey Art Museum, 

Not enough time too sporadic p 

Not enough tima. 

Slow to de\relop - but worthwhile* 

More ttm^ wiiB iieedad for thla - alao would have liked to tntmrmct with the ich grDups* 
Needed more - alao time Co pair with a parcnar if neaded* 
Good potent lalj could be batter organiEed, 

Again - use of outstanding person in field v^ould have halped* 
Not enough time and oc astons to do it* 

Good idea biit should have bean allowed much aore time together * PAmryonfi seemed 
to express a deHlre for this, yet it seemed to be ignored. 

Good to be with these people. The interaction vas valuable and the vnnecesaairy 
Inf oraat ion dropped. 

Prefer more ciarl £ Ication * mora time ^ thla would seem to be a priority and yet the 
scheduling and time Bilnlml^e this and did not allow for sufficient meaningful exchaiige 

Wish we could have had more of this. Not enough time! 

Inaufflcient time and guidelines needed, 

Unmeanlngf ul. Groups had difficulty attending to taska* 
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Ue hardly hud a charic^i to TOrk tPge^har, 
A nip unable to dti^ciiH^^ 
tii'lpliil. NotukHi mot I? tlnie* 

ttilH wiiH om^ of the meat valuable ^^Pact^ aaraltiatv j Jaarned a lot from tim 

ut|it*r t^jiuiu^rH' UU*C3H and it waa gr^'ut opP^^^^^^^ty' to get euggestlono for pi^rMfrial 
imp I t'fiu* nr a t ion of program. 

Hortil More! 

Pound plan sharl ng r^jore helpful ^ g^t a l^t id^m from Jot) 'in-allkes whom usually 
dan* t talk with. 

No comnient --2 3 
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Idw High *Av«riiHii 

U iJbrniy nnllf*ci:lon, fUiokf? 46^ 4% 4X 9S 15% 4aX 4.17 

Fe 1 1: TOO r a d u p 1- i c a t e a r a n€ ad e <! ^ So^mca E h 1 n g w x^e ris oat i^hc ti I w^fl f i In . 

Too fvw, AIho a fiupportlng annotttted bibliography would bo helpful ^ showing 
ro U^vnti of art 1 cl s , 

StM'riH*ti n/irri)W iii runge. 

Can thla cautliiue? Wish KeroK waa a^^al labia on site*i 

Good iieeded oiorc* 

Ustiful but not enough time. 

The llbraiy staff members very cordtal and helpful, Raad ttotft of the mat^rlala, 
Enjoyed articles arid expoauTe to different authora viiwpcDtnt* An avakanlng axpetlaiica* 

MIkIic ti^iv^o b«ion used If in the room v^e ware meeting* 

It tiulpt'd me a lot* 

Good so urea materials. 

UBcf ul. 

1 preferred my own home llbrsry* Already have built a collactlon of books on 
aesthetics useful to me. 

Papera listed I could not find, VThat I found were %%Q,^llet\t and I will use them for 

I have aiteady found much or this reaaurce material very helpful In preparing fot schooL 
No c omnien t - 35 
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T.ov High Avtir^ii4« 

hy\ iy l i ltm __ N ^ ()___ l..„_jL,-.„...^...!l ,_^A......™i.......-^^-.J^*^.**t^**.**^A«^ 

Commc nt y : 

f I ik# d t h/^r , 
Very Hvilpful. 

ifopofiilly t^veryoni^ vrlH u@e dll thc^t: paper becauBa otherwlfl^ It wuld be a terrlftc 
w a H t e o f pap o r , 

V*?ry liiilpttil* 

Ikapful. 

Not eiiouglu 

Hast of the papers wrc meaningful* 
Very liolpful to me^ 
Apprtn late greatly* 
Vury helpfuJ* 

Always helpful In developing a program. 

F^xcellent, Very good resourcea* Learned much from paparo, Excall^ ut eKampl^a* 

Very valuable. 

Good. 

Mamy many thanks * 

Excellent • 

No conmient ^ 33 
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0\ Hntl ii^^ii Iritu 



_ iyJ}:Jj:^i jI_„- -.JL„-.„.l,. L 1 4 1 ..^^^l^vu^i^'l'^iil^.. 

fM* for fMMufrMir /f7^ AT /^t I^X 7H% IH% i . 7? 



T h 1 N 1 H \}v r M otui 1 rn\i He> o i. fi 1 h f • n c » I mi ?: v/h o n F ' t lu> r e t h 1 o r ? i « w;? n j de/i 1 
a^^ to rotnii)f t:, far 11 It lea etc* 

H« ) r u Vii r [ t y 1 n mo v t 1 ng 1 o c a 1 1 rm wit h 1 oiig e r dii y ^ fii j d t hu b no t h p r t*a d ou t o v € r 
f i 1 K w «^ k H - 1 1 1 r e w f k h wi liild h a ve had mo r v, 1 nip act in H ub J e c t m/j 1 1 c r . 

Far i rom whurt* wu live woulcl have prelfjt ruil tJi rue woekB all day rH?0Hlo!itj, 

I- u r 1 i I f u r a r r' a 1 1 t ^ ftu M H; r ^- a 1 1 y h i)i \v'rvj\ in e . A H ( 'hi> 0 1 nil «* wi ? u 1 d 1 1 a v i^ b 4 ^ n bt^ t t: r , 
A round group nTrnn^iment wouhi havi* htM'n b^'l tnr. 

PosHlbly could have buun shortfjr in 'engtli ana longer day, 
A a c haul b 1 1 a tn i gh t h *i v t* b t* « *i i bu 1 1 u r . 
I 1 ikmi thii varlut y . 
I'oo t^ir, 

IU>wt*vori DatBun waB bent In aaathtitic environment* 

DatHuu Huilding r:lca but not alwaya condunlva to goalfl of samlnar. 

Too far to travel - marki ctinLral upot - bat very CDmfartable - room not aminged well* 
Kxce 1 lent . 

Fo r me 1 1 wa s c on v e n 1 e v t ^ 

A handy facility - but bo ugly! 

Not fair to everybody* 

Not bad . 

The change to Dataun Building was helpful ^- the room could have been arranged so as 
to be morg conduGive to diicusaion and interactions, 

Terribl*' drlvei T would have planned various meetings In flrtlats' studloa, county 
muHCMim hoardroom, BarnBdrill^ various parka* T]m environment was not aesthetic. 
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KiliirfiiMun C©nr^f Iti lu.ym)M)r ^ gnod but. t\m room not tioiuluc Ivti to group cl tpKUJUii ion w/ 
Si) |H»op!p. nrttfiun Hnllding ^ mnrn r^laK^d find opfin ftetf Ing find «I<r f J nl f «* 1 y mf>r« 

Anywl^rrt^ 4*1 fu^* Even dnW'rifcown r.,A*l 

fliu ! i«*ld tripH. BiiddlfJiH T.nriplf-^ Gnrd^na; L.A. Mual^: Cflnt^rj J. P#iul Getty MiJfioumi 
f aKiina ; (ihi nat: own . 
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M o t iHicM I g ji J u b - H i i ke i 

I would hav«(ft likiad to hay© roorfii tto^i^yltanta after thm bulk of Broudy-s theory* 

Always riHdiing - nar^d mora rime ^ ^^flpiftclnlly to answer this queoirion feedbock adeqMHtel 
Ideas pTGiivtitml In the entire w^ka of the seminar were very stlmulatlngp enljghten 
and helpful far planntng for nernt y^»ar-a program - left each day feeling like I h$d 
a lot to Hay - idem to share - WOMlcJ have liked more sharing tlmo in small group 
BiiLt Ing. 

The* unvlroufnant waB not aeathatlQ, 
Good , 

Too fast, too much. Not enough f^iiqffe^-up* Not enough long sessions. 

Certain aspects were exceilent, Others were rather slow* Broudy's session went if^lther 
slowly. His Ideas were fine but W time was allowed for participant questions « 
Dc^Blre a mor^ se.nlnar type of l^^rnAng* Not lecturing and impasBivlty , 

OrganfEatlon at tlmoH aeeoied imkin^^, 

A bit "ovur ipackt^d" for optimum ^)ibi^<^«:bt ton of Infornmtlon and eKperienoea. 

I had the feiiling you were playltig it by ear* Could have been much better. 

It seemed thf^t there was too much bOimbardraent of eKperiencea and too little time f^lf 
digest ions • 

We started dTagglng the last weak.^ 

Sometimes veiry slow. Some days to be just time flllingi Other days were 

ruslied . 

Some were out of order saquencial rational - lacked fDllow«-up of eKperlences. 

Noticed lack of meaningful follow^up^ A lot of time on non-^ffleaningful motion* 

Often felt o\^irdone in some area^ ^ too light in others - diversity of participant 
background aad needs almost necc^nitatas this of course - can't reach all evonly, 

Jsome activities rushedp flome glvOT too much time. Would have conBidered future 
planning a priority - this area not or eeemed not to be Integrated suf f icientl3?^ 
from the beginning. 

Could have u^^d oiore tlme^ howevari^ in job-alike group :! 
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Parciintagefl 
Um High Av«riig« 

2% 1% 26% 371 7m \J\\ 



OrKMiif lEAt: Ion i cont , 



iUnui • 

A llttl® puMhy- but caiinat bii halptid. 

rwi> W4M*kri ut Dr. HroiHly w/ifi a bit too 
w/iH !ti»cu!iMi or inw wpoh of Brnutly and 

Nn ClUlltiKMiL ■^^^ 2H 



much mayb^ flrfit woek plu^ flff h - br^nk 
iifUa otbin' t im« for iidd It iiinal cnriHii 1 1 nn r ?« . 
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01 lu»r 

f<iKO fit) 



l.uviMi tlin Hi linulrtt ion ^ IfHikifiH forward to the ftni^ m«fit:lnH«i for morf^! 

jHM4o ni i\w ixmiic^ of Ht^Sj^H ^ vU^ ' k nt t\\m i^nd of tht? Mt^miiiiir for ihonrt wlio 
I I i r i |iiit rcU a pn rt Ic lri/u\t: it wau abninvijic! tluit fiumt! quite! nhvlniiiily canm latKi 
M I ^»ium| iiij iind li?tt early* I can only fUjj^Koat th/il: cortaln ptuipli* In rnro group 

niicHfU with tluj rult*. It: Ifi too b/ul LlhiL prut ohm .1 una in dudlcateci to tlu* luiirrlltig and 
apprtH' i ai ion of tliu AriB tit) lu^t nvi* ihf\ JiiHlica In cheating. TIiIb Ib an arua wt' aa 
cdueat or H Hliuiild be cltHnonH t rat I ag to our HtuduntB - honey ty and jiiBtl c*' iB huinan and 
i .\\r i s! i an . 

I woiuii^r it: Ron rt?all;uid huw abrupt hii cut a ptHjplo off at LlmeB. A great many 
p e 1 1 p 1 1 % a f t e r" mn k 1 1 1 g a c oinrn e n 1: o r a a k tag a <| 1 1 e a 1 3 o ti , never d o It a g a in. 

Vory intormativu wul l-planned atjininar. Dr. HIne 1^ a maater of □rf^^anlzatlon and 
l»latuihiK* H would havii huun niur*^ helpful to lenH thaury (shorter amoiuit of tlmii 

wunjil havi! tit^ifU btattu) and nu)?!? phyHtcal and vurbal Involvemunt of t acli participant, 
iiot llirouHh vo hint uer I arn but throngli more CA^evHlon^ 

A Kood be ginning, 

NutMled morfi time for Job-alike groups, Pyrhaps lem time for Dr, Uroudy , Mora 
iivt?r--alT time tn dlacusa plans for year, how to Implement, 

The beginning of the Bemlnar waia difficult for flomeone who doean't have an *'art" 
t*aek>u ound. AIho* at the onset of the claBs, the goals to be achieved were really vague* 
In total thougiis I found the Bamlnar to be very fit! mu la ting and ijll Qrinjitl^ye and have 
been nuit ivaied to enroll In mure clanaea concerning art. Tlie studentB In my clasarooin 
hopi*fnlIy will lienefit from the teacher taking thi^i Ht^minul 

Winh siinlnar batl addreHaed ItBeJf to more current ImageB and concernH. Believe Hrcjudy 
tuuld tiave been more effectivt^ with one week inatead of two. The method aa practiced 
In Httiall groups and slide viewing was very boring - afraid thlB could be a '^tiirn off" 
an far an Btutients are concerned. Hope the participants in elementary education do 
not attempt the critical and judgmcMtal with their atudenta* worki Wish there had 
been more tlrnu for Hliaring with other participants* Winh there had been more time to 
haBh out varlnuB pb i 1 nnnph Ical difforcnceB within the Broup - Tt woitld have helped 
clear t!ie nlr. 

I would have liked more time Bet a^ide for Interaction with other participantQ on 
an informal 1-1 baala. 

The seminar waa lield too close to the title. Not enough diversity art concept a was 
allowed to develop, Wlien dlvaralty did develop it was subdued, I realize there is 
a time problem. With only minor problems this seminar has been a most rewarding and 
reinforcing eKperience In aesthetics of my life and work. Certainly this seminar did 
bring about changes In my aesthetic perceptions which will affect my teaching methods. 
Dr. Broudy wan 2 5 on a scale of 1-^5. The next most significant experience was 
direct contact with the artist, 

Supurb workshop. 
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It siUkIiI: h« helpful for future nuch pro) acta to have a weekend retreat « rhjM woiild hfil|: 
to rami llinrlj^ii the gru^UJ part Iclpttnte with one anothfir and provide moro tlrrui for min^ 
hul IvS jtj/isl d f Hiuiiui lotuu Tlif lime? limit |iliU!fid on many of nur «ctivltir»H wiim Inily 
ih»( i iiiiiMH^ n I - It wlKIimi tUo potiMit in 1 Tor groupM to arrlvf nt nrw idtwirt i»ir, 

A tuM 1* Iff I ht' Mtiifi iHpi'iMMlly UrHp H 1 1 rriwi ii arul Hlilii, IMafl 1. lu* Naiiu? till fig I «ji 

Al l MhiUirlnhM or win k t inaki* iIiIn t y |u» (jI cnurHi* i n auHtlu^t l*: pi*rt:i*pE: I cni ii rvqiii rmumt 
t 'I I'T in ar i liiMt<Jry, Too vwniry at i hlHiurifHiH are nut trained to Hfjci and r/ifl 

un I y ^u'}** wil d r lioy have iinuJ nlMuii a work oC art:, ThlB prucoBH would bo of grtuit 
iuMu.'l M ^o i lu*m and u^ould Improvt- thu nrj: lilHlory programs in our 1 not Itiit lonH of 
hU*,luM lujtji a t. i on . How about Dr. Silverman anotliur grant Idea? Hay in bound to be 
I \m' t*K«t't'^p4 f i lu a 1 1 iM llifij «;uiiin]4M . I Si 1 ike dt ^a•lid my Ht.och-nitH to h 1 HU 

I ^{iilnvd a trtMiiundoiia amouiii of I nrorinat i on during thlH Bt^mJnar, I tiavo great enthuMlafl 
io Ml iU I n.*at lilng Lid a year an a ruault ul thu uxpurltmceH I have had ht?r4i. 

Fouiiill NijH^fi i nar J uverallp very InCormative and enjoyable not to roentlon inspiring! 
Ihipc lhn!ir'<.^ ia uonu! follow nip meutlng:jj workahopBj or aunilnara for the group! A 
ncwMlintiif of Honio Eiort would bo hulpful In keeping us up to date on current aasthetiQUl 
or i c 1 U t*d V on i 1 

In gvMit^'f , thin wurkahop was uKceJJuuts organised educationally and helpful* 1) Prefer 
takiuig aM^^antage of vorled consultantH in small group dlscuealons* 2) Prefer mora time 
glvcai tQ varicid approaclicis and modal npplliiat Ion. 3) More Bystematlc Input as to the 
dev4?lopJt^g of future platis. 

nidn*t hiijVu titunigh t iniu to fill thlH out. However » appreciate getting tlie opportunity 

Kitty Is e lot of people therefore more interaction within small groups is beneficial 
and our Wihort periods werf f^nouglu Also a cross-section small group, 

P.S, Thi^ chairs do not f ^ under the tables in this room - too atructured * a variety 
of rrtMt^tliiig .spots * a variety of LpA. lixpoBed adds to variety in taacher, 

I believe; you have to sfio w people tiow aucceasful programs have utilized the infortnation 
we li*arnfed from the seminar - I think without this they go to slf^ep - evidence Is 
s t ImulaC Ing , I don't believe people In the seminar will Implei -X this InforniatiQn In 
an eKceUMnt manner - because eKcellence waa not apparent in all the presentations* 
T think Ipeople have to be hit over the head - you can't leave everything up to tliem* 
They aro* mtiW avoiding the artlnt they arf^ not leaving the school to utilize the 
art cuinimiini ty . I did enjoy meeting these paople and the seminar helped me to begin to 
1 ook at ^irt Instead of getting hung up in facts, I think this means I may have benefitti 
a gryat more than most, 

P.S. T teally have son^ more positive feelings but not enough time to describe. 1 am 
being nts^i^atlve becauHe I've not had the opportunity to express this before, I felt 
Intimidated and cut-off, as did many others - so this opportunity has unleashed* 
The BEimlJoar has enhanced my vocabulary and understanding of aesthetic principles ^ has 
given me tools to plan projects by - 1 never would have understood these needs before 
and would not liave planned trial proJectB or seen a direction for my work in art 
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Oth«rs • conCi 
Pag© 62 



Sh dinc^iitfiid ba fan tha aisil-nac gM»^ a.ni» , mtiy m 4mI fi tiM\ri w§m lly clinnMn^i "* 
\Us\i (h gr^)wri in Aanchatts uml@ra£Aii4ii%g, It Hun bean ^^ic of »uinri)«rM for fii^ $\m 
tribute iif thti pUiHrii^d acblvtf&la^ ttud th« iiitaratiiinp with pttrtt cip/nitM mui NjiffurMf 
I' il nvwor hts tli« rtatnu I'm ucmHur bo 4n tha clusHreani ttrtd utiirt uwliig Hum^ nl 
(It \h iu*vi/ <iu lUuUi rtH well M n^w expcrc lae, WIbIi tli i)r^ had betfn futtrii ^lel |) wUli 
b^^JXJ>>'^i^»jW| k nujtg rlala and mora definite help In te acNlng s tr»t€gle « ^1*^1 N/iiiny i 

During Che five aewlnar workah^ps leitp cain have Miri Int tract ion type of tcartilng* 
I felt ^-laticy and Dlmondateln B^ylm wmvm most effectt^e lae. 

On the whole, an liivlgoTfltliii mmSm^* StllJ have tlii feeltiig thaugTi that w% mrm 
at times fame tlcantug on the treadch approach rather tha^n the depth. A rich ijcparienco 
ti> bt* Htare 1 ^ut a lot of empliasia cotild have been di recited o^ay^ fcom so miichi dclnl^ for 
i\\m ^i)kt2 oi doing and mere tn depKh eKploratloni "Sliov^ arid tejLl" by part iclpaTit» 
could liave been scTe^nacl a bit to improve the quality? £he iNarlng* Diaaasslon* weri 
rthruptly* tertnlnatecl oftentinies to^ qutcTcly viithouc r«c^urae to fur^ther grcup liitoractiofi 

I realise that y^hmvi t^ne plana something f^r the first c Im^, cften thlnga change a 
great deal In. ttia iiapleEiintatlo ift the pLan^. It see^i lio^^veri that thm plans 
veren't too flejelble In terras of rhe paTtl^ctpants' ne«ds , Che prime e^cample being 
deairc for mort Jol-alilce grcup w^rk * Cnce the partict pafits gained a teno^ladge-bwpi 
this Jotp-alllce tlnie u^ould have leen so ^ertsfdclal in te rma of making that knowledgi 
work In the educational proceas , Sonie activities ihcul-d have been cut to allow fat 
theBa snwll groLmps* 

No i:ofHtfft*nt " 25 
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tm AESTHEnc vn 

SUMMARY or SEMXNA.R ilSSlSSMEWT 



Th. «ipon»«i to eh. «iv« point ical* far Mch of tht S.mliur ■celvieU* hat bMn 
•uaiaarlEed. In an •ffott Co fmkm Infomatton «or« Btanlngftil to participant*, 
eh« foilovlng tntonaation may be helpful? 



N 



N the total nunbir of participant M«poniM Badt to the Individual activity 
X the numhfer and percenc repTeaenta thi percent ©f reBponBe rating for Mch 
point on the acale 

Ay«r«g« reapcftie the ivtragi or Man off all tha rated rtaponaei for tha 

individual activity 



Afl Interpretation of the perctnta|e and averaga for each activity aay ba aada la 
the following ways 



Percentagea on the ■cale betwten 0-2 Low tat 

Percentages on the scale aC 3 Average zaClDB 

Percentagea on the scale aC 4 »nd abova High 

Hean ave'ragea below 3.00 Lo" 

Mean averagea betveen 3. OO and 4,00 Averaga 

Mean averagea between 4,00 and 5.00 High 
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SEMINAR ASSESSMENT SliNMARV 
July 21, • August 23. 1975 

Numbers and Nreantagei 
LOM Hlql 



CONSULTANT'S PRESENTATIONS 

K Historical Review of Art Education 

Ron SI 1 verman 


49 






5 

10« 


3 

6X 


19 

39« 


22 
451 


4.18 


2, Aesthetics and tN Dance 
Geraldine Dimondstein 


47 




1 

2% 


1 

2% 


4 

9* 


9 

19% 


32 

68% 


4,49 


3. Aesthetics and Foynd Objects 
(Watts Towers) Noah Purlfo^ 


45 


1 

Z% 


9 

20% 


8 
18« 


n 

241 


n 


5 

11% 


2.82 


4i Aesthetics and tht Environment 
Coy Howard 


49 


1 

n 


1 

2% 




5 
lOK 


n 


31 
63% 


4.39 


5, Kits and Caboodles 
Gil Clark 


46 




2 

41 


4 

n 


10 

221 


18 

391 


12 

26% 


3.78 


6, Aesthetics and TV CommefclaU 
Robert Gips 


44 




2 

51 


4 

n 


5 

in 


9 

20^ 


24 

55% 


4.11 


7, Aesthetics and pQetr^ 
Paul Vengelisti 


45 


2 

A% 


6 
131 


7 
15« 


14 

3DI 


10 

22% 


7 

15% 


2.98 


6, Evaluation in Aesthetic Education 
Dwaine Greer 


45 






5 
11% 


14 

31? 


16 


10 

22* 


3.69 


9. Aesthetics and Jazz 
Tony Brito 


48 






1 

2% 


3 

51 


3 


41 


4.75 


0, Survey' and Analysis of Works of Art 
From Various Cultures-Ray Silverman 


48 








2 

41 


11 

231 


35 
72% 


4.69 


1, Administration and Aesthetic Educa- 
tion - Panel 


45 


1 

2% 


3 

7% 


5 

m 


16 

36% 


14 

312 


6 

13^ 


3.27 


DR. BROUDV: PESENTATIONS AND DISCUSSIONS 
1. The Import of Aesthetic Education 


47 






2 

4* 


6 
13« 


11 

231 


28 
60% 


4.38 


2, Nature of Aesthetic Experience 


46 




1 

Z% 




5 

n« 


10 

22% 


30 

651 


4.48 


3. Characteristics of Aesthetic 
Percept ion 


46 






1 

2% 


4 

n 


8 

in 


33 

12% 


4. 59 
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NluRib«pi and Pftreantagei 

High 



Mt«n 



OR. BROUDV: PRESENTATIONS MO 
DISCUSSIONS CConti ) 

4, Sensory, Forniali Technical, and 

tx_pressiwe -rrQperties 


46 




2 




S 

1 1^ 


8 


31 

\J f r> 


r 

4*43 


5. Analysis of Works of Art Using 

^ I 1 Q65 


47 


1 


1 


1 

7% 

c « 


9 

19% 


16 

34^ 


19 

401 


4. 02 


6. Analysis of Selectloni From 

nU S 1 C 


47 


1 


1 


6 


12 

261 


15 

32* 


12 

25« 

"' ~ < 


3.60 


7. Aesthetic PropertleSt Parker 

Ar ticl© 


48 


1 


1 


5 


7 

ISX, 


14 

29% 


20 

42X 


3. 92 


8* Criticism» Green Article 


49 




1 


€ 

1 cm 


n 


15 

^ 1 A> 


16 




9, Seifllnar Artist Sassions 


45 




1 


1 


12 

L J 


14 


17 




0* Languagt Categories and Aesthetic 
Analysi s 


39 






2 

5% 


16 


10 

2 as 


11 

28; 

18 

38S 


3.77 


1. CofiiTierclal use or /^estnetic 
lodges in Media 




c 

4% 




2 




1 4 

30:^ 


3.89 


2» Review and yuesxion sessions 










g 

14S 


21 

5 Of. 




3.83 


U Opening Day Orient ati on to 


43 


1 


3 

7» 


s 


12 


14 

3 as 


8 

in 


3.37 


2. Video Tape of the Dance 


44 




2 

5% 


2 

5% 


. S 


9 

2 OS 


22 
50 


4.07 


3* Visiting Watts Towers and Artist's 

Studio 


46 




3 

7» 


3 

7« 


8 

17% 


12 


20 

431 


f 

3.93 


4, An EKperlence With Music and An 
Art Medium - Ron snventian 


40 


1 


1 

m 


2 

5% 


7 

18% 


11 

285i 


18 

451 


4.00 


5. Analysis of Aesthetic Properties 
Using Everyday Objects 


47 




5 

ns 


2 

4% 


9 

19% 


n 

22% 


20 

431 


3.fi3 


6. Defnanstration of Analysis of ^ Work 
of Art by Seniinar Participants 


48 




3 

6S 


2 

4« 


12 
25% 


17 
35^. 


14 

29^5 


3.77 . 
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Seminar Astdtimtnt Sunm«ry 



Numbers and P«rc«nta§«i 

High 



(Average) 



OTHtR TOm GROUP ACTI/ItlES (Cont.) 
7. Sharing Resourct Materials 

1 i 


49 


1 

2% 




1 

2% 


7 

141 


19 

m 


21 

An 


4.16 


8, Viewing and Critique -ig the 
invitation 


44 


3 

7% 


3 

71 


10 

22S 


9 

20% 


n 


a 

18% 


3.SS 


9. Nulti-Media Presertatlon 
Ray SI 1 veniian 


39 










9 

231 


30 
77% 


4.77 


0. Gallery Tour With Nancy Walch 
Los Anqeles County Museuin 


45 




1 

21 




4 

m 


3 


37 

821 


4t67 


1, Oeveloping Criteria for the Selection 
of Instructional Haterials for 
Aesttietic Education 


46 


1 

21 


2 

4% 


7 
15« 


19 
4U 


12 

26" 


5 

111 


3.17 


2. Commercial Exhibit of Instructional 
Naterials for Aesthetic Education 


44 


2 
51 


5 
111 


8 


14 

32K 


9 


6 

14% 


2.93 


3. Sharing of Plans for 1975-76 


40 


2 

5% 


4 

lOX 


5 
13? 


9 

231 


12 

301 


8 

20% 


3.23 


4. Three X A Day Aesthetics 


47 




1 

?.% 


2 

A% 


1 

21 


11 

23?'- 


32 


4.51 


5, School Proposal i Downey Museum 


42 




2 

5% 


5 

12% 


^7 

401 


10 


a 

19S 


3.40 


Si-IALL GROUP ACTIVITIES 

1. Practice in Analysts of Works of Art 


47 


2 
4% 


3 

6« 


3 

6« 


11 

23% 


13 

26« 


16 

34% 


3.62 


2. Developing Plans for 1975-76 In 
Job Al i ke Groups 


46 




3 

71 


8 
17% 


14 

30% 


10 

22S 


11 

24% 


3 .39 


AUXILIARY ACTIVITIES 

1. Library Conection. Books and Papers 


46 




2 

41 


2 

4* 


91 


16 

351, 


22 


4.17 

• 


2. Distribution of Individual Copies 
of Papers 


48 




1 

Z% 




3 

m 


12 

25^ 


32 
671 


4.54 


ORGANIZATION 

1 . Site for Senii nar 


47 


3 

6% 


2 

4X 


2 

4« 


9 

191 


13 

2B% 


IS 1 

38?, 


3.72 


2. Pacing of Consultants and Group 

Acti vities 


43 




1 

Z% 


3 

n 


n 

261 


15 

37^ 


12 

28% 


3.81 
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CKILDRBH - MSBI - ARTISTS 



Dear 



mmnt irhicli wUL taks place oa Sstnird^ and STOday, ISth asi iSth fTOia 
L0:0O a,s* to ^^00 p.m. - = • 




•^hii sveat Is planned foT clilLtoaa la grade s fow tbrcogh nlne^ m4 is spon- 
J :7 gored l>y t^m Lqs Angelaa Cofunfcy Art Education Oprimoil mA tos loa Angelaa 

^i|)skora thaa 15D loa Angelea (^m^ artists barro coaaairt^fil to c^s their wiA^^ 
|^spsc€ t© otix: citldraar. «id a©ma ha/ve of f «ad /to sat ^ Mtarl^s for chiiai^ 



.^^mBh^ mmy tiros Ln "a parson's litfa do they Halt an «^tst*i stadiotx 
: ^S^tvar^ Wa helleva yow otoild wuLd tba mlqua mpmrLmtLcm of ./a aal^ lAsre^p^ 

!/^:lvArt is aade ajid T3y :wtom|: a«d to toow that ajtiiti 34va ajad wark in yow coraminl^^ 

We ais asklBg that on oat ot tie days you plM to t^a yror ^ild:^to vlait 
. artiit %/bDia studio is Locatad close tc your aeh^iol. : 

All cf tba artiste ha^e given their ttoa and will walcoaa you rad your ctolld'^^^;^^^ 
to thelar homB or studio* ^-^^^i^fefe 



Ttm arrant ia free, 



■4:- 



Tidcata for this eveat will issuad oft a limited nujsber of vialtora par hour 
your siiiool wilX distribute tieiets * ■ 



[Tea^ off ratum to aohool) 



SCKOQL _ 
Teacher__ 
Grade 



Child namt 



Plaaie oha^ the aiay and time you would lika to visit an ajftist: 
Saturday, Ma^ 15, 1976 lOiO O H^OO- . „ > 1*00 
Sunday, May iS, 1976 lO-OO 11^00 l;Oq 




Parent'^ Sigaataure 



1 1 4 



Atsth«t1e Edyeitlon Projwt Offici of th« Lot Angalti County Supt. of Sehooli 

VISITATION REPORT 

f)«t» T1iii« Sitt 

Panlclpint vlsltad^ Ivaluator 



Rating scalti 1 ■ no evidenet, 2 ■ little ev1clenct» 3 ■ apparent interast, 
4 ■ strong evidence, 5 ■ great interest, X ■ not applicable 



PHYS ICAL ENVIRONMENT 

Aesthetic obiects on dUplay 


KATINu 


Sortoys art works exhibited 




Popglar art forms disolaved 




Student work presented aestheticallv 




Self-instruction devices orqanlzed aesthetlcallv 




CONCERN FOR DEVELOPING AH AWARENESS OF: 
Seniorv oropertlf^^ 




How; 

l^onnaT DropertiBs 




How: 

Technical prnp^rtlA<^ 




How 1 

Expressive pmpprtl^^. 




How: 

CONCERN FOR EVALUATING PUPIL GRfiUTH 




How: 



OISCUSSION WITH PARTICIPANT 



DISCUSSION WITH PUPILS, ADMINISTRATORS, VIEWERS, ETC. 



fcVALUATOR COMMENTS 
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COLLECTABLES 

I The Aesthetic Eye Project 

i 



U(5 



March 1, 1976 



THIS BOX or COLLECTABliSS was daslgned Co extand tha range of objects for 
aaathatlc study and enjoyment # It o©ntaina a group of 3-D objects fr©m 
the folk tradltiona to varloua cultures. The collection Is EKPERIMENTAL 
in that there is littla or no recorded inforraatlon on (1) children's 
response to this typ& of folk art object and (2) aesthatlc learnings chat 
may develop from conciintrated study of these objects. 

The collection may also serve as a model that encourages or extends BUFFISMi 
the habit of collecting objects which are "CHERISHED'*. 

Make the collectablea a special experleni>.e by 

valuing theiy pvmmoe in the learning aituation 

teaahing waye of handUng obJeatB i.a, ev^rycn$ acn bm a ouratop 

atudying objmtB by Dimmng thsm from Mffmr&nt pomitiona^ Bmcffrdning 

eurfaa&B of the objeat by fmndling it in ordBT to diBaov&r^ oomparB 

and analym mrioua aeBthetio praperti&e 
6^ai\fhing for intoi^^p&lationahipQ within thg QbjBot^^thB interplay 

of the ppopes^tiiiti that hold thct eye and triggmr* imagination* 

THIS BOOKLET was prepared to report project information on 

(1) children's responses to specific objeots^ 

(2) various instructional strategies chat wera used to 
involve children In the study of collectables , 

(3) suggested ahanges ^ additions and/or extensions that 
will make the collectablea more productive as laarning 
aourcea * 

A booklet will be provided each time this box of cqI lee tables la checked out. 
Please report Information requested on the following pages* Write In on any 
part of the booklet additional ideas. Insights^ suggeatlona or information that 
you feel will add to this record. Please be frank and tKpllelt, 



1 1 v 



a« IMSTRUCTIQHAL StKAfRaXES DEVELOPED FOR COLLECTABLES 
Briefly d^iicrtbe aach actlvlcy .you developed for the acudy of the cQllgctttblim » 



o 
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nun ii 



HrUfty ilaHcrlba a ftch activity vqu devjeloped fer tha atudv gf tht col Itfrtffbltii i . 
Cuiuliiuc^d If nadded* ~ - ^ 
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I. 

3, SUGGKSTED CHANGES, ADDITIONS AND/OR EJCTENSIONS OP COLLEeTAHLIia 

Aik children to auggaac othsr objecta to add to thin oollaeclon and lint 
thalr suggestions here. 



Indicate any spin-off aetlvitles that come from thla box of collectables 
that you had not counted on or did not expect. 



If children organl^a a box of their own collectablas for study , list the 
various objects they include. 



Briefly state the advantages and disadvantages you eKperienced In working with 
this box of collactablea * 
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5Eh 



Bm^il straw bird 
Painted wooden bird 
String bag 



4i.h Hsek I k 2 



it!^U cloth bird 



Cliv bird whiPtl^ 
Cloth worry balli 
Stray holder 
afnamentil tin ^OR 



Carved geurd 



3-4 



Siltcherv bajs 
4.ind woven fabrl'" 
Bamboo wowifn baU 
Bamboo (tKiir? 



4- 



Cljv hnrs*? bank 
C^r^imic lotu^ b<^l 



raw hi^fi 
Ceramic «yi 
painted ^Uphani (an) 



iOth Und wov^n pUi't-mal 
tmnll cfjne 
k.iK-iili birds (S) 



U pelnEed wooden 
bird 

Sm^ll yarn palming 
Bo elk U 



Clay sU't?r 



bank 



Straw d*??F tsmoi 
lav Adam & Evi* 
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Str.iw hen 
S.ikv I- up 



jB.mbot> nA^as hohJer 
C.jrved gourd 



H 1 ^rt 



r lav hi rd whtsclo 

("<.'r.imic lotus bnul 
Painted wooden m-isk 
Y.irn painclnn 
StitcluTV bJv; 
p.iintt'cl wooden bird 
(aj 1 d (. o r d <• d p t k 
Wire b.iJikec 



urved wooden 1 ion 
Cloth f.ue w/ sequins 
Cloth ornament (ntnall) 
Book I (* 2 



Corn husk f I Rurc 
Yarn p.ilni Inft 
S I raw madonn/i 



Driijmenfdl t)al I 



Cloth elepK.int w/ nequins 
{H.imhuii ha I I 
{Bonk 1 h 1 



Carved stourd 

Carved woodt'n j^.i-^elle 

Kaleidoscope 



Ce rami r madonna 
Brass scarab 
Carved wooden ^.azel It- 
Straw goat 
S t raw murt I c t an 
Clav bl rd whist le 



Inch wor rv ba 1 1 s 
!shaved wooden trt'e 
Ornamental cardboard hor-sp 
jCaleidostope 



S t raw roos te r 
Paltued wooden bird 
iClav r. teer bank 
Straw uny.t'l 



(ci.irved ^',ourd (Peru) 
jCarvcd «nur<i (Mexii'O) 
IcarvtMi wooden Ka:»' I ii" 
k:iav bi rd whist le 
Ornafnental tin box 
[C.lotli Uird 111 banboo t 
[Yarn palntinn 
jsfi.ived wwnier. tret- 



Wot 1 d e f 1 r V e i\ a n i mii 1 S 
^ r ;ii UPS 

Stuf f fd i^n imal^ 

WiUJd eafved sbjeyts 
Strsw things^ yUav thlny^.^ 
tuff I? d dhye-^tj^ 



Cirv»'d wooden ^a/ellc 
Clav hi rd whist le 
Bamboo ball 
Painted wooden bird 
H.tnd woven fahrlf 
CI. IV 'tteer bank 
Strjw angel 



ICarvi'd gourd (Pi^ru) 
ICarvt'd gourd (Mexico) 
|s t r -iw roos t V r 

I 



|[>rnami'nta 1 hO'* 

jC lot i5 bird in bamboo r i rt ii 

(Tlocb eU'phant w/ seiiiiini^ 



} 



Bnok 4 



Ipainted wooden mask 
[Carved gourd 

IBooV. 2 



iCeramlL^ bird IBamboo tigurme 
[Tin flower arrangement iCarved wooden rhino 
iStraw muMcian f^-*^^ petsiminon 
jciav bird whistle ^eramic vase 
Painted wooden elepliantj ^ 



^ fila^5 blown abjei/iM 
Mand f aifved oh i ^ 
Yarn pa in t Ings 
Uoi^ieti -ihip With bright 

i:olnr*fd -iifing 
Children^ art from 

around the world 

^"^ d P^^ t^.L^ IiM^^. 

i n~ V j H I' ! J ^ v U rHriiyghriu t 
r hi vear in tla^??. Wi' 
analvjtjd | f t^ar 1 ier this 
vea r . 



Iiid ian ar t i t al m ^ i.e., 
Kaihin^i dolU* arrowheads 
howl Hi ti'E'Tft poles, rug??, 
teept^e modt-l. band bw-adn 
fM t li r of t nd I a fi ^ 



- , rami I" vase 
Carved gourd 
riasH f ru U 
Painting 



icUv bisque pigeon 
tclav horse/rider 
if.traw glass holder 
,«^frav deer 

Cloth nap v:n 

Book 2 
■.&fia& J 



Ceramit' bird w/ flower 
l.acquer tra / 
•Cloth butterfly 
[Yarn painting 
l)rnam*'ntal wooden bird 
Ft raw star 
3,>1^"teJ_ 



eJ toy y ; uitar_ 



Me S 1 1 



• in 



dl^he?, £ov. 
ohieLSs, Hail 
cyrn { \ tul i i 
jgwu I rv I 1 il l 



, p I a f 1 1 f ' 
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JVt! c i.'.i b'c f .ih li-'-i 



1 iitfMr , 



I :-l 1 n I t fx -.iui f *• I h > t 

jRt'fj iji" -. f •■iJ fi> (its v-ifii p.i i n 



!fi=ti want 
Ml i f f.!. hi- 
Mil V f IrKE 



f hi ^ . jr. f i ^hf ^ I i ! ill 

thv otht'f.H yt'fr rrlatt'd h! .nlor 



hi Id su^gpsted thiit th* cln^s 
if.iwtn,^ ri'pfi'HiMit ,» E 1 vt» of rhil 

I HLnrv In thi?lr liinguagv. 



H I'thii 
wr i 10 



a lii'Sfi-^* of iinjilfiv. More 
hrighJ (colter) obj»Htn lo 
ffltrh and hnld s t inji'ri r * 



Ehiii Ehpy wpr*' KOinj^ ty 



Hflving fibji'fts iilri'.idy 
h/iitd j 



^ h i- i i 



Ti'^m Pnliind, HnlLAnd wnodpn shsfis , 
v.ifu dfawins, 3D objtcts = 



Hfin^ Eh* fpf'HiiK ef Husvum 
ID %l lid I' il E s . Ab I j' E Ci f V !• i 
DH)r!:E*J and ObfjtifVt' up rlf'^ifr*. 
Sn ,\rvii En di!?nhiv nbJ<'i:E?i 
pi'rnwiruMiE ly dvirlng tht* d^iy. 
Som} children would gt^iil ob]o 
If U<ft fiuE wiEl)»uE ron^Eiint 
iinpi^ rvl fi i On , 



H.i n V d v{i i1 r a ^ ^ t* pr c 1 A 1 1 v 
Ehe t^nmp^ir 1 ;inni^ n.idt'i Tliril U'd 
Eo hnvu Cinto df Mjvn center 
ffofTi thf^o hhlfi t?i - i? rfiiliv 

Elit'f in Kp»'f UM.r*' ?i -. 



i^pj'HHd ni'w iifp-l^ af *' 8 p lar a 1 1 on = 
DlfficulEy folatinj^ to ohlMfEs. 
Littlf mi'dninjj ep Ehesr fhlldron ^ 



LJ^e f^w nh)i'Ct_^ At tlraP, 
Nefd mare Jderts for foiltiw^un. 
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tlrailu hi*vui. : First (fi aclu 

tjarvtui ^^(MU d (i • i (i) 

A Um* a[ul \)nLLx I n:ii>urK SLudcniLu duuw a paLLcA fi rolluwlng l:!ie 
1 ('Himn , 

Comparod to Vevu gourd in terms of: color, line* texture, shapeti. 
Analy^.ed in a small group* 

Analyzed and placed in Cinco da Mayo Center for students to examina 
further* 

Tin Box (Excellent lesson) 

Analysed in large group - students did a pin hole drawing aa a follow--up* 
(Pin hole drawing had to be ClowerSi, leaves, andiTnals (birds)* 

Cloth bir_d in bamboo c i re La --Analyzed 
55- Tlil iL ? i £ Pii^-QLjL An a 1 y ?^ e ci 
l^abjio^ ha I. L 

EU:?cussion on another t^sppct of lincj pelt in line center, 
Stt^aw r QQs t^er - Aii a 1 y z e d 
Y^arn pnJrUijl^n g^ 

Analyzed and put in Clnco de Mayo Center* 
Shaved w o oden tr ee - Analyzed 
Pa in tod wood enbird ^ Analyzed 
Fabric 

Analyzed - discussion of textile production results- 
Clajy steer 

Analyzed and put in Center, 
Str jiw angel 
Q Analyzed and put in Center. 
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Mcyt i can /L^ ^^bpilM 

Put: in CuiiLeir - BtudentB looked at: them all 

StijflunLs were givca Inaaons in how to handle them and look at: them in the 
Art i.eiiLnr* Coinpar ifcion,^ wore made of* 

1) Clay bird whlatlo and painLad wooden bird. 

2) RooBter, shaved trues strnw angle ( I thought thlo Icanon was good 
but too simple) , 

3) Yarn painting and striped fabric. 



Grade Level: Third and Fourth Grade 
1st lesson 

To get aGquainted with articles in the box and to observe initial 
response to object as taken ont of box- 

2nd lesson 

Articles similar in materials felt by children. The straw madonna 
and straw hen were examined. The children were to examine the two 
pieces and find art elements that were similar in each piece. They 
were asked if they knew froni what country the artifact might have 
come from. 

^r d lesson 

All of the art objects were placed on the rug. The children were to 
arrange the objects by materialsj texture, colors, lines, or feeling 
or shape they thought were alike. 

4th lesson 

The wooden Spaniard mask was analyzed as to technical property, color , 
shape, line J texture, and emotion that It evoked. This was the most 
successful lesson. The children related to the mask since they saw 
and we analyEcd many Indian and Eskimo masks- They also made clay 
masks of their own, 

5th les son 

We looked through the Mexican Art Book Two, The children identify 
with this book since they could relate to their own experiences - 

6_th l esson 

The Mexican Art Book IV was too advanced. The children could not 
relate to this. Even though it had many huge stone pieces the 
children's response was lukewarm- 
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7 th 1 OjiJimi 



W(» MLudy tlu* CL*rami(^ placoa ^ bird, bowl, and house. The 

cliildrtMi made comuianUft aboui: the culor of the bird* No ono 
was awarci that thu bird was docoratUe and highly ^tyllJ^ed. 
We had takcm a t:rlp fn Tiickpr WITdliro SantMMiary and naw many 
wild birdu and had Beon many pictures of birdt^^ but the 
childrtin did not enjoy this piecB* 

Tht> children said the houae was rouBh compared to the bird, 
The bird W£iH smooth. AIbq the bowl waji smooth. The color 
of the bird and the house were alike. The color of the bowl 
was dark. 



^th lesBpn 



The woven material and the straw purse. The children said 
the colors were alike. The patterns were different. One was 
made up or stripes and the other was made by the yarn* The 
stripes were vertical lines and the yarn were made nf 



9th lesson 



Gourd - the children were fascinated with this piece- at first 
they did not know what this piece was. They looked at the carv-- 
ing and felt that some parts were raised and others were recessed^ 
They also commented on the color. They liked it since the 
picture could be read as a story. The children made conmients 
about the lines and circle. One child said the top shape looked 
like a flower. 



10th lesson 



The butterfly was passed around. Questions were asked about the 

color. Is it a bright and happy color or is it a sad color? 

Do you know the name of the color? 

Wliat do you think was used to make this piece? 

How did the artist decorate the butterfly? 

What color is it? 

Is the line smooth or rougli? 

Is the piece (symatrical) can be divided In half or (asymDtr leal) ? 
How did the artist get the piece to balance? 

After the lesson ^ the children never picked the piec^ up the examine 
it or never make any comments about it* 



11 th lesson 



All pieces were displayed on the table so the children were free to 
cKamine, feel, and observe them. The most frequent comients were 
about the masks, the Mexican Art II Book^ and the carved gourd. 
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Crnth* laveU ^^tli Rrnde 



1) The objectfi were platud at n CBciLer called ''Ethnic Art Objoct 
Centur" with a triBk card with qiitistions ay follows* 

a) Loak at the objects 

h) Touch tUfi objGctB and duBarV^n tAm dilferant toxturaB and 
Bur face quality- 

c) Duucribe tha color^ shapes and bIzg of your favorite object. 

d) What tochiiique do you thin, the artist uyod to make tViese 
objects? 

(At firsts for tha first few days, the children touclied and talked 
about the objects but the novelty wore off and were untouched for 
the next week at the Center for indepetident activity) . 

2) A child selects une of thn objects from the t#hlo and describes 
it to the class in terms of its sensory properties* (Children 
were reluctant to do this — - only 2 volunteered) , 

3) Objects were pasBed around for the group to touch, see, and discuss 
with friend in the group. 

After 10 minutes, the interest worB offj but they did start to talk 
more about similar objects they have at homSp 

4) Aftf»r we did //3, the children suggested bringing in similar objects 
from home to make our own co-=lectable boK for the class. The next 
day 2 children brought in the following objects for discussion i 

a) 2 china cups 

b) 2 wood carvings 

c) Ceramic bird from Mexico . , , , , 
,i n ' ^ e w ^ passed these objects around 

d) 2 ceramic owls from Mexico - 



e) A glass shoe from Holland 

f) A paper weight. 



for discussion. 
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5) Developed vocabulary for certain objects i 

i.e., C laxJBi^q ue Pigeon - "line", "smooth's "not heavy", "dull", 
"different shapes", "looks like made of clay", "different 
lines." These conmients on this object were that they 
"liked the design and the wing*" 

i.e* , Pu rple Gl ass Fruit At first they thought it was made of 

plaster. They commented that there was black and the color 
blue in the purple ^ when 1 held It up to the light. They 
said it was "hollow", "purple", "smooth", and "round." 

i.e., S traw Deer They said the legs look smooth, the tall felt 
like a broomi it looked like a deer, it's "bad", "neat*" 
They asked what the sticks in the ears were and how they 
were placed in the ear; another child said they were tooth^ 
picks, they said the color of it was like a broom yellowish 
white. They were not interested in hearing about the history 
of this object on the enclosed paper. 
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i.t'.j Cli'i amic VaH e ~ Tiiey liked the glas^e, said it coiild ba UBBd 
t.o hold poncilG. 

i.e., ,yt\0nn ic^ IHj^ jd^t^ - "pretty'S ■'colnrful'S 



0 r a cl ci I c:^ vol' 3 1 1 1 g r a d e 

First- lookBd at them, felt: them, and eupposed about ti.em. 

Next wc uBed Jiy chock-^off slieetj and as a class analyzed 2 objeatB, 

l^axt^ all objecto w£*re placed out and numbered. The class was 
allowed about 6 houi^s to go around and analyze each object 
themselves, 

ThoA we looked at the results to see which obtects received more.p 



Grade level: 7th grade 

Observed and discussed each object according to shape, coloi", texture, 
and line. Country of origin of intererl to children, also* 

Each 7th grade class sat around one large table. Handled objects i 
passed them around* studied them. Made comments about their 
observations before discussion started, ^jell recoived. Students 
wanted more objects from other countries , eKpecially from other 
children * 

Several children in each class decided to make collectable boxes and 
would share thsm next week v;ith the class. 

More awareness of shape then other art elGments. 

Discussed similarities and differences between objects. 
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ART KEPRUDUCTLON POST CARDS AND FOLK ART OBJECTS 
Grade Level t K-4 
Total and small group 

Ubjcctive: To gain Bkill in Idont Ifyi.ng Bontiory prapGrty of eolor. 
Art rGproductions used: 

CpmpQ si t i on W h 1 ta» Red and Yellow^ Mondrlan 

Instructional strategy i 

1* Large group ^ elicit children's response to a painting in a detnon- 
stratlon IcBson* 

2, Learning Center activity - Two children working together * Use of 
color in the prints - matching, verbalizing. 



Objective: The child will discover hou the alter position of elements 
chauged the mBaning of the work* (formal property) 

Concept I Art statement can be changed by varying arrangement of the element 

Art reproductions used' 

Same as above ^ 

Instructional strategyi 

1- The child will be given a set of identical shapes to make two art 
statements that are different, 

2. The child will cut and rearrange the original art elements. 



Objective: Observe wamith of the med ium--wood, curved linG to denote the feel-- 
ing ojf the animal. The spiral and textured quality of the antler - 
power evoked by the treatment. Elongated legs. Balance of the 
short tail and exaggerated antler* Viewing in varied position* 
Touching of wood. (expressive) 

Folk art objects used: 

Antelope Sculptures Kenya 

Gourd with carved enrichment of Llamas and people 

Instructional strategy' 

Can you read a picture in this object? How did the artist tell a story? 
How did the artist depict movement in the llama? i*e*, the diagonal lines 
evoked movemenc 5 position of the legs, one foot in front of the other. 
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Chackl l&t , obyurvat: Lori , cantracf: ^ ])rocUicl: . 



ART REPRODUCTinN PORT CARDS, FtLMSTRtPS 
Grade Lc^vel: 
Total group 

Objectiva: To learn about composition - ariangament within a space 

architectures sculpture, painting, etc* Really any art form 
would work. Student: can see that arrangements can be quite 
dlff Cerent J but they are planned (part of artistic process). 

Art reproductions used^ 

Anything would work as long as it could be shown out of focus ^ (Put 
in opaque projector or make slides O 

InstructJ onal stiategy; 

1, Show a variety of art reproductions grossly out of focus (maybe 10) 
2* As each is shown, have the students do a quick thumbnail sketch of 

each arrangement of shapes, 
3. Htwe students select one of their thumbnail sketches - one that Is 

especially "interesting to perceive*" 
4* Enlarge their selection and duplicate it through the techniques of 

collage, 

5. Provide a large variety of 2^D materials - many colors j textures* 

6, Discussion of objects to include* 

Different types of arrangemenLs^ expressive qualities of different 
approaches, aesthetic properties and historical information, (Stu-- 
dents will want to see the slides in focus, l^nien they are finished 
with their work, show slides in focus) , 



ART REPRODUCTiON POST CARDS 
Grade Levels 4-6 

Introduce in small group and use later at Learning Center* 

Objective: To see similarities and differences in shape, line and color in 
abstract paintings. 

Art reproductions used: 

rrot_ractQr Variatio ^n, Frank Stella 

Compositi on in Wh^te_, Red and Yellow, Plet Mondrian 
B lue Line on Red ^, Lorser Feitelson 
Blue Curve III, Ellsworth Kelly 



130 



Ins t:riict tonal Htrategyi 



1. DeBcribe tba kinds of line you sue- 

2. Describe Che colors you see, 

3. Describa the Bhapes you see. ^ 

4. Hnw nre the linor?^ colorB and ?sliapes Biniilar? 

5. How are the lineBj colors and shapes diilferei^t? 
6* DO you think the samf* ?irtist did these paint ingB? 

Why? Why not? 

7* Which two are most similar? Why? 

8. Wiich two are most different? Wliy? 

ABBesBmeiiti \ 

Tape discuseion In small groups - 

Write responses at learning center in individual folders. 



ART REPRODUCTION POST CARDS 

Grade Levels 4^6 

Small group and/or Learning Center 

Objective* Compare two art prints for sltnilaritias and differences found in 
formal property. Shoe box art lesson ^ art print on the lid, 
Pirections, questions , and tasks for independent learning center. 

Art reproductions used* 

S t^l 1_L if e_ VLi t h Qh e r ^i eg an d P e a ch e s , Cezanne 

The Last Felice^ Hartley 

Daughter of the People , Mo d ig 1 i an i 

Protractor Variation? Stella 

Fp r ms _Ir re g u 1 i er e s ^ Kupka 

i.^jL-'SB j_o rdeaux ^ Toulouse Lautrec 
Th^_Card_J»art^, Terborch 

Instructional strategyi 

1. Directions, questions on task cards. 

2- Get together other paintings that show the same concept* 
3. Write a creative story about a painting. 

Assessment* 

Teacher observation and student check list. 



ART REPRODUCTION POST CARDS 
Grade Levels 6-^8 
Learning Center 

Objective* Compare two sculptures (only after group has laarned how to 
respond to a work of art), 

Er|c 1 3 i 



Aj.;BeHHiniiiit : 



Comments from DocentB on student responses. Oral i:aspon£?Gs by Btudents 
to filmstrip, CoinmenCs from studcuitH during follow-up diacuaslon. TypeB 
of quostlons askad by students. 



ART REPRODUCTION POST CARDS 
Grade Level: 7^8 
Small Group 

Objectives: Develop skills in uaing aesthetic percept ion approach in viewing 
paintings . 

Art reproductions used* 

Sunlight , Max Pach? ain 

The Last^gjLice ; Maijden Hartley 

Instructional strategy! 

Students have a "getting ready to look and see" period in which the two 
works are Individually viewed by each student* The teacher reinforces 
previous learning experiences by reminding students of the four properties 
in studying a painting. Students then discuss what they perceive in the 
pictures* We then start to analyse and learn "what'' to talk about, then 
"how" to say it develops slowly depending on the frequency of this 
eKercise, 

Question: In what ways do you see the same feelings and emotions expressed? 
Assessment : 

Oral response - growth in vocabulary* 



ART REPRODUCTION POST CARDS, FIU^ISTRIP, ART OBJECTS 
Grade Level: High School 
Small group and Learning Center 

Objective: To develop student's awareness of specific areas in aesthetics^ 
1) styles 2) theme, 3) visual properties, 4) formal properties. 

Art reproductions used: • 

Varied selection of post cards p 
Films trip used : 

A Walk thrQugh the Los Angeles County Hujeum^.^ Art^ 
Art objects used: Collection of frogs* 
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Instructional strategiRa: 



1. Art reproductions 

Look at a reproductioti (past c^lrds) for its color properties and 
do a painting or design (non-=ob:i cct) briBCd on that particular 
color schariie » 

2- Films trip 

Wal k Til r o^ug h the Los An ge 1 a b Co un t^^u s eum of Art could be used to 
introduco students to the human figure In gesture form - The Figure 
In Motio n^ or show frames on F ood and Eating - set up an entire 
''feast^'j discuss the visual properties of the "feast" and do a formal 
or informal arrangement of the feast in torn collage fox'm, or a papier 
mache food feast ^ or ceramic feast* 

3. Art objects 

A theme based "frogs" - showing variation of style of expresaion, 
what is emphaslEed by the craftsman - parts of the body, etc. * . * 

AsscsBsment : 

1* Student self-devaluation sheet based on aesthetic properties. 

2* Group critique* 

3, EKhiblt final project. 



ART REPRODUCTION POST CARDS 
Grade Level: High School 
Total group 

Objectives To develop mass and form in figure drawing. 

Art reproductions usedi 

Two Womqn ^ in Street Press ^ Ernst Ludwig Kirchnar 

Sunlig ht s Max Pechstein 

y iollnis t in the Snow^ Marc Chagall 

La Chocolatlere» Modigliani 



lastructional stracegies: 

The project should be developed in three stages: 

1* Project an art reproduction in an opaque projector with the projec-- 
tion out of focus* Discuss the shape and form seen in the out of 
focus projection- 

2. Have the students tear paper Into the shapes projected and glue them 
onto a sheet of drawing paper. Use a wet brush to outline the shape 
to be torn. 

3. Have the students use large house painting brushes to apply color and 
detail to their project. Bring the projector a little more into focus 
but not completely until the project is finished. 




ABaCf;*niicnr I 



Total gruup evaluation throiigh diBcusslon- Have the students analyse 
t]ie project by idGntifying the characteristic whlcli makes the formB 
niMHBive and oxcltirig to perceive. 



SCULPTURES, ART REPRODUCT COMS , SLIDES/ FILMSTRIPB 
Grade Levol: lligh School 
Small group 

Ob jeeUivfi: To uxpluro Bculpture ^ hm. llOj visual 5 emu Live quality ^ animalneSHf 
etc* To move into the drawing or depicting of animals in other 
med ia ^ 

Art reproductions used: 

Animal sculpture in other media - bronze (Rodin) ^ clayj Ivory, golds etc. 
Use real objects and reproduction and slides/f ilmstrips. 

Instructional strategy: 

Sample strategy - Have them feel the object blindfolded, sighted^ part of 
object, in comparison with other aniinais in other media, in other poses - 
discuBSion to follow. 

Show AV material about animals as well as animal sculpture* 
Have students work quickly with media to catch essence of animal* 
Explore deeper qualities of animal by doing a posed (action) study of 
animal. Move into stylized animal studies (African art, ethnic art, etc.) 

Sa mple que stions - How is the anlinal posed? 

qualities let you know what kind of aniinal it is? 
What is the bulk of the form, lines, textures^ etc^ negative space, 
positive. * . ? 

Wiat arc the differences (similarities) between this object and the 
real animal? 

How would this object be different in other media or in a different 
pose, or in a different slzgi etc? 

Assessment: 

As a consequence of group discussion/interaction students should be able 
to individually write doim their observations or respond to a checklist 
or teacher developed form. Art work should evidence this exploration* 



ART REPRODUCTION POST CARDS 
Crade Level.* High School 
Total group 

Objoctivei To develop, expand choice and understanding of various types of art- 
To check sequence of choice as a deVGlopmental pattern of the indi-^ 
vidua! learner. 
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Art rc^procluct tons used: 

Divide and group complete set of reproductions Into drawing, sculpture, 
painting, craft. Breakdown within includes ethnic ^ religious > non-- 
representational, still lifCj pastoral scenes , family scenes (portraits), 
habc?l and number. 

Instructional strategy i 

Have each student in class select one reproduction each week for a Leii 
week period. Have the student keep the reproduction (which has t^^fui 
laminated) for that period of time allotted and return ^ it with his 
checklist before selecting a ncv/ reproduction. 

1, One specific reason why it was selected. 

2* Wtiat did he actually see that was present? 

3* What was the predominant theme? 

4* How did it make the student feel. 

Assessment ' 

Since the group I work with is predominantly black and Asiatic 5. and the 
reproductions do not necessarily reflect very much non-western art, it 
is hoped that some insight might be gained by actually retainltig a repro- 
ductien per week* In consequence to this living wlths the Insights as 
well as the actual (aesthetic education system) will begin to develops 
Anticipate a developmental variance. 



A_RT REPRODUCTION PST CARDS AND FILMSTRIPS 
Grade Level: Learning Center 
Total group 

Objective: To familiarize class in advance with aesthetic projects possibly 
make packet with accompanying questions, and send out for teacher 
to borrow or use as follow-up packet. 

Art reproductions used^ 

Possibly have them look at card or slides and try to find it in Museum 
after discussing aesthetic qualities* 

Instructional strategy* 

IpC., Painting of woman by Modigliani Wliat is this woman saying? Is she 
talking to you? How does she feel? What about her makes you think that 
she is feeling that way? Wliat are the most important colors used? What do 
these colors describe? i^e.^ mood, feelings, etc. 

Assessment 1 

Possibly with a questionnaire " going to the actual works after the dis- 
cussion and asking what did we learn about this? etc. 
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ART REPRODUCTION POST CARDS 
Grade Level: Teacher Aides 
Small group 

Objective: Use a post card as reproduction as study material for aides to 

take home when training sessions are too short. Written material 
on aesthetic properties found in art reproduction post cards would 
allow for practice in working with ineKpensive materials. 

Art reproductions used: 

Whatever would suit purpose. 
Instructional strategy: 

Written material would suggest activity looking for aesthetic properties. 
Assessment : 

Would tie into overall evaluation - pretest and posttest. 



ART REPRODUCTION POST CARDS 
Grade Level: High School 
Individual 

Objective: To aid the learner in "seeing" the original work and its intent^ 
feeling, and technical properties, clearly. 

Art reproduction used: 

William Dole, Near Alegria , 1965, collage on gesso panel 
(This "game" would work with most art reproductions). 

Instructional strategy: 

Questions: What do you see in the original art work that you do not see in 
the reproduction? 

Are the colors alike or different? What effect does this have 
on the mood, feeling, etc.? 

Wliat about texture? Compare the teKture shown in the reproduc-- 
tion to the texture of the original work? 

If you were the artist how would you feel about the way your 
art work was reproduced? 

Teacher Comments: Near Alegria is a collage on stark white gesso board. The 
reproduction shows the ground as yellow gray to orange. The blue 
of the sky is purple in the copy, orange changes to red and red 
to purple. 
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ART REPRODUCTION POST CARDS 
Grade Level i K-3 
Small group 



Objectives Children will be able to compare two art reproduction post cards 
by naming sirailar colors, shape of forms, textures created by 
colors, and how lines are used to create interest in the coraposl^ 
tion* 

Art reproductions usedi 

Sir Joshua Reynolds s "The Young Fortune Teller." 
Pierre Augusta Renoir, "Two Girls Readings" 

Instructional strategy! 

1) Name the colors you see In both reproductions. 

2) Which has darker colors? 

3) Name one color that you see in "Two Girls Reading" that is not seen in 
"The Young Fortune Teller." 

4) Look at the position of the bodies In each reproduction. Do they both 
remind you of a geometric shape? 

5) Name other shapes you see in reproductions. 

6) How is the background color used to appear thick or thin? 

7) Where do the lines on the center of the dress on the background girl 
(In Two Girls Reading) point? 

8) l^hat does the line made from the lace on the boys garment (The Young 
Fortune Teller) point? 

Assessment : 

A written or taped record of children's responses. Lesson would be suc- 
cessful if 60% of the responses were valid in terms of aesthetic vocabulary. 



FILMSTRIPS 

Grade Level: K^3 

Total group 

Objective: The purpose is to teach how color enriches our lives. 

Art reproductions usedi 

Filmstrip^ "A Walk Through the Los Angeles County Museum of Art." 
Slide projector, red colored cellophane, or red colored projector bulb. 

Instructional strategyi 

We are going on a trip to the Los Angeles County Museum of Art. The 
works of art we see will be first viewed in their real colors. Then we 
will view them as an all red object of art. 

1) How does seeing art in full color influence us? 

2) Divido a piece of paper in half. Draw a nature picture using Just red 
on one side and full color on the other side, 

3) Which drawing is more interesting? 
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The students got into a discussion of how the changes changed 
the feeling of the work. This approach also gets students 
into how cliange of color can cause change of visual flow and 
the intent of the artist. 



FOLK ART OBJECTS (ANIMAL FORMS) 
& SLIDES OF MIMALS 



Objectives To identify how artists change forms (reduce to simple shapes) 
of animals to suit desired feeling or purpose. 

Instructional Strategyl 

The teacher shows the 3-D item^ then a slide of the same animal. (Thl 
is done with 4 or 5 different animals) * 

Questions* How are they alike? 

How are they different? 

Why did the artist make the change? 

Teacher Comments". Each student then designs his or her own animal. My 

class used this as a starting point for batik, but sculpture^ 
drawings painting , could all work from this* 
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Assassment i 



If 60% of students say the full colored drawing is more interesting 
the lesson is successful. 



3-1) OBJECTS 
Grade Levels K^3 
Learning Center 

Objective: The chtldren will be able to study the lines on the gourd and 
reproduce the same lines in works of their own* 

Art reproduction useds 

Traveling Gourd* 

Instructional strategy* 

1) Gourd is displayed in the Learning Center for children to study* 

2) Each child has a 6" x 6'* piece of white drawing paper. 

3) In his own creation the child will reproduce the lines on the 
gourd in an original arrangement, using watercolor as a medium* 

Assessment * 

Look at student's own arrangement of the gourd "S lines. If 60% can 
reproduce the lines the lesson is successful. 



ART REPRODUCTION POST CARDS 
Grade Level* High School 
Small group 

Objective* I wanted to increase the students span of verbal concepts for 
analyzing art. 

Art reproductions used* 

Various art reproduction post cards. 

Instructional strategy! 

I had post cards attached to large sheets of paper on the wall* I 
had the students write words or phrases that could identify properties 
pertaining to the picture on the post card. This approach was helpful 
to have them think^ perceive ^ and reinforce their vocabulary* Some of 
theBe posters were exhibited later in larger areas in the library. 
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Marilyn Kodanl 

Wlllard Primary School 

Pasadena Unified School District 



Miss Kodani teaches a first grade class. She is an elementary teacher* 

The attached material includes demographic information on the class and 
the log report. 
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DemoRraphie Information 



What are the characteristics 
of student population? 



Ifliat are their cultural and 
ethnic backgrounds? 



Most of the school population is bussed from 
other neighborhoods. Academically there is a 
high percentage of Title I students. 



Caucasian 41% 
Black - 32% 

Mexican-American - 
Oriental ^ 2% 



24% 



Wliat learning opportunities does 
the school/agency provide in the 
visual and other arts? 



3 Performing Tree Programs during the year. 
One in each of these areas: dance, music, 
drama * 

Guidance and assistance from the district 
coordinators in art and music. 



What is the level of parent 
participation in art 
learning opportunities? 

What are the policies and goals? 



What is the organizational 
structure? 



Very limited* Volunteers come in for projecti 
once or twice a year* 



Policies are set by the district office which 
follows the State guidelines* The school has 
one art representative who meets with district 
representatives once a month. 
The major curriculum emphasis Is on reading 
and math I the arts are usually utilized for 
holidays • 

Principal - Mr, Weigel 

Project Teacher - Mrs* Stevenson 

The teachers work together at grade levels. 

The project teacher coordinates all funding 

and activities* 



What are t!\e staffing patternB? 



What are the major occupations 
of parents? 



What is the ethnic and 
cultural composition? 

What are the housing patterns? 



What resources and agencies are 
available to children? 



The school has grades kindergarten through 3. 
The classes are all single grades* There are 
no teams and no raultl or cross grades. 

School composition - a large percentage are 
unemployed p Others are factory workers, 
waiters i manual laborers, and bank tellers. 

Caucasian , Black, MeKlcan^i^erican, and 
Oriental. 

Housing is racially separated* A large percen-- 
tage of children are bussed from neighborhoods 
across town* Most of the bussed children live 
in lower income apartments* Children in the 
Immediate area live in single family houses. 

Boy's Club, Girl's Club , after school recreation 
froin the Recreation Department. 
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TAPE DISCUSSIONS 



1) Van Gogh - "Starry Night" 

Compared with Seurat "Sunday Afternoon" 

2) "Three Musicians" Picasso 

Compare the figures with Monet "Garden" 

3) Mondrlan - "New York City" 

Compared with Rothke 

Neman "Van Herocius Subtiines" 
Johns " 0 Through 9" 



September 16 > 1975 i 

^Introduce Red 

Identify red crayon 
Write word red 
Read word red 

Talk about bulletin board with colors and words* 
Identify colors 
Read words 

Play game of guess my rule* 
Use colors of clothing. 

Talk about things that are red* 

1) light red 

2) dark red 

3) variations of red and how Co make them* 

Hand out ditto to color circles in different shades of red. 
Trace word red and write it on their own* 
— ^ Need to aski 

When would you chose a red crayon to color with? 

If I painted a red face on my pictures what would you think of? 



September^ 1975^ 

^Follow-up on red 

Identify red 
Write word red 
Read word red 
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Talk about yesterday. 
Show dlfferoiit shades of red* 

Talk about things red in the environment. 

Write a group story - Include senses j i,e*s warm 

food 

"What is Red" 
Read it as a class* 
Illustrate it to color or paint. 

September 18, 1975i 

^Introduce Blue 

Identify blue crayon 
Write word blue 
Read word blue 

Play "Guess my rule" 

Talk about things that are blue 

How to make light dark blue with variations. 

Ditto to color light blue, 

September 19, 1975: 

^Follow--up on blue 

Identify blue crayon 
Write word blue 
Read word blue 

Talk about yesterday's color* 

Read red story 

Talk about things blue ^ 

Write group story - read as a group 

"Wliat is Blue" 
Illustrate, 

^Again bring out feeling / senses 



- danger 

- signal 
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Septembec 22, 1975 : 



^Introduce yellow 

Identify yellow crayon 
Write word yellow 
Read word yellow 

Talk about bluSj red 

Talk about light yellow dark yellow 

^How does yellow compare with blue and red when trying to make 
scale of dark to light* 

Ditto for yellow* 

September 23, 1975 : 

^Follow-up on yellow 

Identify 

Read 

Write 

Talk about all things yellow and senses 
Read blue, red stories 
Write yellow story - read as a group 
"What is yellow" 

September 23, 1975 i 
*Math 

Introduce centers on shapes and colors 

1) Empty the pot w/ attribute 

2) Pattern blocks & task cards 

3) Animal St People puZEles for visual discrimination 

4) Cut / paste to math shapes 

^^Graph empty the pot as a group Did on Sept, 30* 

by shape - color ^ size 
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*Iritroduce center 
Materials • 

^tagboard frames w/ colored cellophane 

glued in between 

red blue yellow 
^magazines 

Hold up frames to look through ^ show how to hold as not to rip. 

Try overlays 

Look at environ 

magazines through frames 

*How does your world look when it is reds blue, yellow. 

*What new colors can you make with overlays? 

Expand center w/ paper 

variety of felt pens , crayons. 

Draw & overlay. 

How to get other media for color 
±*e,, theatrical jell. 

SCIS Science inaterials have viewing glasses with colored plastic lens 
that can be interchanged. 



SepteTtibeir_25 , _1975 ■ 

^Introduce orange 

Identify the color 

Read orange 

Write orange ^ 

Talk about center 

Reinforce good work and behavior on staying in area 

not bothering others in other areas 

Talk about Overlays and colors produced 

Talk about orange and making light to dark 

Ditto on o range 

Have children CKperiment w/ p-'il-iiLs 
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^request old shirts for paint protention! 
*Eye drop to measure out colors - count by drops 
*Reclpe of colors 



September 26, 1975: 

^Follow^up on orange 

Identify 

Read 

Write 

Talk about color stories - read red, blue^ yellow 
Talk about all things orange 
Write group story - Read as a group 
"What is Orange" 

September 28, 1975i 

^Introduce green 

Identify 

Read 

Write 

Talk about how green is made w/ over lays 

Color green on ditto 

Paint green using blue / yellow 

Need* aluminum trays to mix colors 

September 30, 1975i 

^Pollow^up on green 

Identify 

Read 

Write 

Talk about green things ^ Bensea - compare to other colors 

Write a group scory - read 

Illustrate 
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October 1, 1975^ 



^Introduce purple 

Identify 

Read 

Write 

Talk about ov&rlays 

Shades and variations of purple 

Ditto 



Qctober 3, 1975 i 

^Follow^up on purple 

Identify 

Read 

\^rite 

Talk about all things purple 
jare to sensory 



Write group story / read 
Illustrate 

Take home dittoed book of color storieE 
''My Color Book*' 

By 
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Name 

^Send letter home to have parents read the book with children * 
^^Expand to make a color wheel 
^Science eKperlment with prism* 

October 6, 1975: 
^r^rc Cliagall "I and the Village*' 
Share print and how to handle it 
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Do you have paintings or photographs at home 
How do w© handle them 
look at 

Make a few guidelines / rules 

Discover the colors we have talked ahout 
shading and variations 
areas of warm / cool 
red / green 

^Jhich colors are dark / light 

Which color is the largest ^ which color do you see the most 
Discover shapes 

Notice pattern of necklace and aa In hat 

What animals do you see 
people 
buildings 

How are they dlfferant from your street 
i,e*, churchy 2* upside down 

1* lady upside down 

Do you like the painting / why 
Shall we keep it and hang it and where 



^Tape did not record clearly! 
Observations: 

Betty - man is larger than the house 
Tanya - milking cow / silly painting 
Ralphy - scary / funny 

*Wi:ite stories about it* 



October 8> 19_75: 
*Art - Shape collageB 
cardboard shapes 

construction paper squares / different colors 

black paper to mount on 

scissors 

paste 

Shapes^ 

Circle, Bquare, triangle, rectanglcii diamond 
Cut / paste shapes and mount on black 
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hard time cutting out shapes 

Idea to try latere 

Corapare with Mlro paintings 

October 9, 1975 i 
^Maka color wheels 

Talk about colors and how we made them 

1) colors we did not have to mix 

2) colors we had to tnlx 

Prtmary colors 
Secondary colors 

Place them on color wheel 

Ditto to color 

Great if more time to have the class paint color chips to paste onto a 
color wheel. 

^Make spinners with color wheels 



to spin to make white 




October 13, 1975- 



^Paint a rainbow 



Set up a paint center with only primary colors 



Need : 



red, blue* yellow 

paper 

TV trays 

plastic containers 
scissors 



Have the children mix colors p 

Paint color chipf^. 

Cut out the color chipn (4" k 5") 
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Pli\c'« in l>OKc^i by cuilor. 

















^ ornngc?. 














! 




file, 



Ogtqbor 2 0^ 1975: 

((■ontinue cotitBr) 

Sore liliti color chips 

GrricJe the chips from light to dark 

^^Fatrit a rainbow 
Concluue paint centtir and add ^^hitG and black 

>^'Cut E^iit paint chipB from cororTie cclal paint 

Sot c by color 
Gr^dc light to dark 

Cotupnre v/Xth the class culor cliipe 

^'%l<e a light color wheel (cut and paste) 
^» dark 



*3licire and talk about (book prints) 

Georges Rouault "This will be the Last Time, Little Father" 

Joae Clementa Oro?^co "Goda o£ the Modern torld" 

Francis Bacon "Painting" 

IderiLify colorB (especially Ilalloween colors) 
Poirit out dark lines 

Effeict of dark black af^ It surrounds other colors 
Have children expcrimetnt: wj^tii coior and out lining 
*ilave^ 'i-'^^y^ » Betty choose a 1 c ( i re to share. 
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J t . Jlgu^i^l t - ThlB vril-L be tju^ tiist^ Tunp , Li t: tie J a tjic3r 
I. CularB - 

Ue>cl YollDw Blue 

OrarigL^ GreGii Vur pi a 




^ ^ he V ay_ — jn c? r ci "bla ck tha n^ wli^ltju^^ _ _ ______ 

Co nirncii c b (rn 1.:< t u re , r ep e t i t Ian , balance) 
Wh 1 1 e Oil f a ce B 3 bone s , h cind s 

Cray on clotiies / maa In the ceiiter has darter gray 
^PoiLit out £iliadlng 




Co) 



eye s 



D 



that picture 



Ocher Nose is a 




Comments (Coiribina tlons ^ proportloiij repetition, baJancG) 



III 



Lines : 

St ra igcit 



Curved ) 



Ajigular 



Other B 1 a c k lineal i ke bones 



Commeats (Arrangement^ r e pet It Ion ^ balaTiGe) 
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OIU KCt Rmuiulj: -/nua wiU be t;hQ l^iHt Time, Igtti^ rajl-iar 
I. Colors: 

Red Yellow Blue 

Oraiige Cruen Piirplo 

OLhGi: Black arid v/hxLo mixecl mare black than whita 



CommentB (mixture, rcpeiiitioii, balance) 

Masay painting 
Darlc lines 



X I * Sli ape s : ey GB let ur e 

A 

Otlicr _ Slcglgton_hjg -j_ ^^^^1^ circles for ayes 




Coinments ( comb ina t Ions , proporcioiis repetition^ balance) 
Old man has closed eyes 

Old man Is the fattest - skeleton ir light and skinny 

III, Line^: 

Straiglit CLirved Angular 

Other dark 



CornmentH (arrangement > repc^tltlon, balance) 
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^Flannui boord citMiLiii: for iihapUB 

Tiitroduce UBG of boiirclB, flannol piacfts 
How to cI.Gaa up 

F'o 1 1 c)W= lip ^ Wh VAX p ixi t u r e b a r c c oip p 1 o t e d t tu _v c.a n color wlia t t liey itia do an d 
haiig tlu:dr plrturen. 

I n t r o cl Li c e jj e ob lo c k pieces nri d t n » k c d r d i> for ma t lu 

Idea: 

^Br ui[] in obj Qc IH r roiii home and IduuLiiry Bhapua. 

^^Take a Bliapa v^allc aroutid the school and look for shapes / re.cord. 



^^Make a body" sculpt; ure of 2 or 3 clillclr^ia 
(balaiica) 

Muniber 1, 2, or 3 

Number 1 takes a position 

Number 2 follows and Joines //I 

Nurriber 3 follot^Js .and joins 1 and 2, 

S lovely move up and down 
^^dlsaster wltix push and fall, ugh 

Had 2 groups that worked well* 

Share picturGS of: Bculpturcs 

Bern a r d Ro sent ha 1 * ' Ala rno ■ ' 
Davis Smith "Cubl KVIII'* 
Henry Moore Figures 

'^'^Each child make cmi sculpture with body "balance 
w^orked better as individuals • 



*Clay bake sculpture 
c lay d o ugh re c ip 



Seiv/ wood base* 
Paint 

Glue baked #inlTnal onto base. 
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i, Co lorn: 




1) t h u r Moat: ly whit g - white balow? gray abo^g 

CutiimunLH (mlKtiure, repatitlonj balaacci) 

All diffexciit colors of gray ^orncj have more black, some have 
more white* 

0 L he r Mi oF different: colorB in Uhe lulddle between tlie_Rro.^n<L whjte. 

Commciits (cDmbiiiationSj proportionj 
repct itloiij balance) 



III, Lines; , 

oil trocs cLes3-gn on Che hilL 



Other 



Conimcints (a rrnngt^ment , repetit ion^ balance) 

Repeat curved oa design and trees and branches 

TeKture: Lotn of dc5to, Icsoks like bunips 

RKpreBBlve - Wlntfci day - cold 

^"^^^ 2 circles are rolling 

lots ot BrLO\^ , 1 1 

dOTO the hill* 

trees t^ith no leaves 
big and little trees 

One bl^ black raindrop in the rniddle. 
SmalL rnindrops al] around* Big one 
Is aLl aloriG- 

Design in nothliig ^ only sliapea and 
colors, like we do with string. 
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Nov anib i^r 1 ( h..JXl-i * 

Necul : wood ficrapn 

AttumpLncI wood uarapt^ acunb luf^QH 

^Iden; Juuk col LontluoH of othur collaguB ol asHemb] age^i u^ing material 
uthnr thou wood* 



No vtM A tu:- J 0 , J J 7 5_ I 

So t up p a 1 1 e r n b 1 o c ks na i\ c a r d s 

AliU) p/ittcrn block carcln to r a peat paL terns. 

Kacord carcie coinpletKd at paLtern block center , 

RcpGCltion cardB - repeat and complete patterns nainliig shapes, colors, or 

shapas and colors. 

For color repeat ition graph paper 1b available. 

^^Ideia* MoLidrlan "Broads/ ay Boogie V/oc^gic" 

Mote the pattGrn and repetition in the squares along the verticals 
and horizQntals^ 



Dece rnljer 1, 1975 : 

Share and Discuss 

^FlcasBOj '■Three Musicians" 

Talk about color shapes 

^^llo^ rnnny pe^ople 
^Wirit oach wearing 

^^Polnt out where their h^inds, fcetj logSs armss heads ^ bodies are 

^Nanie the instruments 

^Ifliat kind of music are Khe^y playing 



Decfiinber 1975 i 

^Set up c enter for niacaronl J □ weir/ 
ropetltinn of sliape.s and color 

Need: Btrlng 

dyed macaroni (food color & alcohol) 
scissors 

cards out of tag for pattern starCers 
'^mnko jewelry for friends for Christmas. 




Pur pit; 



Canunent^^ Cmivt:urej ri^pet: ition^ balance) 
A lot of black around the picture. 



^r" '''''' (o) ES: (fc^Jr 



■ 

Co[r":ctits ( cnmbinaL Loasi J proporfilony 

AIL Che hands are the same. 

Ill, [.iuus: 

(^Lralgh^ Curvtid Angular 

Olh V- r ^ o f_the^l nes are stral gM._u£_and_4 owr^ 



Comrnencu^ CarrangGmenc, repetitiori, balance) 
Wiggly lines In bearcL 

What kind of musia would you like to hear tham plai^tng? 

Sad [nuslc. 

See - 3 ghosts playing music. 
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Co! urri : 



tUnJ (y ill low J (Blue) 



0^1 nek ) (?flii ru^ 
( ) L lu^ r _wh i c c ^ tands out bright: I3: 



Cu;:i::it.-n L (mixturu ^ rupee Ltioiij balance) 
Orange and yellow are the best. 

I sec black the oiost- many different black and broOTs 



(;of!i:T:JnC^ (comb inntiona , proportion , 
rupucitlon* ba lance) 

repetition in eyes, guitar, notes on paper of circlCE 
repetition of r^ Z^2^ legs and arms 
repetition of rn ^ in feet 
I ft, iJii.-;: 

( S tr:il[^iit }all Curved Angular 

---^^ black 
Ocht^r 2:l szap, in clothes 



Cominiants (arrangcmants repetitions balance) 

lines arc Tnostly skinny ^ soine are fat 
skinny s wiggly lines in beard 
repetition of liries and circles 

Texture: "Patterns*' In beards one Is wiggly one is little diamoTids. 
EKpressivre: 3 men (all are hiding wearing masks and hats) 

1 playing piano 1 playing guitar - 1 playing horn 
Sec little hands - See. dog lying down. 

^Compared to Vela?.quez* "has Maninas" 

easier to see people in Velazquez - Picasso people have too many parts » too 

darks hard to find arms and legs. 

Velazquox dog is in the front and he is light brown* Can see his whole body. 
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^Torn papur mlt pQirLralLB 

Need: Construct ion paper 
Paste 

White drawing paper 

^introduce the shapes tliat ynu are. 

What shape are your legs 

What oh ape XB yOur body 

V/hat shape are your arms 

What shape Is your head* rcature^*, balr 

^Choose the colors and tear and pastcB 

^Furnish with details 

^Save for office hulletiTi board for January 
Used with New Yearns resolutions. 



Janu ary 12, 197_6 * 
*Set up center for texture on feely boxes 
4 boxes with 1 item in eacb 

1) fuz^y bug 

2) sandpapei^ 

3) satin Tuaterial doll dress 
rock 

Fq11ow--up draw what ycu think is in each box* 



Januaj ry 1 5; %9J_6 j 

"Talk and share ideas about feely boxes 

Compare textures 
Guess objects 

Comments about objects' 

soft hairy light 

rough fuzzy scratchy 

smooth he^avy warm 

bumpy hard 

Share .^rawings and show how would you draw something 
i.c, , soft and iuzzy 

hard and scratchy 

*Start collect tng their own objects for feely boxes. 
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Q!UI t'.C'f Van da Vtildo, "StlllMEo: Fruit' 



I. 



Yellow 



Blua Brown y 

Orangt! Green Purple (Gold J 

....... _^ 



Black j (l^hlLe / 

Other Mostly black ,_inixed colors with a lot of white and yellow. 
CommGnts (niiKturej repetition, balance) 

writing In black 

leavcis arei lighter black 



II, 



Shapes: 



0\ peach 
; nut 

— glass 



Ot liar 



Commancs ( comb inat tons » pr o port ion , 
repot it Ions balance) 



tabl 



III. Lines: 

( Scraight ) ^urved ^ 

Othor circles for fruit 



Angular 



Coinmcnts (arrangement^ repetition, balance) 
Adjectives - 

Glass Table 



liEht 

full of water 
shiny 



heavy 

dark 

smooth 



Fruit_ 

hard 
dirty 
f uz^y 
light 
white 
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1) necklace with smooth glaas baadB 

2) rough wooden stick with bai^d 

3) fuzzy yarn ball 

4) ceramic doll with glitt^^ry dreay 
Some t: 0 1 iow-^Lip 

Draw what you think is ixiB'Me the boxes. 



January, 2 6, 197 6; 
■AComparG the texture of 
Paul Klee, -'Diana** 

Jon Janne, Van de Velde, "Still hitei Fruit*' 
Note^ 

1) \J^hich one looks smooths roygh? 

How and where do you sea sniootlij rough? 

2) vniich one looks light, dark? 

How and where do you see light, dark? 



February 2, 1976: 

^^Share and compare texture 

Paul Klee 
Edvard Munch 
Georges Seurat 
Renoir 
Van Gogh 

No t e t 

How to make texture with 
dots 

short or long lines, Btrolght or curved 
fuzzy edges 

patterns with dots^^ triangles, squares, etc* 



160 



ERIC 



OikJKCT ModiRl. lanl , *-Yol low Swan Lar'' 



1, Colors: 

Ulack (white ) 



Commoats (mlxturia, repetition, bal^Tice) 

Rig fat lady witli a long neck end l)Ody 
light hluQ eyea 



Shapen: /- ^Mong circles 



CarnmGnts (comblnauioas , proportion . 
rcpe t ic ion , balance) 



{ S t r a igh t ^ ^ QCur v ed _ j ^ gu la r 

Otlier chair Is curvy - body is .fiurvy^..- neck is curvy 



Ccnun^nts (arrangument , repetition, balance) 

Texture: Rough all over wall and Bim^tet 
Bumpy walls 

Expressive: sad eyes 
thinking 
looking 

waiting for sonieon^i 
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^Texture drawing with cfayoti or paint: 

(Paint: CcnUor t:0' CoacenLrat:e on tf?xtura) 

Draw an animal and imlta it 

□ £uz7iy 
Q furry 
Q Bcalay 

Q feathery 

Use: dots 

shortj long 1 -koM B 
differ Gilt colors Jnixed 
fat linos or thlrt lines 



February 17, JJ_76^ 

^"Mod igllani portrait ^ 

Mood language o£ elongilted faces 

Note^ shape of £a^^ 

shape of faaturias (proportions) 
color 
lines 
'^mood 

Follow-up* draw or paint self portraits 
with long iaces and features 

^See painting by Tim Biggs 

i*e. 5 In the manner «f Modigliuni after we discussed ''yellow Sweat 
and t>iumbed tlirough several art books* 



March JZ, 1976: 
"Sera t che d pr in t s 
Color dark and heavy ov^r a piece of drawing paper. 

With different tools ^ scratch out textures 7) fingernail 

1) pencil 4) conib 8) twig 

2) tootiipick 5) rough edge of tape dispenser 9) scissors 

3) plaBtic straw 6) toothbruBh 10) wood blocks 

*Scratched print pictuTevS 

Color dark and SKfB^ch out CeKtures. 
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i-Lirplc 



Comniant:^; (mlKture , ropui: iDian , balance) 
black outline 

lots of differGiit colors all around 






( 



Com^ nt'S ( c omb ina t io a s , pr o p o r c io n 5 
i^epctit: lon^ balance) 
Houses ^l^e squares* rectangles. 



ILK 





Angular 




Cui:\\i\\jnt^ (arraugcmaat ^ repctCit ..an » balance) 



Texture: short lines all over 
curvy lines all over 
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^ffltc!) 4^JL9_76' 



^le^^ican yarn pictures 

*Slia^a pictures and how they are made with coiled yarn, 

Texc*cei smooth fluffy 
soft bumpy 

*E4akG their own yarn pictures on cardboard 

Draw a picture 
25 Cover outline with glue 
3> lay on yarn 
^> Cover inside with glue 

S> lay on yarn starting from the outside and work in. 

^H^^d for kids to do 
V^^y messy with yarn and glue - yuck. 



February 24, 1976: 

^Color to tnuslc 

Ll^cen music quality 
f^st, slow 
l^udj soft 
high, lew 

Listen to the beat 
cLapj mnrch 

Col^r to the boat of 

pj^ck a color (lights dark) 
ift^y use teKture 

^Hsi^d to do 

DriHr pictura to the music* 



Kiitc II, 19/6: 

(vl^^'*' drawing pUiJer) 
Lay xi!M':^pr i tj^' ovar a taxture and color over ic try pick up a 
SaTidpapor yarn 



^TeKture and pacterns of clDtliing 

Sort and graph classmates by teKture of clothing 

Math^ graph paper and crayons 
j eans 
sveacera 
cot ton 



sol id 
print 
s tripe 

^Paint niciterlal patteras (own clotlies) 

RGproduCG color and pattern wlcli tempera 
A^lsQ choose from scrap box. 



Marclvj4 , l£76 : 

^Share to look for patterns 
follow up on tnateTial patterns 

Vlttorio TGCchirij "Salotne" 
Gustov Klirat, "The MyCh nC Danae-' 



Staff Inservlce on iVasthetics 
I- /^esthetic Treats 

Taste and record adjectives to describe tlie different flawrs 

1) Peanuts (salted) 

2) H & M^s 

3) Suaflo^^er seeds 

4) Red HotB (cinnamon) 

11, Mik color B and make color chips 

1) red and yellow^ 

2) blite and yellov 

3) red and blue 

Comparo vn lues 

Grade Uieni fri.mi ILglu to dacic 

luLroduLie ttiu pi:uaeh^H Lor iiiaking a colur 

\lH Inbow 
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Ocan;ja Crt*en Purple 
Ochar yellows loolc light and dark - v&llcw lias _tihe^jtLaa£^ 



Coinrnan cs (mtxcurej repetition, balancfO 
The red stands out 

The bl\ie looks like It Is farther p^zj 
The lines go In aad out (in the backl 



[I. Shapes: 



in 



A 



o 



( Li /' 



0 L i u- r Ji.ot_Uie jaj€_f ig^_^_fl^^ it^e.- 

Conimo n t ^ ( c o :nb i n a t Id n s ^ p r o p a r t lo n , 
rep - L^ioaj baLancc^) 



ThG t.js 
L iiies; 
( S ira Ii;lit: / 



are larger In t\\Q Tnlddie arid smaller cm the edgeo 



Curved Anguliir 

Cunuii^Mi t^; <n rraiiHuinont: ^ ^^jpuClti on bainnca) 
loto oJ: repGtitioii 

ComparGd with - ^Mark Rochko ''Gruan and Maroon" 
buinp^y' lined like torn paper 

I 

*Brirnett Newnian 'Vir Heroclus Subliniis" \ 
whita line the brightest 
era aad line almost gone 

The lines make rectanglcj of; different si^es - lots of repetition 

"New York City'' is Imppicr borauHo It 1b llghtur » haeii moro white iii it, 
^iaokB like yuiiiuLbiug on a dire-BB 
-looks like lots oC windows, big and small 
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III. Values of colors 

wariii and cool 
llp.lit and dark 
happy and sad 

Discuss coloT vnlues on paintings 
1) name colors 

Yepatltlpn of colors 
talance of colors 
yalxiQS of light 1 dark 
^^ood language the colors corivey' 

^can you find any color chips that mrt^n a color in any 
c£ Che paintings 

IV. Language of color with iousic 

listen to rniisic and dra^^ 

V. Coloriul langiiage experience 

1) lutbla bLowers 

25 the groLip describes the Image and feeling of the bubbles 
as they ave blown 

3) secretary or recorder wites dow the adjectives 

4) mth the completed list, aach group writes a halkee from 
the words listed on the board 



March 22, 197 6^ 
Introduce various lines 

Straights Ptet NDndrlan, "New York City" 

Curved: Paul Slgaae, *'Por trait of F&llx Fcneon" 

Others: Jackson Pollock j *'Luclfer" 

BatriGtt Newtrans "Vir Haroicus Siibllnils" 
Jasper Johns, '^0 Through 9*' 
Jrmk Stella. "Ifafa II" 

Good Book^ Goins far _a_ Walk With a Llaep, Douglas and Elizabeth MacAByi 
DoLibleday and Co. , New York, 1959* 
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March 29, 1976 1 

*niown paint designs 

^eedi CoLi s true t ion papru: - tempera paint - strawB 

Drop paint an pappr 
Blov/ paint with stira^'/ 
Make a blov/n painting 

^''Sy miuB try w 1 1 1 1 p a 1 n t 

3 67 



Nu4fdJ dtra^Liig paper - tainpera 
Fold paper in half 

Drop paint inside CaloTig fold and on the sides) 
Close and press 



Aj rtl 5, 197 6- 

^Set up center for tootlipick sculpture 

Need^ flat and roumd tooth picks 
soaked whole peas 
glue 

vood bases 

On a base begin :c Dnstruct a sculpture using the peas or glue 
to hold Joints. 

*^Hard to do 

Changed to cons truat ion with tiny tnarshmallows 

^%Iuch better and very adtblel 



April 6, 19 76: 
^^Introduction to "Peter and the l^olf" 
Asriembl^f to be n_, April 9^ givcm by the Perfornilng Tree 
List en to recording of "Pnr m and the Wolf 

1) Why the flute choaen to be th ' bird? 

2) I'fhy ws the bassoon chosen to be*- the grandfather? 

3) Listen for Peter , the wolf ^ 

4) VThat color would you use to draw Che bird? 

5) Wliat color for grandfather? 

Listen again and identify cliaracters and dc^-'iTibe the action. 
^April 1976 
Assembly 

Dravr picturos of tlio. asBCinbly 

Share pic cures of liuiLruments ^ flute, violin, triiinpotj drum. 



IGH 



April, 20^ 1976: 

*Make a "string inytrument" 

Stretch a rubber band on a geoboard- 
PLuck. the rubber band. 
Listen to the sound* 

ND%^/ pinch it at warious lengths - 
pluck again and compare the sound. 

Pinch and slowly move along the baud - continue plucking ^ compare the sound,. 

Try different thickness of ruhbex band* 

^Wlth TOod and nails construct an Instrument - paint It, 
Kids loved this! 

^Wa attempted to make up a song! 

April 22, 1976- 
*Hake a "^ind instrumcint" 
Blow iicross the top of a bottle - listen to the sound. 
Pour x^ater into the ])Ot tie - blo^w agalns compare the sound. 
Sat up seve al bottles^ filled to dit: ft^rent levels - conipare the sound* 
Great for the frustrated v/liistlerrj In an^- class! 

April 26, 1976^ 
**^Make a "percussion inBtrutnent " 
Need: Tongue depressors - bottle naps (nail hole trhough center) 



Soak tongue depressors in hot water ^ when soft punch hold witli puncher - 
attach 2 caps with brad - shake for a rhythm Instrument 



brad (long) 




bottle caps 
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Listen to music and play the beat. 



5^0ther body ways to iiiake rhythm - 
i*e*j clap 

slap thigh tap foot 
inarch snap fingers 



April 27, 1976: 



*Share paintings in the Dufy book on Music, 



Identify instrurrient — 



Note^ color - llnde drawing 

identify the scenes and items in the paintings* 



Hay 5, 1976; 
^Faculty Tneeting on Bicentennial Art 
School project for open house 

Each class will be putting together their own quilt to hang in the hall^* 
1 large quilt Co be displayed outside of the office as a school quilt* 
Ideas to share; construction paper and yarn 



felt pen 
crayon resist 
wall paper 

fold and dye with food coloring 



graph paper desigrts 

syminetry 

torn paper 



May 13, 1976: 



*Picasso plates 



Share and cotnpare 



'Moon Face on Bliie GrourLd 
'Fawn-like Face'* 



1 1 



Note: eKpression due to lines and color 
treatment of features 
Gxpresiiion of straight vs, curved 



Follow^up^ facial eKpresslon 

color faces on circular paper 



Paint on plaCCB and laminate or starch. 
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NAMi: Darltne^BracUi^^ 

*^Fa^-like Face" 

j . Co lur ii: 

(^)rcingi^ Cretan ^^rploj^ 

Ouhcr eveB brown. 2 shades of bluo fd.qrk and light) 
Coniinonts (mixCura, repetition, balance) 

green cheaks 
yellow hair 



II. Shapus: cheeks 

mouth " 
C) L 1 1 a r numbers 8, 2^ 49 



nose 



Couiinonci^ (comblnnt inny j proportion ^ 
/ra pat it ion, balance) 

long circle for face 
parts of :\ circle 
III. Linca: 

- ^ nose ^ face 

^Siiraight no QCurvedy smile Angular 

smile ^ 
Other al l are da rk - some fat g s ome s 



Comment .^i (.irriingcmcnt ,^repctltion7^>balance) 
lines and shapes repeated around the outside - dots repeated , too. 

Te.Kture* hmooth with little bumps 
lines like a lion face 

1) Blue face is sadj no smile 
straight lines 

2) White face lu happy, curvy mouth 

only Btralght lineB are long, fat nose. 
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I, Work with classes and teachers on bicentennial quilts for Open House* 

II. Work with Otb^r classes on Aesthetics ^ 

1) Introduce tfilxing colors 

2) Share prints that relate to color 

3) Share other prints that relate to more perceptual properCies 

4) Include music for perceptual properties 
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Joan Evans 

John Huir Elementary School 

Santa Monica Unified School District 



Mrs, Evans teaches a fourth grade class. She is an elementary teacher. 

The attached material Includes demographic information on the class and 
the log report, Mrs* Evans was one of the participants selected to 
rewrite the report for use in pilot centers. 



Pamo graphic J^nja^^raarion 



What are the chfiracteristica 
of student popuiatioii? 



1) Low socio-economic popuXafclon, 

2) Trans iency^high rate at absenteelem. 
3} Single parent famlltea atfe conmion. 

4) School is located iu a bu^lness'-resldential 
area of Santa Moalca^ 9 blocks from the beach- 

5) 17 out of 26 studOTts in my class are Title I* 
63 18% of students populatioti Is non-English or 

llmited'-English spaakltig <at John Mulr School) . 



VJliat are their cultural and 
ethnic backgrounds? 



What learning opportunities does 
the school/agency provide in the 
visual and other arts? 



1) 42% of the children at Jpbn Mulr School have , 
Spanish surnames and mm either Spanish 
speaking or bilingual, 

2) 56^ of the studetita in my class have Spanish 
ft*.:. Lames s 32% CaucasiOT* 12% Blackp 4% Asian 
CViecnamese) , ' 

1) Community resources ^ Santa Monica Public 
Library and Santa Monica Contmunity College - 
exhibits • 

2) Use of art centers In thm classroom for 
eKpressive art activities for peraonal growth, 
self awareness J and ajppice^lation of art. 

3) Arc continuum used by staff for record keeping, 

4) Art books, films^ airt objects, reproductions 
provided by school library and IMC center* 

5) Art Integrated in total e^^hool curriculum. 

6) Art Curriculum Teacher As,^latant visits class-* 
rooms for demonattatlons ^nd lesBons In art* 

7) Grades 5--6 visit L.A. County Museum of Art with 
a 5"-6 class from another School as part of the 
Cultural Exchange Program^ 



VThat is the level of parent par- 
ticipation in art learning 
opportunities? 



What are the policies and goals? 



1) Parents are involved In implementing and evalua^ 
ting programs* 

2) Parent (artists) involved in classroom at art 
center* 

3) Volunteer parents and aid^s involved in noon 
art program, 

4) Parents will attend wrkibops with teachers and 
aides on art activities which relate to reading, 
language, and math^ 

1) Create and promote an environment conducive to 
learning for all child tan* 

2) Help children learn for th^ satisfaction and 
thrill of learnings r^thet than memorise facts* 

3) Involve children Im the various activities of 
school through our ■^Mini^Teachers" and teacher 
helpers* 

4) Help each child fael tbat he is wanted ^ secure, 
happy* and is an Iniportant member of our school* 

5) Raise the quality of inteitiact ion of children 
with each other* 

6) Individualize instruction* 



EMC 
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Joan Evans 

Demographic: In iormatton 
Page 2 



What are the policieB and goals? 7) Achieve the goals as set forth in i:he 

(cont'd) Titlt I/SCE Project. 

8) RaiSfe th^ level of the CTBS ©cotes, 

9) Promote environment for positive attitudes 
and relationships within the ©t^ffi. 

What are the staffing patterns? 1) Thec^e a ratio of 1 teacher ^ X paid aide^ and 

1 tutor for every 28,3 primary ahildren* 

2) Thtara ia one adult paid aide in mf class for 
one hout every dayp 

3) AH teachers and aides participate In staff 
devftlopmftnt programs (workshop of setting up 
art ],earf^ing centers s perceptual art activities, 
3-D art S^ctivlties^ multicultUTOl sitt activities) 
and thera will be one workshop tot parents, 
taaclierSj and aides on art activities relating 

to r©adif\g, languagei and math^ 
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ADVENTURES 
IN 

AESTIffiTICS 



by 

Joan Evans 
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Introduction 

My participation in the Aesthotic Eye Project created a 
new interest in a valuablap yet unexplored area of the elem- 
entary curriculum. The interaction of elementary and secondary 
teachers p administrators , art consultants, art specialists and 
community resource personnel involved in art education provoked 
innumerable ideas for the implementation of an aesthetic edu-- 
cation program. During the stimulating and motivating six week 
summer seminar^ we were introduced to aeBthetlcs through inten- 
sive £neetingS| lectures, discussions and participatory experienO^s* 

Personal Background 

Prior to my involvement in the Aesthetic Eye Projectp I 
did not rsaliee the vital role aesthetics plays in our lives 
and had no formal training in aesthetics in my college and uni- 
versity teacher training courses. Yet, I was aware of the ur- 
gent need to emphasizo art in the elementary curriculum. As an 
art major in college » I was exposed to a wide range ^ . media and 
proceaBGS in art such as painting, drawlngt sculpture . ceramics 
and printmaking. In addition, my college and university teacher 
training years included such coi^rses as Methods in Elementary 
and Secondary Art, Children's krt, and Crafts in the Elementary 
and Secondary School. Howaver, these courses mainly emphasised 
the product-oriented approachi rather than dealing v/ith concept&» 
proceasesp peraeptlon and aesthetics* 

My knowledge of the importance of aesthetic oduoation was 
somewhat heightened as a re^ ulb of reading, reviewing and re-- 
searching an ahundance of current llteratura on upf^rading teach- 
in^^ effect ivengsri in elementa Uication for a Master of Arts 



.;„1|. ,,i nr-l ttui;-, I V- ro,;-';sroh in o l^Miio n t;;i.ry art 

o,:jti';r..!;i -n ^ or uiy lIp^.m .., my baclv-roun.i In necthr^li'i oducahlon 
WL«n q-iH;'} liinll,-^!. ho An:,:t;hollc Kyc Projuci- iir(jv.ul.;d l;ho pro- 
doiairsant thru:-' "or ImpletnenU n/'; an anGthfitic uini'; a t i on ■ ^ -icu- 

for h\i'-' h-i 'du childron in niy c-hianroom dnr-inp; th- ■'9?;3- 
1 ' : ,' ' -fic hocj I i i . 

The J iiip- - of AuBthotic !:d ur;,ii; Ion 

Wilh idu- curri^ "mphHinri on bGhavloial object ivea ariri 
?i : ■-untabilLi.y, raatiy t infisroom toachors mi^iht .iuel prossureci 
t;o rainn te^t naorao in the academic outjoctn. T huo , the 
humanitL';n, incliiLiLng -irt ( spec if icall;;- , anothotiuc) are ig- 
norcd ^md n..'p;lc)c Led . Since art permeates our liveo and our 
onvi ronrnont . elemcntiiry teacher^; should .jmnhasiKc thiFi esocn- 
liril nrv-i of th-:' ' urrlculum. Automation, nuicha" i^ation, m»ns 
production, mM^:fj media, scientific and teuhnolop;ical advancoti 
iK'um i,o oe taking precedanoc in our lives. We, as educators, 
n-cd to rudi.rcct our thinking into areas that renew interest 
In aeei^np;, percoivlng, visualizing and developing our aesthetic 
av/ar-^nions, son: ibi I it i on and jud;5oment. W^^ nan and should make 
•dmn for thaso invaluable nnnectn of Life in our educational 
c\irriculu:;is for children, esp'^cially at the elementary level. 

j'nn c ^rr,inalu[Ti ni'm;, for upper grade elementary children 
throu;:hout the past six years of my teacning experiunce , have 
conriisienMy inclndeci the creative oxnrsssiun compunent. While 
children have continually had ir-any opportunities to la; productive 
a-d to creatively express th-m:. elves with va.,:d methods, media 
Q nvv -n-v.ssen, sdieir involvem&n . ' ^"^^ -nvr.hetle domain his 

ERLC 178 



,.rj,,.;;a;.i .•)•• pru^.i-uu a«lui.tl a tiov, .limon:.*, i ;m lo tlio ■ .urrxcul ukj. 
ri,,;, w-'y wurn chi )dr..M\ aetlvol.v invoi in n'-n- rtuM-J.vo ana 
pT-o(lu;tjv- ui-jpecta of uri,, but hI:^.o and rno/x; liiU'Ortantly , tmiy 
r!,,vplop''d an^r!;h"tia i'O r\;; 1 *, 1 vi t; y and .iud(';e!fHmi;. J'ho t w^Ti fey-nlne 
'M,h ^rad? uhlldi'on in my clafu: Ihin ynar, participated ii. a,rt 
nrotln.; Lion an well vorba].Uing about lorraai and informal workB 
of art in ■■mall and larpe p-oup diucuss lOTiy . Wo di:>cuHoed and 
anal'/zod i-: .)rkn f ax't ai").! Qv-ry,iay ob ymtn Imsod on Dr. Ua,., ry 
Broridy'n To , aarjUiytlc propartiPH! Eansory, formal, technical 
and cxpr-aniv" a^i.poctn. R;-"M» ' > P Lbi'^^ profjram wore encouraging 
and inapirin*'; for EnyDwlf, • toachcjr and for the children, as 

learners • 

Th^ moat significant outcoins of the p.-ogram was my obser- 
vatinn of cliildron's heightened nensitivity to the aosthGLics 
in our natural environmrnt and everyday objocts, as vvell as 
w a of art. In addition, the studDnts approached art produc- 
tion axparlGnc^:- in painting and dravd.ng, with a greater BOnse 
of concorn for detail. The children demonstrated p:rov/th and 
dfivalov.;n--nt in Graativity as w-11 as technical aki U The Aea- 
thetic rye Projact provided the inspiration for an axcitlng. 
m<;"aningful* aacc aErnf ul and ray;arding school yoar. 

Clasr, ^, i School Doncription 

^.in-,.n i.;onai5tarl of twsnty-nino ^J-th eradn children of 

ctlvf3r"'> cultural and othnio bankgrounda nil fallows i 5o;^ Caaniah 

.^,,r.n-nr^^- -^P^ 'Inncaaian, \2% Hlack and U^i Asian. Over hair the 

AH 

cltildrun wcr- claBSifiad a- Title Ono ^tud-nts.^ '!^hu aOiool ujpu- 
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'"^^^'■^'i J'^ jH'*M:i cvini n^iri 1, 1.^; 1.0V/ nc)tM-Q 'f::M:QriQmj a: v/iufi u hU^;n rate 
01 ab:..;.:iivtu u.in and trann jj^ncy . *U^h:^ r4ulr K l H-intary School j.:.; 



block.i Prnm th^j b^-ich. Ag an adjuriot to the Enfly Childhood 
Kdiu:HliDn p^;cjf^rnm at our i;chDQl^ parents^ aldoa, voluntorn 
and para-^prof e^fdonalr- aGniBu In thn clrisnrooniG //orking vdth 
^ ' '^^^^'"^ o 'j.r!H niaiill f;:;: ;)H oi childrcru The aijaiGlnucu of 

aich^^ wan particularly valuable thiB year in Ind^ v1 . ■ ua;' i^in^, 
iuBt ruction in the raesthetlc curidculum. 



The implementation of the aesthetic eduuatlon curricuTum 
for i:\y 4th grade class during the 197 5-^19^6 school year ware 
r\sad on thc^ follov^in/^ objactivaaj 

uhc; children v/ill entify qualities in visual workr- auch 
as line, color, ahap : ture,, intensity, valuQ, compusition 
and contrast. 

2. 'Che children will relate aesthetic qualities to thin^js in 
tho environmont * 

3- Tho children will idonuify formal properties in vinual works 
such a3 organic: unity, harmony, theme, repartition, balance, move- 
iTieritp space and tenf^ion* 

4* The children will recof^nizo axpresBive qualities of moodp 
dynamic otatcs and idea language in visual works such as anf^er, 
happiU'^sB, sadnass, tonaion, conflict, relaxation, nobility, 
v/lydDm p courage * 

5. The children v/ill dcvGlop an aonthctio vocabulary in oral 
and v/ritton reoponse to visual works* 



.oaatcd in :>a.i^;a Monica in a bu^innrin-^ro: 



nil nrea^ nine 




Objecti/es in Aesthetic Education 
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d.L'.AV/i.n^, ncju' ij'.irL':', ru-uh I loo Cur^^ hdU pi^uitr'- 

7» ':'^v=- nhlUir^Mi v/ii.l ilf*v?)lop ^OcIIIr in conatiajn t i ve ci^i >. ic 1: . 

Thi? ehildrcon 'Jill r . inparn and contrast the :\onBory, .fonnal, 
tochnical and e x [)roof:;i vo p> opar1:le3 in art v/orka oi vaivi.oub 
stylnri (by d iric^^BninfX r^lmllnrit l^B and d if f ercnocD^ ; . 
9* Lho childran v/ill compare ox p^^eBsiveneno in vir)ual : rt with 
v/ritinrip r^usir: , danc:'' and dracYia* 

Implomerr^at ion of Ac^athotia Education Objontivoa 
To rac;i]ll;:to Lho iripl.^niiurd:. :;inn of t-v;; ...asthntia cyo pro-- 
^ect objectiveB in my cl...saroom thia year, the followin/^ methods 
arid programs ware employed: 
U Individual assthctic duca'-.ion folderr? 

2. Au..,thet:ia eye hulletin board and gwIvgI art r^allory 

3. Art centers 

^i-, Ismail group discussiono 

5* Apathetic eye collectBb-aa 

6* Art integration 

7, C hildren^Moot-Artist a program ^ 

8. Aeathotin cy^ inscrvico tt^aiains; work^ hop for taaoheis 

Prio-^ no the l9?5-^t976 achool yeBr, I had not aprliad thnae aesbhotic 
oducation rn^othoda and proo;rams. 'Phece axpo7-i!nGntal haaching 
trntr^/'aaa '.achninaon and Droaacarea v/iil bo discussed aa fonov/a: 
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child v/ms fd.viai :ivi aOMl;hoi;i.c ^-diu:n1;inn foJ.dur thf? 
bn^-lnniu:': of nchnol y-: , 'uho foldor iruu.udnd a tltlo paf-o 

^ n.:^. Iho no:\\Aiutu' oducaUioii propertlnn 1:a be disGUBSQd and 
-itudlod throiAr^hout the ochoul year. Ohlldren vvare inotirnctf^d 
to koirp ijioir art woik and aosthohic oducatiMn vocabulary lic^ 
in Ih-'-^'r :iV)lacrn. f:;i)OQiiic lanaons dealing v/ith the aeGLh" 
proporllcLi v/ero duvoloiH^d, I'he Dtudonts compiled these 1 .3 
in thf>i/;^ rol^lnrD ao v/oll. The art loasonr: ineludod the o o r 

nfiriBury, formal^ t^^^^:hr\lnal and oxprojisivo elementa. For the pur-- 

'^E^ oal:^ (1 u^;^M,u^s iorr. j v/lil oai:lin?^ Boia(^ typec ic iGssonn 
n-alin^^ v;ith th": s -nsory p-oportiao: color, line, shape and tex-^ 
ture * 

'^oi . Thf.^ chi ldren identified primary and seGondary ooiorsi 
warm and cool ujlorG- happy and bq^^ colors- in the claB!^roorn un- 
viroriir r: t j r^^itural snviromnrnit , magazine pic Lurao and book illua- 
tratio;;^:^ A^'t^- itlontifyin.3 colora, tlie c--ildren uGOd "aod Qolr:-3 
to cr^ato the socondary colore (orang©, greon and purp^ ) by mix- 
ing; the primary coloro (yrjllow, r.Ki and blue). Children vard able 
to obairva chan;^ea in th^ expressive and aosthet^'^ properties of 
many eolo-n by jlo^vly addin^^ dift\-rent fnod oolora to a transpa ent 
glana of water. They recorded their Qbservationa ut the art centor. 
:':any children were excited about :neir lbc ove--' en , After 'Kidin^^ 
red feed nolorir,-^; to b^ia^ iveter, ■ ■^-^ rri-'W\ eernr-^ented on t.^^' beeutiful 
.>v/irlin : purnle pattern be cv^:-\ r. be invited hi^ friendn to the 
art center to onr-'^'rvo hie laec baa t In/^^ diBc ■^^vory , 
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h-^ book HAlii;lurv-M and Halibut Hnvv;j: furninhnd the motiva- 
lion fir anotlv;n/ color }^K}^^on. , 

i^nch n^a^ Ljn of tha book poobloally dr-;cribes everyday objecta, 
aymbolj.. , thin,::i3 in our natural Gnvironment, Trioods and feelin;5G 
v/hich are tiBODClated v/ith certain oolors such as red. yellu^^, 
blue, piroen, brown, black, orange, pink, purpln and whito. Before 
Y-p^rn n.:; about Dn.c:h co^^ T ant^^d thn childron qu^Btlons to ^ittmu-- 
If^te dlalo^^uo. For example, prior to reading about red, I as]; -d: 
la red your favorite color? What objects xr the clasaroGm aro red? 
Vfhnt symbols are red? V/hat foods are red? Is red hot or cold? 
Is red happy or oad? Is red angry or calm? What are red feelings 
and moods? Following thnir responeas, I read ,ne poem aboMt the 
color rod. The childrGn wero delighted to hear their ideas expressed 
in the bocki apples are red, hearts are red, red is angry, etc. 
After reading idi- book, I asked thv children tc tMrc^ about their 
favorite color. Ghildr^m were grouped aecordlng to their favorite 
color. They talked about their favorite color with other children 
in their group. Following thr Ir discussion, they meh drew a pic- 
ture v/ith crayon using only their favorite color- One child could 
not decide on ccbr l,e llkdS t^^::^/. He insisted that he likes all 

colors and did not want to limit his picture to one color. Rather 
than requiring Robert to conform to the assigTunen^- . I allowed him 
the frhiedoru to create a picture using all colors. He drew a boat 
un the water with a magnificent rainbow in the sky. Many children 
had difliculty with thio task. This experience lead to a di -susDion 
of v/orks of ert in museums- They le^-^r-n • uiat some artists iust use 
one color In ^. paint In.^^ 
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i-ho Chi. iarcri (jxplorcd and o/.po rl(r I; od with var.laU!.'. media 

t;o ro'^sr^ th-.^iv kno-^i\iy.i^n^ and :.s.v,a:cou'Ju;.; the varLntv o/' 
hu'.;;.;, lintr, an^l 'ji.afi. ; y/hlch can be Gr«3a!;ed by m.lxinp; colors. 
Vhny collectad ma;:;a:^.l!\o pinturas exompl 1 fying various huos, 
tints, fshadoD and valuoo o.r colors in objectn, symbols and in 
thn onvironment, TheDo pictures were inciudod in their aesthGtio 
odncation rolderfi. Thf purpose of these activities wa:; to 
jnc;re:inc their pyrc.-ption of the aesthetic propertias of color 
iu wo/.-ku of tu:'L, uveiyday ohjoct-. and Guri oundinp;::; , 

Lino. 'Pho childrnn wern ackcd to identify various llnus oeen 
In the c lapivro'^ni . V/fi nompiled a voQabulory list of differt-nt 
kindii of line; lo-g, rahort , thick, thin, curved, dottod, diagonal, 
wavy, lif:;ht:, dark, vartical, horizontal, straight » spiral, circu- 
lar, curved. Afti-r reading the book, Goi^ig^j;ior,_J_Jlalk_^^^ 
each r>hild wao in--^ructcd to "go for a v/slk vdth a line." UKing 
a pencil, thoy drew h continuous line starting in the uppor right 
hairi cornor of th'Hr ■ and finishing in the lower loft hand 

Gorn-r. L'ho a.jrpu;;a or this lesaon was to increasa their awareness 
of the divornlfied linos existing in our natural and man-mads onvir 
onir^onrJ In MnMth^ir a-:irlty on lins, tho children drev- a series of 
overlapping ncraight linoB with a ruler to create a pattern. This 
activity ca'led "linkin/^ lines" was designed for the encouragernent 
of ind^vidusil creative oKproasion and increasad aQSthotic av<aranos3 

a. 

of th- rvr'nsory proportiHS of tins. Thtjy diDCOvQred tha': many at 
th- liT\:-!S drawn on their paper are found in our evarday objoots. 
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.^nvlroru!u;nt: nuch a?; nquvren, ractanf^Len, cirnloo. oUrB, dia^ 
rnonds. heKagony, ponta^onB and tW.^ngl«B. 'I^hay dlocovored 
that Bhapas are created by connecting strai^^ht linon and oloE- 
ing curvnd line^^. A vocahulary list, basod on this dlscusuion 
was dovGlopod and included in thoir aQSthetic education foldero. 
Different, shapec cui; from uonstrucrtion paper wero glued to their 
pup-T- nn,i lanfl.^d? 'i'hon oach child nel^cted his/her favorite 
ohape. Waf.. , '.0 piotu-ron oxu,.pli tying thair favorite fjhape were 
oel^K.tfid by th;. children and includod in their foldorBJ In another 
active ;,y for tho unit on suape, children cut a cardV,^ -d ehapc and 
rep^iatedly traced it on paper in an overlapping fashion. They 
diacoverod that overlapping Bhapeu create now shapes. Th^ir decigns 
were colored w.u. crayon. Tho purpose of thepe oxperionc^a was 
to enhance their percepMon of the aesthetic ■ ios of diffGr-- 

ont shaptis in our aurroundlrig, ; ana in v/ork- o ^ 

Texture. Children identified various textures by touching cer- 
tain objects in th. classroom. They discussert the different tac= 
tile qaaliti.s of paper, sand, pineconos. foil, fabric, glass and 
bricks. Again, a vocabulary list was developed from bhio dis= 
cussion and experience. bumpy, saooth. rough, soft, hard, furry, 
shiny, dull. s'.arp, prickly, fu.zy. Kach child collected oxamplcs 
of itens v/hlch have different textures s.ich as shiny aluminum foil, 
f,., y feathers, rough sandpaper, and .^ft cotton. ThCTe items were 
labeled and included in their folders.- The childeT-n" s awareness of 
differing t-<nural qualUUs inherent in certain objects in our 
natnrei and man-made environn-.n-. was enhanced tnroagh tnese uxperionce 
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o-nthatic eye bulletin bor.rd.^ C; i. If' ' raJii r cv^ . i^u . ( -.v; tMc- 
turoc wi' thair accompanying labn:!:', litler^ and vocabulary 
in our dlfjaussiona of tha aoothetin propertloo viewed in workB 
of rirt. In addition, tho student', :^ ret work wa:a exhibited on 
u,u' a,:=Glh.: Uc cyc buLlolin b'vird. 'nw oIh?,s rr_i r 1; in 1 pated in 
the lAwnn-omont nnd organisation of ths bulletin board proacm-^ 
7 

tat ionr, 

An old dincarded cosmetic display rack coverad with walnut 
contact paper G-rved as a swivel art gallery in our olasaroom. 
On each of the four sidoa. art reproductions were displayGd with 
accompanying titles „nd questions. For example, Van Gogh's paint- 
ing entitled, "Sunflowers,- and Redon' s painting, "VaBe of Flowers 
(Thu Had Foppy)" wore prcDOnted wltp tn^^uestiorfi: -'How are these 
two still life paintings similar? " and "How are they different?" 
Childron had the opportunity to observe and compare the similarities 
and difforsnces of the aesthetic proparties of these pair^ings 
during their independent activity time at the art center A f tor every 
child in th- clasn had a chance to study these paintings indepen- 
dently, wo gathered around thi paintings at the swivel art gallery 
to discusa our aesthetic perceptlon3. The follawing questions were 
used to stimulate dialogue among the children: Do you see the same 
nDlors, lines, shapes and textures in both paintingn? A. both paint 
ings balanced? Do both paintings have rhyttuii and repetition? Do 
both m int lags e^ rress the same moods and emotions? Did the artists 
the BH;,ie techniques to c^reate these naintingn': Do you think the 



u 
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.run. ars.l.n p.iat.d bot:h paintirv^r;? m ordor U reBpond to 
,ho.. qu..lion., ohlldron were required to carefully examine. 

...pa- a and ana.;-, the ao.thotlc proportl.s of each work | art.^ 

Tv/o art cantora w.re arranged in thn olassroom to facilitate 
indopor.d.nt arc activities in aesthetics and oreative .xpre.sion. 
Ono .enter wa. orfi.ru,.ua wilh la.R cardu and vnrU... nv^dia and 
rnatorial.. Aftar a new method, modia, process or teohniquo waB 
introduced to the entire class, the children had the opportunity 
,o oontlnu. their creative ta.lr at the art center where written 
instruction, and materials were readily available. Children ware 
ancouraged to explore and Bxperiment with variouo media at this 
art center. The active partieipation of children manipulating 
nat.rial. is an important aepect of .he aesthetic education cur^ 
f 

f,3Sf,heti/^' eciucation g-=^os an-i learning maUorial., visual 
thlnlcin,^ f,./e« and a table for thre. dimensional object, (oollec- 
tabi«s) v,3r. or,anl:«d at the socond art cen.er in the classrco™. 
Children had the opportunity to oh-o.. -To-n a variety of teacher-„ade 
aesthetic education F.a.uos, •'Kit^ and Kaboodle.'^ an^i^ oo..,eroial 
a,t r,.r.«. for aesthetics .nd viaual thinking.? Hoat .at.rial. v,.re 
deaipned for IndepenrJont use by the students. Oftentimes an. aide 
.....as, available to assist children with aesthetic education learning 
,a1ch -.-sauired small group participation Children r.spond- 
.a...,r ly to the fcllovrine materials, cellophane vie-ers, paired 
p..,tcards, match : ne oo^or, line ,:,nd shane cards: eoln.. and shaoe^ 

hlnpo and -rt h'n-o. 'ihewe teaci.^r-u.a... a. 
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Co llophfi^uiD Virjv/«r3, Roc t:;tnKlt?s oi rod, yQllow, bJjje and green 
cellophan^^ woi^M c\it and glued to GardVoard f ramo . Children 
wore inGtruGted to look at the claBoroom envl.ronmen i '^hrough 
the viev/ers« They were aBked to observo how the ^ .-^h m the 
room changed* Do thingfi look brir' 'or or rnillerv ■ - .^s the room 
look happy or sad? Does the ^^°^^^a3room look v^arm or cold? One 
child dooided to view 1:hG v . ''Om throufdi two ovoi'j.apping 
collophano viev/ora» After ^ Ivlng the color changes created 
by looking through the red and blue collophano viewars-^simultan" ■ 
tjously, :>xc;vQ e . /^lairand that th^j room looked very dark and Gad. 
Another child oboerved changes in color in the clasBroom environ- 
ment by looking through all four cellophane viewerB simultaneous- 
ly. Todd perceived the dramatic color transformation of every-^ 
thinp; in the clasBroom environment* He remarked that everything 
in the rooni looked almost black. Se\eral children voluntarily 
took the cellophane viewers outside to perceivG the changes in 
ao^thetio proportieB of color in the natural onvlronrnQnt. The 
cellophano viav/ers v/ere extremely Bucccssful In stimulating the 
children' o visual perception and awarenesB of the aesthetic prop-^ 
ertien of color. In addition, the viewers increased their vorbal-- 
i:^ations r'^ out the aeathebic properties of color. 



Paired PoatcardSi My personal postcard collection finally be« 
can/j an invHluablo toaohlng aido. Palrn of poBtcardn of ?^int~ 
irifu, dr^v/ingng anulpf.ure, architecture and utilitarian firt 
objDct;a v/ith similar nubjtict matter, Hensory, formal, toohnical 
and oxpr«r-5r,ivc propertica wero seloGted. The poutcardo vvai-e 
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Hov^ are thoy dirreront? 

What f.exturoB do you seo? 
What colorB do you see? 

Did the same artist paint these two paint .,.ngs? 

^ook at these two portraitfj* 

no are thaso men? 
; 0 they young or old? 
^ f thoy friendly or mean? 
=j they angry or cheerful? 

,;ov/ are these tv/o objects alike? 
iiov/ are they different? 

Would you like to vii^it the placen in then^^ nictureB? 
What mood do these paintings express? 

V/hich pnAnting look- i ghtor? 

V/hal kind5> of lines do you see'? 

Are the lines thick or thin? 

Are the paiatingB flat or bujipy^P 

Which painting looks flat and smaoth? 
Which painting looks rough and thick? 

Look at the portraito of these ladies* 
VJhat shapoB do you see? 

Do both ladjj^s have the same shaped face? 

Which painting bas more texture? 
Which painting has more color? 
Which painting shows more raovement? 

Look at these two sculptures by Rodin and "Viacometti. 
Roth are titled ^Walking Man*" 
How are they similar? 
Hov/ are they different? 

What matorials did the artist use to make these sculpt 

What techniqiic did the prtist use? 

Which one looks delicate? 

W^ich one looks maBSlve? 

.-mLch one looks weak? 

Which one looks strong? 

V/hich one looks lighter? 

V/hich one looks heavier? 
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I'ru' (.'ill Mr. Ml np-nh Mnui obG^rving, ?ina!.y^in;^ and oomparlng theBe 

i r:;^ of pom\tr::\r(^ \] ai; tho art c^^ntor during indep^nclont activity 
timif. Alt:hougfi thU^i rictivlty v/n.s primmrily doolgned for iiidapan- 
dnnt u^e, I frequGntly observed sevGra]= children discuosing tha 
ne^thntia propertiGS of the poastcHrd pairs in a small group* 

?/latoh the Golor-Llne-Shapa . - ' ReproductionB of palntiTigSp draw- 
ings, sculptures, architecture and art objects ware selected and 
■^lijod to pOBter board v/ith accompninying questions. Thf^ '*Match--the- 
Lino * activity required that the child find lines (clear acetate 
sq^^ares with differ^^nt lines drawn in b: .i'^k ink) which match lines 
seen in the art work. The "Match-the-Co\ur'^ activity was similar* 
Children selected color^id paint chip cv-^ ares which matched colors 
in the art print on their tB.uk card* le "Match- the-Shape" actlvi- 
tv included an art print and' small CbLds with various shapes dravm 
3! d labeled. The children were requliad to rind shapes on the cards 
^'^hlch match f'hapes in the art print. 

Cz:.ij. ^ r'Tid ^jiiape Bingo* Thie aesthetic educadon game was designed 
for three or four children. The materials for the activity con- 
3i3t ofi three large bingo cards with twelve different shapes in 
differ Hu :^olors^ twclv^^ cover card3 for each child; thirty-six 
v/crd cards v/ith tha names of the colors and shapes such as * red 
triangle^ yellow circle, green square ^ purple rectangle, etc* Hach 
child selects a color--shapa bingo card and tv;elve cover cards. 
The CHller places the vmrd curds in a stack face down. He selects 
a word card and says the name of the Dhape and it*s color* Players 
check treir bingo card to see if they have the shape and color called. 
If their nard has the ohape and color called, they cover the shape 
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y/l t:n a covcit* card* The gamo unnl irvM-;:,] likn bingo until one 
plriyer covrirari O.l tv/elvo ahaM'-n on hlB card. The win-- 

n&r :*hockB hie card by reciLlng the nr^mul^ of hia shapes and 
co'-r-H to the caller. , The purpose of this activity is to 
increase the children's visual parceptlon and discrimination, 
and to reinforce their aesthetic vocabulary of colors and shapes. 
Many children Beemed to enjoy this aosthetic education activity. 
In factp the children selected Golor--shapa bingo more frequently 
than many other aesthetic educatio^^ 1 ivlties at the art center. 



Art Bingo, The art bingo gamC' was designed for three ^ four or 
five children. The materials for this activity consist of four 
art bingo cards with six art reproductions (including t)ie tltar, 
artist and museum where the art work is on exhibit ion) twenty- four 
eovpr cards^ sensory proparty cards (ie. yellow, strnifht linej 
ovalp rough texture)^ theme cards (ie, dancing, chMJren, landBeape) 
and title of painting and name of artist cards. The purpose of this 
aesthetic education game is for children to identify the narvies of 
famous palntingSt artists namec ^ sensory properties and themes of 
paintings* The directions are as follows: Players decide whic;; of 
the three gamco will be played (title and artist ^ sensory property 
or theme). One child will be the oaller. Each pi ^yer selects an 
ai^t bingo card. The caller shuffles the ca 'aces them face 

down in a stack* Ho selects a card and toll:H ^ . /ers what to 
look for on their aru bi^-^f^o cards- For exan'p!.a , if tlu chndran ^ , 
are playing the sensory property game, the caller mlp;ht sslecx. a card 
which s^.ys ''triangle.** The players oxamine their art bingo cards to 
se^ if any of their art reproductions have triangvlar shapes* If they 
find at loaLit ono trian|iular shape ^ thoy cover the picture with a cover 
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u'iltin!, Vho nailer fnunt UL^i riin ani;hhtH::ia porc^ptiori aiid j udf^emerrL 
Lu ilnciAri ir tins piny^orn ahawj}rn are correct: or incox^roct* If all 
rc^tipQriyon nra corrnct* ho lis tho wlrmur* If thn call or decidort the 
ro:;nori^io:^ are not corroet^ the yaiao continuoB m the oarno manmr* 

c; aiaj^l^ Cr Mup J} incun n ion:; 

Children part icipa tfid in smtill gjroup dli3c\iBSions to Identify 
and aorapara aosrthetlc propertieo in visual v^orks ovich as printSp 
clidns^ porvhnardi-j actual vforky of art, niapixlrio pictruGrw posters» 
book llliiritratlonn , photographd, paintings^ drawingB, sculptures, 
utilitarian ohy^c-to and n^^itural abj^ctr^. The Blmplo queGtlon, What 
do you B^n?* siiniulatcd ae*:%lh^)tie reupansHB and dialofpio on tho 
i^oMCury, formal, tfKjhnical and expreosivG properties vlo^^/od. 

A. ft or viBitLnf^ the Los Angelen County Museum of Art In Ueoem'barp 
our claos diaciioaed the pontors and pDstcards from the exhibit of 
"Maoter Paint irigu from the Iierniitage nnd The ytate Russian MuDoum, 
Lnninf^rad * In our discuarion of Cara\raggio' s painting, 'Tho Lute 
Playorp*' (1596) the childfGn talked about the contrast of light and 
dark and "hov; roal it IooKg.** Their ccmments were ciuitf? significant 
and meaningful in that Caravagglo v/r:>s known for his aavalopm^nt of 
reailuiu, naturalism and lighting contrastD which radically influenced 
the art of the 1600 *s ^^Considering that those kth grade children had 
litnitud expoKura to masterpiGces created by famous painters, their 
a^}cth(5tic rDSponDOs baoed on their perceptions and observations were 
quite sophisticated and relGvant. ^ 
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Another t'^^;hniquu iiuod to ^; Llianlr^ i:c> thrj chilfl's aesthotla 
roi^pf^n:.^? In ^-m^l}. r;roiip dlDou^iainm of art ruproduc t ions v/as 
a-hlftvod by nlvin;^^ naali child a diffaront oolor card i vvhlta, 
yf^ll.ov/^ orarif^n , rod, p;ro«:)»np blu^jp purplj^ i brovm, biBok and 
v/hito. Thy chlldr<^n had tht^ opjortiinity to analy:^e and compara 
hlo/hor color card witfi coloinB In a painting by aatually placing 
th^^ color card noxt lo thr^ art Teproduct ion* 

For example^ in our cllccussion of the aGsthebic properties 
In the painting, 'MnaTi with the Golden ICelmeti" we Gompared the 
varla^J on of sliarlesp tints and hues in Rembrandt's work with their 
color cards^ The children diacovared that yellow^ orange i bro'^n 
and blaclc v/Qre the predoniinant colors of the work* 

Hov/evt^r» 'whr3n tliey placed their yellow card next to the yellow 
in Rembrandt's painting, the childran detected variations In the 
coloi yellovv. Their responoes v/ere precipitated by such questions 
ami Does the yellow in thn painting look brighter" or duller than 
your yollov/ paper? Does the yellow in the painting look lighter or 
darker than your yellow pap^sr? Doos the yellow in the painting 



Other Sftnsory properties were compared and discussed in the 
oame manner* Children were giren iiidividual cards with differant 
lines, shapes and te^turs^* They identified these properties in 
tho ^//orks of art by placing their cards next to the art reproduction. 
The same questioning techriique was used to elicit further responsss 
for the foOTiali techiiicai and expressive properties, as well. 
Open ciialopiue based on aesthetic percept ions » Intorpretat ions and 
judgoinents was encouraged. Du« to the children's different indiv- 
idual baclc^jroundG and perceptions* all rooctions and responses wore 
accepted, Their anfs'-vars w^ere neyer evaliiatecl in tems of being 
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"corre.;t;" or "InnorrcQC*" Furtho rnior^} , luufomlty of renpanBci 
vmt^ irinlf^niri cant. Rattiar than striving for a aon^QnsuB 0:f opinion 
among Btudarito, \:ho^ ware ennouragQd "to use their indlvidtial pcir-- 
ceptual EiKillf^. 

Carol Koldeirs articlo, ''Vihloh Looks pastor, Hod or Bltie?'' 

Instructor , December 19?Sf pravidea many examples of qiieB- 

tlons ivhicli tcaahers can ask atud-jivtB to stiinulaty open dialogue 

among children. The utiUzation of some of thes© queBtioiis in a 

small group setting in my classroom was an invaliial)le method of 

provoking uninhibited aesthatlo rssponsoa* Carol Holden explains 

that the purpose of this strate^ is to encQurage ehildran ''to see 

all thsra is to se^),*' She states^ 

We art* not prc*scrihing what ohildren should value in the 
aesthetic domain^ we are equipping them to r^ake decisions 
based on eduoatod perceptioTi, What they ultimately decide 
in the final analysis is thair own choice. 

Thorofort?, v/s should not require children to defeiid and support 

their responses by asking **v/hy?* But rather, we should inspire 

thoir perceptions and imaginative reaatlons. 

*rhe following aesthetic education lessons, designed for use 

in small group discu^ lions, were derived from ideas presented in 

Holden'' s informative article on aesthetic education in the elementary 

curriculum i 

A Van i3ogh Gallery Nine V'an Gogh reproductions, questions and a 
hrief description of Van Gogh*s background were arranged in a gallery 
like Getting on cardboard. One panel of the portable gallery included 
the following worKs and accompanying te^ct^ '*Sunf lowers # " '*The Starry 
Night,*' ^^CypreKses and Wheatfield," and "Cornfield and Cypresses,'* 
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abn.s,.v,> tho Y/ay Van CrOg'n uraed pnint. 

Do*» -he Psiirit look thlcK or thin? 

rjoc-s apply the paint o^era.7 or unevenly? 

Oo .^ou^t^^^ink he jmlntad vdth his fingar.. a Icnixe. or a largo l.^u.h? 
^ouU tn. picture I.ok dll'ferant If "the ,aint .an flat and Bmaoth? 

you pai^'t a sky liKe Van Gogh's sRy? 

use thic^H heavy brush ^troKeD to create inovoment and action. 

oniy a f«''"^ colors. 
Us^ sh,o<^ and long strokes. 

can you imitate one of these Van Gogh paintings? 

KxoX\s^t panel of the portable gallery inoLuded five ^an Gogli 
portrai^^ such as "the Postraan Roulin," "Self-Portrait with Mutll- 
ated Ear." and th^es other aelf-= portraits. The children were told 
to otps^rv. thess Tan Gogh portraits. How arc they alike? Hov, are 
tK.y caLfferenf How do«s a face look ..hen the paint is applied lii 
Little blotches or liries-? Can you paint a face by using Little 
bUt.h.s or Un.a? Can you i^.at. one of these Van Gogh portraits'? 

Be^^tH^ian. Rhythra and Balance ^ To rainforaa the formal properties 
o^^ap^tition. rhythm and balance, activities for small group jar- 
tioipa^^ion v;aro created b.s.cl on Carol Halden's suggested paiT^tinss 
a^d id^asi ■ 

LodX a-t "Anorican Gothic" hy Grant Wood. 
Are bo-th sides of this painting alike? 
Is the painting balancsd? 

linas.ln« a vertical line down the middle of this painting, 
'''hat IS on the left side? 
^"^hat is on the right side? 

'^fhich s^de ifs heavLor? Which aid^i Is lighter? 
FR?r ^E'c bo'tH aides the same? 



Tii thuro rnoro detail on oiio aido than tho oth^?r? 

Whorc2 in the prfcchfork? 

Ddos the hoiuin. balance ^^h^j pirrturcj? 

Count th^; cbjea^^o in the picturo. 

Which objects Kta heavy? 

Which objects are lightV 

Which perBoin is clooer? 

Which porson is iBr^r? 

Look at Claes Oldenburg's "Dual Itemburgers." 

Why did he cr&ate two hamburgers? 

Are they exactly alikG? 

Can you see any small differences? 

Is it more interesting to see two hamburgers? 

Is the v/orK more pov/erful, dynamic and interesting with two objects alike? 
Does it have rhythm? 
DofiG it have repatltio^ 

Where have you seen two repeated objects side-by-side like this? 

Look at Andy IrJarhQl's ''Green Cocacola Bottles.'* 

Does this pictura have repetition? 

Are all the coico bottles exactly the same color? 

Are all the coke bottles exactly the same shape and size? 

Does this picture have rhythm? 

Ib there rhythni in a row of items on a grocery store shelf? 
Where have you seen objects repeated liKe this picture? 
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Looldnr iit Pa Intl np;ij « Tha follov^ing qu^jat ions can be used to 
moti-;i;to students to dlucus.i tho sensorjr propGrties of pc^intings 
in ymali group sltuat i ont^ , Agairip HDldcn* & artlQlo furnlBhed the 
st linulHtion for an exc Iting aas^hptic expGriencu in observing 
tnei^a art works? 

Looit at Herbin^s painting of shc^pes and colors. 

What Dhape^: do ^^ou see? 

What color are the shapeo? 

What color is the background? 

How many circles do you see? 

Kow many rectangles do you see? 

How niany triangles do you see? 

Count the colors* 

Which shapes are the softest? 

Which Bhapee are the hardest? 

Which shapes are the heaviest? 

Which shapes are the lightest? 

What happens to the shapes wheri you turn the paintirig ups5.r' c -down? 

How do the pointy objects change? 

Is a triangle the same v/hen it is upside--down?i 

Can an artist ijse colors^ lines and shapes to create an intGresting effect' 
Can you paint a picture with circles^ rectangles and triangles using 
only three colors? 

Look at Bridget Riley* s ''Gurrent." 
Do you fiee movanient? 
What is moving? 

Can lines make us sefe movement? 
Do you see more than linos? 
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Look at Ellsworth Kell;/'::^ pulntine; "Ureon, B luo , Red" 

Which CDlore look olOBOr? 

Whinh nolarn look fartriont nway? 

Which color looltn Gti-onfjest? 

Which color lookG v/eakest? 

lis there anything happening betv/eon the coiorB in tha painting? 
Are the colors doing anything? 

Do you think mil three colors should be equal in size and shape? 
Do you think he placed the colors in the best ai^rangement? 

Apathetic Eye ColleGtablaB 

Aesthetic eye collectable boxes containing various thr&e^ 
dimensional ethnic art objects were loaned to the AesthetiG Eye 
Project participant's classroDms by the Office of the Los Angeles 
County Superintendent of Schools. These objects were displayed 
on a table ir the clasBroom with questions such as ^ 
How are these objects alike? 
How are these objects different? 
Do they have the same texture? 
Which objects are shiny and smooth? 
Which objects are dull and rough? 

Children obBerved and touched these objects during their 
independent activity time in the classroom* During our sma.ll 
group dlRCUssionSf they identified and compared the aesthetic 
properties of these art objects* Not only did the children per- 
ceive and describe these visual forms in terms of their expresion 
and structure I but also, they recognized the contributions of 
artists of various ethnic groups, 
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Ao wc^ dliunn^i^ed tm ac^fchotla eye colIec-tabl^B , several 
chriclron Gxplained thut t lu^y huvB slmliar objecte at home such 
HB tha ceramic bird fann. the Ffloaican yarn pairrtinE and the straw 
baekot, f^any children -^xpreBsed zha faut that they wanbud to 
bring these ethnic objects to class to ohare with av^eryone. So, 
wa set up a special display shelf. One child suggested that 
every child maKo his/hDr ovm aGt3thetie oye coll^^otable >^ox. 
Portunately» a parent donated 30 smll cardboard boxes Tor aaah 
child. The boKes were oovcred with original collage designs 
m^de from wallpaper scraps, yarn, felt and scrap Jabrlo. Ethnic 
art Ob jccts, natural and fou^d Qbjects with interesting acisthetic ' 
aualities were collected by the^ children and added to their col- 
lectable boxes which were k^pt on their desks ^ Some children 
who did not qui-te grasp the sigriif icance of this experience used 
the collectable box to &tore comic books, toy cars, broken crayons, 
pencils and scraps of paper, liovever, the majority of students 
collected unusually interesting items such as Vietnamese coins, 
tiny Mexican clay taowls, dolls from foreign countTies, glass paper- 
weights, china teacup and saucer from Italy, ceramic bird forms 
from Mexico, haskets, etc. Items which were too large to include 
in their aesthetic eye collectable box wers placed on the display 
shelf.^^Time was set aside each day to discuss th« aesthetic prop- 
erties of items collQcted by the students. Children frequently ob- 
served the items on the collectabla display table during their in- 
dependent activity time. The participation and interoBt which evolved 
from the aesthetic eye collectable box indicated the succesa of this 
experience for the childrea. Students from varied ethnic backgrounds 
had the op^r^ctunity to shara items of interest from their native 
countries and places where iiiey had, visited such as Mexico, Argentina, 
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Many of theae collectable :lt:,«nio w«re donated by our clasB to 
John Muir School' "Mexican Museum," organised in our ESL clasK- 
rooia^ for Cinco da Mayo, 'Uhe chlldrmi %voro onthuB iast io about 
ahaririK thnir collectable cbjocts(Bnch serapcG, Mexican pottery, 
y^irn paintings. barK paintings, ceramic bird forms. Mexican straw 
lv,tR, eta.) with everyone in the school. Each teacher arraiiged 
for thalr clase to visit the "Mexican Museum," to see the ethnic 
art objGcts and slldeu of Mexico. 

Art_Integration 

The aGsthctic education curriculuin was not treated as an 
isolated entity. Xnotherwords , aesthetics was integrated into 
the total educational program. Many prominent art educators 
such aa Conant. Winslow. Hurwitz. Nuell. Foote, McPhail.« Men- 
delowit^^^agro^''t?it art education 1b an essentiU part of life and 
is necessary for human devolopiiient . Although many aesthetic educa- 
tion activities v^ere designed for a regularly scheduled lesson, 
children were encouraged to relate aesthetic concepts to other 
subject areas such as reading, language, inath. science, social 
studies, tnuoic and physical education. An attempt was made, to in- 
spire children to realize that use our aesthetic perceptions 
and judgements in deciding what clothes v/e wear, what foods we 
like to eat, v;hat music we like to hear, what rnovies we like to 
see and what games we like to play. Clothes, cars, furniture, 
the environment, buildings, sports and even our language patterns 
and convGrsation are associated with aosthGtics. 
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To cofTrtlatf^ art; vrlth the total e'-ducahional prof^ram. and to 
deraonstrato how aoo the tics relates to our everyday live a, the 
followint'; ideas y/otb ImplomGntod : 

1. luatead of disrr.LJiQing children to lunch, rcJceBS and P.E. by 
ruv/B, tabLuH, ov Blatiuiis, the lollowirig method v/as froquontly 
uood: VJho la wearing rod? Who Ui wearing BtripoB? WhO' ia wearing 
clothes with a circular pattern? Who is wearing something with 
horizontal lines? Who i^i wRarin^^ something Bhiny? Who is wearing 
something bright? Who is v/earing something soft? etc. Not only 
did children carefully observe the aesthetic properties of their 
own clothing, but also, they became extremely awar© of what their 
claoomates were v/earing. In fact, some children questioned their 
classmates aesthotlc judgements. One child had to shov-f another 
child the blue horizontal stripe on his socks to prove th^t he was 
disraissed. Since moat children enjoy being the first o\v:> in line for 
lunch, recaas and P.E, , this techniquG of excusing the c;lasp> v/as vei-y 
successful. 

2. During our walk to the park, children were asked to identify the 
shapes of the houses, roofs, windows, the colors of cars, the colors 
of flowers, the colors of leaves, lines in the pavement, textures of 
the enviromnent , sounds of birds, dogs barking, expressions on people's 
faces, etc. Their heightened awareness of the aesthetic properties 

in the natural environment led to a greater appreciation of nature. 

3. We listened to various types of music (classical, ja&K and rock) 
and disGUsaed the aeothetlc proparties of what v/as heart. Was the 
music loud or soft? fast or slow? peaoaful or restless? What in- 
struments did you hear? What colors did the music maka you think of? 
Vihat did the music express? Draw a picture to the muslG. Clap your 
hands to the music. Does the music have a repeated pattern? Is the 

Q music Qxcitln;5 or dull? 
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h. I'o aorrolMto mnth with aosthc'ticB, tho chi. Idren v/ofkod with 
gKOboardu. Ualnj.'; various colored rubber banda, the chlldrfm 
croatorj dlf ftirent nhapc^D on the gnoboard. They ovorlapp'ifi the 
rubber bando to cruate new shfpes. In another ' geoboarcl activity » 
chil'lrer: woikod with a 3>ar trior. 0.^: child CiN:utod :j. dotsign with 
the; rubbor bandu vmilo the other child obDsrvad. Thon the child 
who obGerved had to rai^eat the deoign exactly as the firat child 
had done . 

5. Before reading a book to the class, we discussed the aesthetic 
propet-tieo of the book cover or book jaaket. As the school year 
propreBKed, the children became increasingly aware of aesthetic 
properties Inherent in book illustrations. In fact, during our 
visit to a book mobileChold at our school once a year), one student 
pointed out a particulate book cover and commanted on the interesting^ 
and varied colors on the book cover jacket » 

6. During a science laason on light, various color, cards were t^ivan - 
to each child. We examined light reflections^. In a science ^xp^ri- 
ment, we sat near a natural light source. The children observed that 
the color of the card was roflccted on to a white paper. After ex- 
perimenting with yellow, red, green, and blue color cards, they dis- 
covered that the sun's natural light fe-nf*4s. Ctln^'. erfWV'- tL^s cit'X-^ . 
Although the primary intention of the leason was soienfclfic, it clearly 
relates to peroeptioris of, the aesthetio properties of color, well. 

7. Once a week our clasa was exposed to dancing and rhythms ta.«ght 
by a teacher at John Muir School who haa had Orf f-Schulwcrk tratnlng. 
One of our rhythm experiences involved tho uae of Chinese jump ropes 
which are extremely long pieoos of elastic, Each child v/as givan 

a jump rope. They used their arms and legs to extend the ela»tic into 
various shapes so that thair entire body fonr,ed the shape. Tha child- 
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r,-..n v/nrk.'(l v/i i;h parltiorn. Ona Dhlld crori Ind a rhapo and Iha other 
nhl!<i'^- jjh'u-.c h'id to rclMU >:o hi 3 pfirtnnrn. Thin oxporionce was 
;,ooomp^inlcd with mufrlc. After niHlclnf? a nhape . the; ohlldron held 
t.he pono for .n fow moiiienl:;. Then thoy oroated a nev/ shape, 'i'ho 
children r^i^'lly noomfui to (;n.jDy thiw nxcitlnf; and unuaually new 
anr:; l,lict i expo ricinae . 

ChjJ^rGrV:;Moet"Artiats Erujoaa 

Eight 1 children in my class participated- In the" 

ChildrGn=Moet-ArtiBts program, held on Saturday and Sunday, May 
tSth and l6th. Paronts.Hnd teachers accompanied groups of child- 
ren to viBit artists' Gtudios in tho communiti«a of Santa Monica and 
V/eut ho. :.ngel0 2. Thn artiots showed children their work and had 
materialB Set up co that children could work. The purpose -of . 
the pro-ra;,i was to bring chilcixim in contact with artists in their 
nelKhtaorhood to sec whara tho artist works, what he/she does to 
produoo art and to talk informally with an artist ahout his work. 
The prbgrain was very successful in providing further development 
of the child's aesthetic perception outside the realm of the class- 
room setting. 

Aj^nthgtic Evu Inservico T rainiil£jj°Xll- hmiJorSMmiBX^ 

On March 3rd, an inservice training workshop was organized 
for teachers, parents and aides at John Muir Elornentary School. 
The purpose of the aeBthetic eye workshop was to acquaint teachers 
with the aesthetic education curriculum and to give them an oppor- 
tunity to make aesthetic Dducation learning: wnt^rialo which could 
immodiately be put into effect in their cla^3srowns. Jean Neelan, 
Joan Vaupen and 1 planned the workshop which involved the follow- 
^5 ins format: ^ 
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a l)rief discus5olon of what aesthetic education means, a descrip- 
tion of the four aesthetic properties suggested by Dr. Harry 
Broudy (sensory, formal, tC5Chnical and expressive) and infcrma- 
tion on haw to sot up an art center for aesthetic education. 
The majority of time v/as spent in active participation of the 
tRachers in making aesthetic education learning materials. The 
workshop was held after school. Despite the fact that teachers 
were tired after a long day, mar^ stayed beyond the designated 
time allowed for the workshops to finish making materials to use 
in their classrooms. The comments and feedback from tha majority 
of teachers indicated that Ihs workshop -^aB extremely puccessful. 

. Aesthetic Happonings 
In. addition to the planned and organized aesthetiG educa- 
tion curriculum for the 1975-1976 school year, mary imexpected 
aesthetic happening& . occurred as a consequence of the formal 
implementation of the program. SQvera:^appenlne3 will he outlined 
as folLows; 

1. Our class frequently viewed films to stimulate.aosthatic per- 
ception. The follo',/ing questions , provoked dialogue ahout the 
aesthetic properties of tho films viewed i 
What did you see? 

What colors, linos, textures, ohopes and patterns did you Sfie.-- 

What v/as the theme? „ ^, 

Wa-^. there repe titian? rhythm? movatnont? balance? hai'monyj^ 
Did you hear music in the background? talking? narration.- 
V/as the music and/or voice quality pleasant? unploanant? atrong; wea 

loud? soft? . 1 • » I ■ o 

Dad the music and/or voice enhance the film or was it dintracting. 
What emotions did the filiii or oharacters or tho film express .- 
Did UiQ film nhow real nuople, places and things (photograpluU or 
imaginary ptmplo. plnneo and things , (aartoons , anunation, 
drawin,",n)? 
Did you like ihtj film? 

What did you nee that you liked mont? leawi;' 

Qnu day when our clas:; viBxtod tha library to soft a film untltlort 

Er|c 2 0 i 



"Sharks." a child turned to me during the film and commented Y 
on the intensense blue color of the water. In the film 
narration, the terms "horisontal" and "vertical" ware used 
in a description. Upon hearing these terms, ono child turned 
to me and pointed to the screen, She seamed exulted that she 
recognized these nsw terms which wo had just discussed in class. 
These two children gpontaneously respoiided to the aesthetic^ - 
qualities o^. the film without being provolced with questioning 
strategies. 

2. At ono of the Icmrning centers in the classroom a ^iewlex is 
set up with a filmBtrip "A Walk Through the Los Angeles County 
Museum." When we have reading stations, the children at Station 
three may select activitieB at any one of the center?, Three 
children docidod to use the viewlex center. One child played the 
role of thu luaohor or discuoDlon leader as they watched the 
films trip. The leader used a pointer to indicate different as- 
pocta of the painttngs. drawinAB and sculptures and asRed ques= 
tions basod on Hroudy'B techniques. I ohBcrved this unexpected 
aoBthotic happe. In,, while I wa« Bitting at Station One across the 
room teaching a r.adin, lesson, rhosa throe children wore totally 
i,olf~motivatod to seoic the uenthatic responses of thalr claaBmates 
in this oxperionce at the viowl*' . 

3. A parent of one of the children in my claso in a profoasional 
artist. ;;he viKitcd our olai'S to nhart^ \wr paintinf;£i. Wo dis- 
cussed her worku of art uQln/^ BroudyK techniques and the children 
had an opportunity to a.k hor u«.utian.u They wanted to know where 
nho .,ot th. idoa« for hnr p:.intingn and what materials and toch- 
niqunn ,^hn nne'l . Tho onlulr.n Boomnrl vory intorortnd in hor work. 
a;;knd many qur.utioru^ and th^-r- wa. (.xrollrmt i,nt.> nu. I Ion. 
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On Stt Patriclc,!s Dair=\7hiL? on jrard dtity, ; some^ children" 'com-l: 
mented on all the different shades of green vthey:saw children . 
wearing. ^ One child suggested that we take a picture of everyone 
on the playgroiind who w^as wearing green • Several children round- 
ed up BB many kids as they could find who were waaring grBen^for 
the group picture* 

5. On the last day of schools our class v/ent to the beach for 
a barbeciuei scavenger hunt and sandcastle contest. As we were 
walking back to the school from the heach, we passed a park* 
Ono child exclaimed, "Mrs. Evans , look at the grass I It's so 
green I Btarted running on the grass and other children 

followGd. Rather than simply walking past this heautiful grassy 
area, the children wanted to stay there for a few minutes to 
playi A small hilly slope adjoined tha grassy area. They ran 
throufjh the grass and onto the slope and hack down to the grass. 
Thoy played tag, hlde-and-scek and chased each other around in 
circles. They i^uemed to love the freedom of heing in this lovely 
wide opon space # 

Evaluation 

Two nothods of assessing' growthidh.^ae3thetic perception 
were UL^ed, Ona evaluative measure was a checklist with the 
namon of otudentB and aoBthetic properties taught. The aesthetic 
proportv vms chocked in the box correEipDndinK with the chili\> 
mmn to IndlQato mastcsry of the ResthGtic responBe. By the und 
or thf> Bcliool y€rir, the majority of children worc^ al)lo to respond 
to tho nonnoryi formal, o:<preaBivu and technical properties of works 
of arL, nHlurul und liian-mado objontn* Tho uDcond davico for evaluating 
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discussion of the pGinLting in October, the children did not readily 
respond to the qiAestio^p ^ "Vlhat do yonsm^f" When they did not spon- 
taneously state the aesthe tic properties^ I asked spec if Ic questions 
such as ''Whaii shapes do you see? - ''Point to them.^' What colors do 
you see?" "I^oint to them/' etc t By the end of the year» the children 
had no difficulty responding* Several children talked extensively 
about the symbolism^ meaning, light sources etc. They .oljserved and 
discussed many more things in May than in October t Furthermore^ the 
end of year discussion did not require as much pronnpting and ques- 
tioning stratefjies in order for the chlldreri to readily respond. 
In the disQUssiQn in; May the children had more inquiries about the 
hiBtor^ical development of the painting and v/anted to know more abont 
cubisin* Considering that this psrtictilar group of children had dif- 
ficulty identifying the sonaory jropertles of the painting at the 
beginning of the yeaPp their gro%/th in aesthetic perception^ judge- 
ments, roBponGeB and interest had grov/n immensely . by the end of the year- 
Questions and children' b aeGthetic responses in our discussion 
of PicasGo'B painting in Ootober will be outlines as follov/s * 

Question ResponsQ 



What colors do you sf3o? 



^fhlte, y&LloWj oranga , blu 
l)rovrn , 



grey, and 



Wh^t kindji of line?^ do 
you fiee? 



dlagorialf cri 



-crossed 



Do you 



traiffht linocs? 



I'hryy're straif.<ht bvat they're going 
II d if f erenb wayo * 
Tii^ music llnea aro straight* 



Do you BOG curved llnas? 
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Question 

What shapes do yovL see? 

Do you see triangles? 
Where? 

Are thera many triangles? 
Where do you see circles? 



Do you think these are 
real imen? 

Who do you think painted 
this? 

Does anything in the 
painting have rough tex- 
ture? 



Does anything in the 
painting look smooth? 



Ib the painting balanced? 



Do you see repetition? 



Whcit is the mood of the 
painti ng? 



Response 

rectangle in the musio hoofc 
a fox 
a square 

Yes 

In the man* s head 
The \volf*s ear 

On his suit (yellow and orange) 

Yes 

In the guitar 
In the flute 
It' s a clarinet 
The eyes 

In the Tnusic book 

The music notes 

In the hole of the guitar 

Yes I it's aupposed to be the 
three man orchestra. 

A giay ^ho makes ^ drums and all kinds 
of instrunients , 

The man's white slaoks 
The grey face with bumps 
The blue man's hat 
Those CTiss-crossed lines 

The letters in the rriusic 
The guitar 
The table 

It is not even* 

The shapes are different. 

The leg isn't attached. 

Yes . 

The orangB and yellow suit. 
The black square leg* 
Triangles 

Happy 
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Ifi our disoussion of Picasso's painting, "The Three Wuslelans'' 
in r^ayf childraTi expressed their aesthetic perceptions, judgemiaiits 
^^d in^^r^pretations oi the work as follows s 

has ^ guitar 
I see ^he sliado^m of people in the backgrouTid. 
It's a dull painting* 
It has good colors* 

it ha-s niany shapes liKes squares, rectangles^ triangles aiid circles. 
It has YixoB textures * 

In som^ areas it is t^right and some arftas it is dull, 
it loo^^ like there's a dog in the background, 
^0, It's a v/olf, loM can see the head. 
Th^rfe*^ a bear ori the floor* 

Th€ fl^te and other instruments don't loolc real. It loDks like 
^ stlo^ or pole. 

Some of the lines on the music sheet are v^ery interesting, 
^taybfe it's rock music * 

This c^^ld be a mDuse . Its* very weirdp 

This o^^ld be an instrument like a conipact yiolln^ 

Thex^e*s a blue body and under it is black- It might be a shadow or 
tt loD^s like a dead bird» 

There's a lot of bro^-^n, yellow, orange and sort of tan, Tho bac^c- 
ground is dull* The only thing the background has in it ir, that 
^oif-d^g or \vhatever it is* It's all dull. Black and bro^Yn are 

The brightest part of the painting is the yellow and orange. 

The ycHow in th« inQtrument is duller than the yellow in what 
Ke '0 \srearing* 

The liShtQst part is yellow and v/hite . 

"^hov B.^^ m^rin^ crowiB* The *guy' in the black Buit with th© lon^ 
^Imck ^Gard looks like a human beings The crown might b^i a syrmbol 
for th^^-T band. Liko if you havo a club, you have a certain shap^ 
for a symbol. 
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The hand is supposed to be around their bodies, which are 
hidden in the picture. You have to figure them out. 
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The artist used a design with shapes. 

Hp probably oust used his Imagination. He made a design and then 
he saw three musicians. Ha protatly thought he could make it look 
like three musicians so he took different colors and probably 
half of them vers there. He just added a little bit to tnem 
so they'd loolc lllce three musicians. He could have talcen a line ana 
shapes and color and then he added instrumentB and eyes to maKe it 
looK like three musicians. 

There's color mixed in. There's blue and white. He rnlght have 
painted blue and then white over it. 

He could have dressed up three people in funny clothes and couia 
have fl-iven them instruments and a niuaic book. He coulfl have inade 
maoks'and put boxes under the clothes they're wearing so -their could 
be squares and triahgles. 

He painted these figures from his imagination because if it vvas 
real /the shadows wouldn't look at all like that. The wolf shape 
is a shado^v* 

The shadow Is the man's leg. 

I've seen different pictures like photographs, and when you take a 
picture, it*s just like a painting. When you take a picture, you 
need certain lighting in the back. 

It could be a small room. Right here could be walls of different 
values of light. 

The background is darker than the rest of the painting- 

Soinetimes you can tell about sowebody or describe soinebody by 
using hats. Now Russians usually have these kinds of hats, and 
supposedly Chinese people are supposed to have these kands of 
hats. These hats on the three men might be symbolB or shapes _ 
that stand for something. They might be from differeni; oountries. 

If the picture v/as in front of him in the room, than the light 
would be in back of him, so the hats might be shadows too. 

Why did ho have the tall of the dog and then a face and a hand? 
It could be a bsarskin rug, 

Or the head of the bear could be behind the table. 
It could be the body of the dog. 
It comUI be thu ahadosv of the hG'ad. 
rio, 'thia ia the shadowof the head. 
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This tablQ could have just tv/o legs and press up against the wallp 
and this is the shadow of it. 

He is an imagination painter. He dofisn' t do anything r&al. 

He could have started from the outside and painted in. 

If he painted fTom each sidet then he *d have to know what he 
was painting. 

Yes 

He \v^ould have to do a sketch first* 
Not necessarily. 
Not necessarily. 

When, he does a sketch first, he paints from inside* Are you saying 
that he did a slcetch first and then painted it from all eorners? 

Probat)ly* 

I don*t think so. 

Because if he painted from the inside out to the edge , he have 
to be a very miiided guy* I doubt if he sketched it* 

Like Marieka's inothar said, artists start painting pictlres from 
evBty place • Like they go froni one corner to the otheri and from 
the middle to another corner* 

Yea, they paint one thing and then they start on anot her ^ thing. 

When you eat foodp i you eat. one thing at one tiine aiid ^another:, 
thing at another timep like my brother vvho says he's very well^ 
minded p and eveTybody else isn't. He eats one thing at one time. 
This artistprobably did the frame^first and then the shadov/s, j at 

Or probably he didn't know what to do. so he made a line and then 
made another* 

Or do you think he could have sketched it and then v/ent over it with 
paint? 

I think he made a mistake here. He put blue paint first and then 
put v/hite over it. He couldn^t make up his mind* 

But moErt artists use this kind of paintini^ for a background and 
shadov/s , 

It alBo looks like the man s^lth th^ guitar had Boweone hold up a 

lipihtbulb or something against it bocauae It^s the lightest part. 

It looks like this creature -s behind him and the light would bo 
up here to make the shadow. 
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itU^ like when you take a picture. You have the light from 
the right and in back, like a sunlamp to get a shadow* 

It looKs like he used a bowl* 

Mrs^ Kvans, you said he flattens out shapes* Well, what he 
did here was have people pose and then had a light so we oaii 
see the outline of the flute. 

The lighting is probably from the top. 

I didn't see the diamond shapes before , 

Ma^/be the artist was alone and this is his dog and there's 

a window and a door. . ' 

It's roally an interesting picture because he probably started with 
one shape and than he got an idea for these three musicians and 
iiistruwents. 

He^s a very imaginative painter* 

The instant I displayed Picasso's painting in our discueslon 
at the end of the yearp the^children were ready to comment' on the 
aesthetic properties of the work. Few motivating questions were 
needed to provoke aesthetiG responses. However , it did seem ap-^' 
propriate to interject Information concerning the historical as-- 
pects of "The Three Musicians" during the discussion of aesthetic 
properties i Plcasoo* s paintings I briefly .infortned them that 
Picasso was one of the impbrtant artists who Introduced 4 n«vy 
style of painting called Cubism- He attempted to make objects look 
like cubes and cylindcjrs* In. Cubism painting, an object is flat- 
tened out and the colors and shapes are altered. 

The chi]dr€n were totally engrossed in perceiving, observing, 
judging, analy^.ing and interpreting the paintings The rapid and 
continuous pace of the resulting self-motivatsd dialogue of mean- 
in^ful statements made by the children demonstrated the v/orth and 
significance of the ratasthGtic education program. 
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Sammsiry 

Tho Aefjthetic Eye PrDject oriGn-tation and ensuing imple- 
mentation of an aesthiatic education program in my ^th grade 
olasB during the 1975^1976 school year pr^vM^^ enlivened learn- 
ing aJveifhjrcS * The aesth&tic curriculum humanized learning 
and helped upgrade teaohlng eJfsctiveness in elemeritary art 
edueationi Although results of the aesthetic ourriculum are 
not totally conclusive i gr^vrtli and development of aesthetic 
judgements in the majority of children in my class was clearly 
evident • Due to the pOBitive r&sults of the aesthatic eye pro^ 
gram this yaarp I plan to continLue the implement atiDn and expansion 
of the aesthetic currioulua in the future • 
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John Shambre 

Los Feliz Elementary School 

Los Angeles Unified School Dlatrlct 



Mr, Shambre is principal of a kindergarten through sixth grade elementary 
school . 

The attached material includes demogTaphlc Information on the school and 
the log report. Mr, Shambre was one of the participants selected to 
rev^rite the report for use in pilot centers. 
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pemogr aphlc InCormatioii 



What are the characteristics of 
student population? 



Children are from various economic IjiVile and 
cultures, A fifth of school Is gifC^d, a fifth 
E.S.L. A positive attitude on thi patt of com- 
munityj children^ teachers towards School program. 



Wiiat are their cultural and 
ethnic backgrounds? 



What learning opportunities does 
the school/agency provide in the 
visual and other arts? 



Multi-^ethnlc population * 

28 languages spoken. Majority Gauea^ion, 24% 
Spanish, 18% Asian, 8% Black, 

Continuous awareness of school environment. Work 
with Barnsdall Children -s Center m& the Municipal 
Art Gallery, 200 children are In parfcrming 
musical groups* Monthly programs by pfojEesslonal 
performers preseiited to student body ^ opera j jagz, 
instrumeiltal, dancer and dramatlQ* 



What is the level of parent 
participation in art learning 
opportunities? 

What are the policies and goals? 



A few volunteers. 



To provide a varied aesthetic expOTi^nce utilizing 
skills of staff and comniunlty in iivtp music ^ dancsj 
drama* 



VJhat are the staffing patterns? 



Classrooms are self-contained. Onn mwta teacher, 
Art is taught by classroom teachfeTv Uaa of 
conmiunity resource of Barnsdall md artists who 
live In the conmiunity^ 



^^hat are the major occupations of 
parents? 



ProfeBsional attorneys doctors*. Restaurant 
workers and ovmers, hospital work^es^ra^^ 



What 1b the ethnic and cultural 
composition? 

Wliat arc the housing patterns? 



Multi in true sense - many ImmigKrant^, 



The hill wealthy. Below hill ^ middle* 
Towards city - poor. 



What resources and agencies are 
available to children? 



Barnsdall Art Gallery-across the ^tr^^et^County 
MuBeum of Art , ^ 
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mmt THERE'S A BUFF, THERE'S k WAY 



by 



John Shambra 
Prlnc ipal 
XiOa FellK Elementary SchooX ' 
Los Ang^l^s Unified School District 
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WHERE THERE'S A BUFF, THERE'S A WAY 



"The good society » like the good life for the individual, 
involves eKatnining stereotypes and not merely rebelling 
against thera and this examination is carried on bjr culti- 
vated persons — buffs in thinkings feeling? and pircelving~ 
connoissuers who use the critical tradition to movfm forward 
to new ground. This is the enlightened Ufa/* 

Harry Broudy 
Enlightened CherishlTig 

The Seminar (l^at am I doing here?) 

On that first day, I sat in the attractive large room with th^ bold letters^ "Aea-- 
thetic Eye" on the walls 'vatching and listening to quite an t^teresting looking 
group of people. We were coming together for the first tlm^ one couldn- t help 
wondering if raa)^be this whole Aesthetic Eye Seminar was a project that would be 
better served by some other principal who perhaps was a cofttiol^seur of the arts* 
Sure, I was more than Interested in the arts. We had b^gun a program in making life 
at my school more interesting and exciting by including the ^rts as a part of our 
everyday living, but all of these nice people looked like thay atfij slept and drank 
art! Now, that's not such a bad things but past experience Si^ith apeclal interest 
groups of educators had Jaded my thinking. You know how it is when tneanlngful 
experts expound on their favorite topic of the moment to th^ point of diminution 
and to the complete boredom of the audience. After all^ thta was suinmertime and 
after a long hard school year, I really didn't wish to spend a summer in the "land 
of boredom," Maybe, just maybe, this would be different. Th^irc* was a warm, open 
feeling in the room — we would see* 

The Idea of luarriing how to perceive naBthetlcolly wn« a ffUiaiiiaClng one to me. 
Obtaining background on such a concept would not only personally bo rewarding, 
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ml woulflj lujiit^rti I ly , upun up now vi:n;an lb it; cuuld 1)p In[il:riHur:u la I. in dcvrlophiK 
lull i*xculinn nlmanphuro wi! wt^rc* iryinn f;n hnrd lo ai lvifwu. 

it: had bf?Qii my nxpnrlcncc i-zlicn nlic'iidini^ ;i roiUMnl or v\iiUln}\ nii f^xhdnf: ol iiindf^rn 
>r coniomporary nrlj Iwn ^^rcnqin nf ])pnplf^ t)flc*n Hlf)nd oul. T\\q "llial'n arl?*' ^^ruup 
;ho cnme to llui axhfbll hut:;iU';;n thvy w/nit:nd to appr(M^ i :i i^rcuH: workn o\' arl. They 
ijrobably didu^l kiiDw how to r^nily porcol.vo and nurt^ 1 y v/nulcin*i; lc»t anyorie think 
i:hoy wore culluially duprlv^uU The other "all knuwlnf^ yroup" were tfione who could 
axpound on uach work and tondcd to **look dlKdalnf ully*' at thonu who mado coimnontB 
likCs "I could do that myMKlf." Thi^^j of noiirons usually crnatun j^^rfsit iiiHOCurlty 
on the part of thr ''Miii-n art?" |;roup and probably turnr; rhum off, 

Tt was my hope that In soniG way this fjcminar, and the people who were to iTiake up 
the project* would help ma to hagin to pnrnGive oe^ithutlcally , Direction wan needed 
for the chi].dren and Btaff bo that more of ua would bettor understand works of art 
an we r^aw them. To my f^re^it delight , T wafui't dxHapiM Lnted* 

Wg^J jJDo ^Tt Together 

The seminar began and it was immediately establishod that we were not all beginning 
at the same place. We were expected to bring all of the expertiae wu po*;seBaed from 
our diverse backgrounds to the group* We were going to evolve and develop idcaB 
about aesthetLc educacion together* This concept was very important to me because 
my task would be to go back to school and motivate tlie staff and conmunity to de- 
velop and put into practice neBthetic educatLou, It is my belief that if a program 
is to be Buccessful, it isn't who comes up with the idea firBt, but that it is 
more Important that the idea evolve and develop from within the staff. If programs 
evolve that way, and are supported by the administrator, because the adrainistrator 
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lui-; * fnvnlvcMl wif h t li** fU /il f in i tip (I* ' vf/l npniun f of t:lH^ concept, uducntilona f. 

The "jiiicc Ml/irt.Hcl (o flow wh(^n uo /h innMy jifniiiMl iu pa r i i f- 1 p;i f wflh ! hf grnnt: 
varitit y fd' tujivai h in i m whu wen: lo inotjvnrc hm our t|un*H: for pf^rcepLlon. My 
muHrh% stfll "wlnrn*' ( nmi t\\t^ {nnnu>ry uF (In* notioncl day whcri wo x^cirkad i:or four 
hcnuu rn jaockiii^^ fuuL ou tlu' flcjcir, nt rutciiingj Ic^aping, jumpiiiB to the antliufiiastic 
cncourajUMnunt: of a rivc^-rno! tall dyunmlr dancn prnr('n?H)r, 8hc had the nihility to 
mollvaVQ yon to })r*l fevo your ntlff bunCB wcnild do nil that wari asked. It was worth 
Lho thnia Wi^okB of rfuuipurat i ng , 

Wti vislltid artiHlH, llBluiiud Lu au arcliitneLj pUHtH mm a ja^a; buff who had all o£ 
\ni enthrallcKl. All of thin lod up to tlio Introduction of Hairy Broudy and receiving 
a fima I i book ontit lnd, llnXJjjh! oned Chf^rlsh ing, 

lli^ur^u Koal. ly Inn' t: a Right or Wrnny Way 

The opportunity to work with Broudy for a fuw woukn wan a putJional highlight. Broudy 
wan a prime factor in the succchs of the program wu havij begun at Los Feli^ EiGmentary 
Whon an educator like Broudy BpuakB in language that is practical and honest, has wit 
and can be understood by most intelligent people, a positive effect la made on those 
who listen* The idea tliat aesthetic education '-encompassed much of life around us" 
and that each oE us could '^perceive a work of art, a tree* our clotliing or music** 
and tlint there really wa^^n't a rlnht or wrong way to perceive was a very appealing 
concept. If we could learn to perceive in "the way artists in the respective media 
tend to perceive" we would bo on our way to a raore enriched life. 
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V/iwit Brfjudy tinld and i/roLo made n nranl dvn\ lif !>i*iu]u. Head jinlijjlitttnecl^^^^^^ 
nnrl yoiiMl lincl (int \ yourMf»lf. 

My gun I would Iw to Ivnrn an liuieli ai; ! could aboui aestliotic uducaLloii no that in 
going back Lo ny ^ichuul wu couid havu a prcjgram that wuuldj as Broudy uaid^ "'davelup 
the- lma[;;in dTus dP n\ir ntudnittn/* 

Wc* would cCHicCiitratu on "helping the pupils perceive works of arts the environment, 
nnturn^ cloth fiig, ntc. In tha way artistB in the respective media tend to perceive 
them. 

When eKpertcncing and observing a potentially aesthetic object, we would identify 
the four basic properties described by Broudy : 



Sensory Propejr^i^s 
Ex p r €ts B i V e Fr ope r 1 1 e s 
Technical Pro pertie^B 



shapes color, texture , tone, plcchj tempOj dynamics 

tlicmes thematic variation, balance, evolution 

characteristics which evoke one's ^"imagic store'% 
mood language, dynamiG states, idea, and idea 
language 

'"knowing how something is made is important to 
aesthetic perception even though aesthetic responses 
and Judgments could be made without such awareness*" 



Searching fox a_V7ay 

The ideaB of aesthetic education were developing, but I was looking for ideas or 
ways that could motivate an intelligent, busy, hard working staff to begin to get 
Involved without (as we so often do as principals) "forcing" another idea on them. 
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ThlH f.dc^n luul Vn catch on with ao many taacherB as possible. We ware all "up 
to our ears" lu uuading scoruu^ mathj community concerns, teacher coticnrns, etc. 
otc. Tpcif:lKir tlmu was valuablo and if an Idea was going to be implemented, it had 
to be worth the teacher's time. 

Throughout the semiuarj Bach time X enjoyed myself the most and was truly motivated ^ 
the people wliu made the presGutaUions were not only knowledgeable about the subject ^ 
but gave something extra in their presentations. They were "turned on" to their 
subjects because they were "connoisseurs or buffs" on the subject. In analysing the 
seminar* interestingly, when a "buff" made a presentation, the ratings by the parti- 
cipants seemed to be in the highest category. When the same person made a presan- 
taulon on another subject about which they were obviously knowledgeable, but didn't 
have that "extra" interest, the rating of the group didn't seem as high* 

It seemed so simple — ^ here was the ingredient necessary to involve my staff in 
developing aesthetic perception. Find out who the "buffs" were on the staff, and 
if the subject was one we could use in our classrooms , we would encourage the 
teacher to try it out. It had to really be on a voluntary basis* If teachers 
didn't want to share their particular interest, we wouldn't force them* Of course, 
was there ever a buff who didn't want to talk about or share information on his area 
of interest for hours on end when he found someone who would listen? As it turned 
out, after identifying the "buffs" in tlia staff and community, we found that even 
if we couldn't use their subject in the class, we didn't want to miss out on the 
opportunity to learn about a subject such as perceiving fine food and the great 
wines of California. As an offshoot to the project, we held two seminars on chose 
subjects and the entire staff learned a great deal and had an enjoyable time together. 

Now that I had made a beginning in aesthetic education and a way to get some of the 
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staff invuivcul fieemed po^^slble^ it was time to dGVelop a plan for the development 
of our aesthetic program. T.n order to undGrstaiid what \m did, some background 
about Lob Fellz Elementary School might be helpful. 

The School, the jeople and the Community 

Los Felis Elementary School is legated in th^ urban center of Loo Angeles in a 
section of the city known as Hollywood, It is blessed with some natural ingredients 
that make it a unique school in today's world. It has a school population of ap- 
proxiniately seven hundrnd pupils that is naturally Integrated ^ ethnically and 
economically. Fifty percent of the school is Caucasian, twenty-two percent is 
SpaniBh surname from all over the Spanish speaking world, twenty percent is Asian 
and eight percent Black. There are approximately twenty-eight languages spoken at 
the school with about a fifth of the students classified as English as a Second 
Language* The largest group of non-English speaking pupils are Armenian children 
who have Just entered our couxitry. Economically, no one group is dominant and most 
of the parents live in the community because they want to* There is a high pupil 
transciency within certain groups attending the school. 

The staff is intelligent, hard working, challenging and professional* They have 
earned the respect of the community and expect the same from tVie pupils, parents 
and the principal. They have high standards for themselves and the school* The 
staff is integrated and is young, either in age, heart or both. 

The location of the school is across the street from the Barnsdall Municipal Art 
Gallery and Junior Art Center, near a great hospital complex and not far from 
Griffith Park, 

The coinmuaity Is truly cosmopolitan* 
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The nartinitH, HtudunLM and community arc very proud of t:heir school* 



When you deacrIbB a school noKting like T.os FeliK, onG sometimes asBumes thai: there 
are no prutiemsj or that certnln programs arn fiucceseful there because the s'^hool 
doean'^t have to race "the kinds of problema we face at our schorl J' Experience 
hcis taught me that it Is bast not to assume anything about anyone or iinything at 
a. school* When you live and v;ork with people, you live and vork with problems* 
It is the way you resolve problems and the degree of succesB in resolving problems 
that makes a school setting alivej successful and worthwhl3,e. This is what we work 
for each and every day. 

That Fi rst Faculty M eeting 

At the first faculty meeting of the year, 1 related a part of the eKperience in the 
Aesthetic Eye Seminar , Introduced jnlightened Cherish ing and offered to let anyone 
who was interested jin the opportunity to borrow the "only copy/' The idea of con^ 
noisseurs or "buffs" on the staff was introduced* Help from the staff was solicited 
in deveJopings on a limited basis , a program of aesthetic education. 

Individually s I began my "quest" for the "buffs" on the stati and to my relief, 
found some without much difficulty. Some of the staff had previously aemonstrated 
their expertise. Those who felt comfortable including their interest area in their 
lesson planning were encouraged to do so. We came up \/ith the fQllowing "buffs." 

1, A second grade teacher who wrote pop songs and was an expert on ja^?, 
and ja2E perfonners. 

2, A fifth grade teacher who was planning on an advance degree in art 
history and was the school motivator of art activity. 

3* A fourth grade teacher who was interested in quilts and needlework of 
all types, 
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4. 


A fifth grade tuachur who had 


3t:udiod opera and had wanfcad to be e*in 








5. 


A sixth grade tGachejr who was 


talented nn flower arranging. 


6. 


A kindGrgarten tonchtir who wa, 


3 dii expert In photography . 


1 
1 * 


A olxth ^*radt3 tench er wlin was 


an GKporiinenter in photography and videotaping. 


8. 


A music teacliGr who wanted to 


develop aesthetics in rhythnu 



Not too bad for ? beginnlngi Many of these teachers had been using their fields of 
interest in thi&ir ciaaBroinis before ^ but had not thought xi^ terms or an aesthcjtic 
approach* Whinh^ if any^ would follow through? Time would tell* 



Plcjnning with the Staff 

The buffB. grade level chairpersons and I met to develop our plan for the year. 

1* As a part of our staff development ^ we planned for a month that would 
omphasiEe our working with Barns da 11 Municipal Art Gallery, developing 
our skills in perceiving original works of art using the Sensory, Formal, 
Expressivei and Technical Properties as a basis of perceiving. 



2. Live pGrformers in music (claBsical, jaizZj instrumental, choral) d^.nce, 
(classic and contemporary) and drama (plays and improvisational) would 
be brought to the total student body on a montl^iy bneiSf 

3* The staff would seek out artists in our local coiimunity to demoustrate 
to individual classrooms and perhaps work within classrooms or with 
small groups of students. 

4. As a school community, we would seek ways to improve the physical aes- 
thetic atmosphere of our school and school environment, 

5* We would continue to build on the arts program that had been established 
and wherever possible, include ideas in aesthetic perception* ^ 

6* Individual teachers t^ho were ''buffs" and had an Interest area tliey could 
Incorporate in the curriculim of their classrooms would, on a voluntary 
basis, work throughout the year with their children* 

Wtiere ' s the^ Money? 

With our plan established, the next step would be for me^ as principal, to support 
the staff by helping to find the renources in the school district, within the loca] 
school, parents group and the cormnunity at larger in order to be able to implament 
our plan* ^ ^ 



Onu of t:ha privileges an a participant of the Aasthetlc Eye project was 
that after twelve years away from the classroom ^ T was allowed to be ona of the 
group of teachGrn again. 

I have always tried to listen to my staff and to be alert to the problems 
that faced them as teachers, but an adminisj trator usually views problems from 
a differont vantage point. My impression was that teachers felt that while 
inoBt principals were positive In their support of the arrsj most adnri^iistrators 
were "slow xrith the bucks'^ or "didn't have the funds'- or the teachei '*dldn't 
want to bother*' asking for funds. Money is neceosary to provide materials and 
people for programs. Many legitimate resources are already available in school 
districts 5 schools^ and communities if we just would seek them out, Sometamea 
when the funds aren't available^ there arn different wa^^^s to approach our goal* 
We might even find out It doesn't take funds. If the idea is worthwhile you will 
find a way. Hopefully ^ we would develop ways that would be helpful ir. deallag 
wi t h th X .J p rob 1 em , 

fflia^ Readily D^d Happen? 

The staff showed a great deal of enthusiasm as we began our school year. 
In September we usually do. It takes at least until October fifteenth before 
the normal school routine of problems arrive. This was the ideal time for an 
activity of staff development that would involve all of the staff. It is 
always a surprise to me that when you are Interested in a special idea people 
will seek you out and offer a service that is CKactly what you noGd, This was 
the case of working with the Barnsdall Municipal Art Gallery* They were 
interested in developing a docent program that would involve working with 
children J teachers and the community in viewing the exhibits throughout the 
year, and they needed a school staff to work with in developing the training 



techniqucB. The coordinator of the project hcd been a niGrabar of AeBthetlc Eye 
and, of course, would ha implementing ideas from the seminar. It was perfect, 

par LlcipatQd as grade level groups, viewt 1 tha eKhibit, developing our 
perception of the works using the sensory, foiiiial, expreseive, and technical 
properties as our base. The teachers enjoyed it. Some continued with their 
classrooms s others did not^ All of the staff said that, perhaps^ while they 
woulr'ii't be ablG to participate ^^ith their children at the Gallery, their 
personal approach had been affect^ad* They would be approaching classroom 
activities as well as their own personal perceiving using what we had learned* 

The Live Per former^^ 

The goal of providing a live perfonuance each month proved to be much 
eanicc than we had anticipated. Our school district provided two performances 
from the "Performing Tree'% our PTA provided funds for two more performances 
from this group. We saw the East West Players, Twentieth Century Sounds, New 
American Jazz Ensemble and Story Train. The local high school offered us 
performances of ^'Charley Brotm" at our school, the Parks and Recreation Depart^ 
ment brought us a free performance of a marvelous puppet show on the "Carnival 
of the Animals". Through the efforts of parents, friends and staff we were 
offered free performances of the opera "Don Fasquale", a jazz duo, rock group, 
and a woodwind instrumentalist. Our oxm orchestra, senior and Junior choruses, 
performed in concert in the fall and spring mth a culmination of an historical 
concert version of an operetta ^ 

The children of our M.G,M. program staged a theater presentation as a 
culmination of their Bicentennial studies. 

The children as an audience were prepared prior to viewing a performance* 
They were encouraged to not only enjoy the performances but to view them 
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aeathetlcalLy nnd were expected to discuss performances critically as a follomip. 
The devf.loptnent of the students as an audience has been most rewarding to all of 
us* AduitB would do well to take lessons from these student audiences. 

ffle -^^^lL_^Jtfi» Cojmnu nlt}^ QjL^ j,5 nthetlc Atmoshpere 

As one of our teachers said, can't get over how easy It is to get 
resource people to come to school and work with children* They all thanked me 
for the chance and even felt they got more out of it than they gave". 

It only took one teacher to invite a professional artist to her class to 
demonstrate sculpture techniques and soon we had artists* rausiclanst an arch-^ 
itect, draniatists visit us. As an offshootj parents demonstrated subjects that 
ranged from ethnic dress and food to the paraphernalia they used as doctors. 
The concept will continue and it didn't cost any money^ — just honest appreciation. 

Our solid, old^ but well kept school plant was continually alive with the 
color of our children's work and the smiles of the people who walked down the 
halls appreciating the aLmosphere. The materials for art projects were from 
the normal sources of school funds and the sniiles of the people were free* 

The activities in Individual classroOTns demons trated a continued effort 
and that we indeed were making exceptional progress toward enriching our school 
life through the opportunity of perceiving the wor 1 around us. 

I'Jhal: Happened to the Buff^? 

I must say that by our just talking to each other about our "connoisseur 
interests'^ we had a most interesting and enriching year as a staff • Most 
teachern made a greater use of their areas of personal interest In their daily 
teaching. 

Our music teacher applied for and received a grant to buy materials for a 
project entitled "The Sight and Sound of Aesthetic Perception"* Tlie program 
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was For rourth gracla and will be eKpaiidcd next year. 

The croatlve ubg of vldao tape and film was in great GvldencGj especxally 
during the slKUb grade promotional culmination, 

Af5 a finnl afforr^ for 'he yenr, thc^ ntaff draw on the skills of the "buffs" 
oF our school to Btage a coBtumed drama reaturing our M*G.M. students In a 
Bicantennial Culmination that was presGnted to our total student bodyp 

They were plGaBed at the results and so was I. However 5 was there anyone 
who would take the "buff" concept to the degree that they would "go all out" for 
the whole year? Of course there was I To quote Doris Rowej a second grade 
teacher at Los Feliz Element ^ry^ who was the "jazz buff" who did "go all out"l 
"The thought of tGachlng jazis had never occured to me. I have 
been ini^olved in Jazz for a life time — teach ja^z to my second 
graders? When you asked rae if 1 had ever thought of Including 
jazz in my teaching I couldn^t believe It, Vd always kept It to 
myself around school". 

Wells Doris didn't keep It to hersolf for long* After the Initial shock 
that she could include such a topic as jazz in her teaching and the insecurity 
that quickly set in "how am I going to teach jazz to my second graders?" the 
"buff" was off and running. 

I had never seen a "teacher buff" unleashed before. To say that everyone 
from personal friends * relatives^ parents, community ^ felloi? teachers and 
principal would be included during the year is a gross understatement* The 
results and the reactions were fantastic. 

From the teachers "After I started^ you really don't teach — the children 
learn from the exposure to the experience. There seemed to be a magic — you 
are really reaching them on a level of feeling". 

From pupils: "I like jazz because it makes me feel good on the outside"* 
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(INCLUDE DRAl^fCNGS HERE WITH QUOTES) 

Frum parents I "I didn't know what my daughter was singing. It viaB 
difCeraut. When I asked her Bhe uald 'I'm supervising'. (Of course we all 
know it was improvifiing) ^ 

ImproviBing wao in sreiit use. The idnaf^ that evolved in the classroom 
came from all types of eKperlences. 

The teacher's eKperlence and knowiedae were used in the development of 
activities that would be interdisciplinary whenever possible* The activities 
were varied. Here are some of those activities i 

« Studenta listened to Jazz music from ragtime * New Orleans Jazz^ 
Cliicago JazZj Swings Be-Bopj Cool Jazz to Jazz rock. 

- Top jazz musicians came to the class and performed and talked with 
the children* 

- A listening center was made from an old piano keyboard* The children 
would listen to Art Tatum or Fats Waller and play along with thm* 

- Listened to the local jazz station K,B,C,A* 

Childcen constructed paper mache instruments and play acted as 
musicians * 

- Hand sewn dolls of muBicians were made by the boys (who didn't wish to 
make those other pioneer dolls the girls were making)* 

- Children designed covers for sheet music, 

« Each child had an authentic piece o£ music and became a publisher, 

- Record album covers were designed. 

- Made upright pianos for work folders, 

- At the school dance festival the studenta made up a creative dance 
to jazz rock* 

- Children took assumed names of jazz musicians and singers as they 
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studied them throughout tha year. Thca.a Included Scott Joplln, Jelly Roll 
Morton. B.ssle Smith. Dl..y Gillespi., Buddy Rich, Betmy Goodman, Gene Krupa. 
Tom Scott. Oacar Peterson, Art Tatum. Charlie Parker and Ella Pit.gerald. 

- Studied bxo.raphiGH of farnnns ja.. mncician. and «Iuu, it like to 
live in iiliDse times. 

Creative writing was improved because the subject of the writing was 
the children's experience. 

- A student who had never written any music made up his own music notes 
and called it "Hot Jazz". 

- Pupils wote thank you letters and made books for ..Islting guests and 
musicians . 

Class received personally autographed photos from fanous jazz artists. 
Over fifteen resource artists visited and worked in the class with the 

Stud en cb . 



Children developed pride in the fact that jazz is Americans contribution 
(as an art form) to the world. 

Parents reported that their children were enthusiastic about jazz at 
home. They recognized Jazz on TV or radio. Some parents rook their children 
to jazz concerts , 

Several children were able to recognize schools md styles of jazz; cool, 
be-bop. Dixieland, modern, jazz rock, etc. 

This is quite a list and really includes only the highlights. But. it 
doesn't stop here. On the last c ay of the school year, that second grade 
teacher "buff can.e Into my office and asked me to be sure and turn on the 
Ja.. station K.B.C.A. at 8.30, The disc jockey was going to dedicate a song 
to the class In room eleven and Los Fellz School. What great public relations 
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for the suhooi, X thought* Little did I raalizG that Doris had talked to the 
disc jockey for forty minutas that morning and had bcGn telling him all about 
her great children, school , parents , friends and prinnipal who all rthared a 
groat oKporicnco In j^zz with her second grade class. 

When 8:30 arrived and we listened to the announcer tall about this great 
school where a "groovy teacher In second grade" was teaching jazz^j and a 
"swinging principal'' had encouraged her and ''how far out" It was to be a part 
of a ''heavy enlightened scene" I knew that there was no doubt about it* If you 
can find a buff on your staff, you will indeed find a way to an enlightened life 

Next year? I can hardly wait to see who the "new buff" will be. There's 
a '-buff" out there sotnewhere — ready to share an exciting subject with all of 



us. 



The only question is ™ can a school survive two "buffs"? 
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Char 1 en e Morlmoto 

Jefferson High School 

Los Angeles Unified School District 



Miss Morimoto teaches ceramics and calligraphy* 

The attached material includes demographic information on the class 
and log of activities* 
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Demo graj:>llicL Xnf ornia t ion 



What are the charactoriB tics 
of student populatioa? 



\'That are their cultiiral and 
ethnic backgrounds? 



Poor motivation, poor learning skills (readings 
comprehension* language), poor self image, apathy, 
failure syndrome, hostility, limited concepts, 
segregated educational and life styles, material 
conscious. Limited interaction with accepting 
and meeting challenging situations Buccessf ully • 

Majority black Americans, culturally disadvantaged. 
Tiny injorlty of Chlcano students; population 
Increasing minutely* 



What learning opportunities does 
the achool/agency provide in the 
visual and other arts? 



^^at is the level of parent 
participation in art learning 
opportunities? 



Art program: senior high art, drawing, painting, 
craftSj art production* ceramics, design, 
English- Literature J creative writings poetry. 
Music I Choir, glee, band. 

No comprehensive, systematic learning In these 
areas. Isolated learning , 

Almost negligible to non-'esistent . Parents show 
little interest in knowing about curriculum or 
student participation (If a doEen parents come 
to "back to school night" for tots^l Art Department 
It is a banner year and this has yet to happen in 
the 3 years I've been at Jefferson), 



What are the major occupations of 
parents? 

What is the ethnic and cultural 
composition? 

What are thn housing patterns? 



What resources and agencies are 
available to children? 



Welfare, Some work but income is low. 



Black Americans, culturally disadvantaged. Small 
amount Chlcanos, culturally disadvantaged. 

Single and multiple dwellings; most rent, a few 
own homes. Frequent shifting of housing locations^ 
as well as family units i Students move from 
household to household depending on Internal family 
problems or convenience; many live with guardians 
rather than both or single parents, 

Gilbert Llndsey recreational facility. Will Rogers 
County Park, YMCAj Jefferson High School, community 
recreation buildings, Carver Jr, High School * 
elementary schools, night schools. Mo8t are used 
infrequently due to gang territorial problems. 
Also, community libraries, (small). 



V/hat are the policiois and goals? 



To have an outstanding athletic program, to present 
a "good" quiet scliool image, to maintain a positive 
"sho\^/y" facade - educational concerns a minor con-- 
sideration. Primary outlook la not to make contro- 
versy and keep the "up" on the school situation 
without any real depth or comprehensive program. 
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Charlane Morimoto 
Demographic InforTnatlon 
Page 2 



What is the organizational 
structure? 



What are the ataffing patterns? 



Senior High School » grades ten through 12, 
inclusively. Comprehensive program* Princlpalj 
two assistant principals, one male, one feraalej 
dean of girls, dean of boys, counseling sta£f| 
Compensatory Education staff; Departmental staff 
(Art, English, Math^ etcO* Work-^Study Program; 
classified staff, registrar, financial manager. 

Ethnically mixed staffing on the whole balanced* 
Hired with regard to extra-curricular possibilitlea 
(coaching, primarily) rather than teaching quallfi-^ 
cations * 

Jefferson a "last chance" school for many teachers; 
that is, they cannot function at other locations so 
they are placed at Jefferson as a last resort If 
they cannot adjust they must be terminated. 
High turnover due to fragmentation of staff and 
administration* Many probationary situationi due 
to quality of individuals hired (have not or cannot 
pass L.A, City Schools tests, personal friends of 
principal, etcO? general distrust and low regard 
of all for each other* 
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AKSTHETIC EYE PROJECT REPORT 



Charlene Morimoto 
Thomas Jefferson High School 
Los Angeles 5 California 



IMPLEMENTATION AND EXPERIMENTATION 



The implementation process has been a slow process. Because of 
the environment of Jefferson High School (situated 1n the 1nner'-city in 
old dingy buildings plagued by vandalism and poor maintenance), the 
make-up of its student body (high absenteeism, poor reading ability, 
little motivation, much transiency), and its faculty (isolated and 
somewhat hostile to their situation), the task of Implementing any new 
idea comes with some difficulty. 

Placing all these variables to one side, I took the chance that 
anything was possible if undertaken positively. Progress has been in 
very small doses but progress there has been. The documentation of peak 
experiences that follows is a summary of our progress. Running through 
the information that follows is the fact that the aesthetic process is 
becoming internalized as well as external ized. we are all learning an 
attitude and a way of thinking. our enlightenment is an ongoing experi- 
ence and experiment that has Just begun and hopefully we can build and 
expand in our expectations. In the year following our Aesthetic Eye 
summer, my students and I have gained a greater confidence to explore 
and articulate that exploration that goes beyond the art classroom Into 
every day encounters with the outside world. 



ERIC 



AESTHETIC EYE PROJECT REPORT 
PEAK EXPERIENCES 



SEPTEMBER 

Art Production Class: as a preliminary introduction to lettering^ the 
students looked at and discussed various types of lettering as to style, 
form, color, arrangement, etc, and their use In advertising to present 
a particular image or message. Students participated freely in the dis- 
cussion and were able to verbally identify these qualities and physically 
point to the components that made up the whole of a lettering style. 
This identification process continued throughout the semester and the 
students heightened sensitivity to the qualities of lettering made their 
own attempts at producing different lettering much more successful. 

OCTOB^ER 

Ceramics Class: as an introduction to the "mask" unit^ filmstrips about 
masks have always been utilized but seldom discussed. Attempting to help 
the students to see more and be more verbal about their seeing, the film- 
strips were reviewed after their showing, and questions as to use of 
line, use of color, differences, likenesses, emotive qualities, etc, were 
asked of the students. Frame by frame, the students became more alert 
and involved in their seeing. About half way through the period in one 
particualr ceramics class, two of the students asked to lead the discussion 
themselves and continued on quite creditably. 



AESTHETIC EYE PROJECT REPORT ..,.2 PEAK EXPERIENCES 



NOVEMBER 

Began the first a1ks with my art department coneagues. Somewhat negative 
in response^ tlis two art teachers (one malep one female) indicated that 
they would be willing to listen to the ideas and information of the 
Aesthetic Eye Project ^seemingly a small step^ but for the teachers 
at Jefferson High School a large first one* 

DECEMBER 

The rush of the holidays and the high absenteeism left December a 
blur.,, for the v^hole past semester^ I worked with my student teacher to 
develop a senstivity for working with students to develop his and their 
"seeing*' ability and articulation of that ability. unfortunately , not 
as successful as hoped for. 

While taking a class at California State University^ Los Angeles on 
Inner City School ^ I exchanged information and ideas from the Aesthetic 
Eye Program, The teachers were enthusiastic and excited and wanted to 
know more about everything, 

JANUARY 

Ceramics Class: having mounted the Los Angeles County Museum of Art 
post cards and the individual pages of the small artists' books on a 
stiff backing and laminating them for permanence , they have been in 
constant use by students and instructor as visual aids. For a sculpture 
projects the aids were used to discuss the dynamics of motion and style 
in various sculpture pieces; the students could point to smooth and 
rough textures, choose between flowing and jagged lines, see the dif- 
ference between using stone, clay, and metal in making a sculpture piece, 
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PEAK EXPERIENCES 



JANUARY (continued) 

Again, students wanted to lead their own discussion after the initial 
experience. Later, during the project, they were able to help one another 
in making judgements as to the direction of their own and other students' 
work . 

FEBRUARY 

A New Semester Begins: the advanced students in art production and cera- 
mics are becoming more comfortable with seeing with greater sensitivity 
and expressing verbally what they see. There is more interaction within 
the classroom with beginning students seeking out the more advanced 
students for a sounding board for their ideas and/or problems. The 
advanced students , In turn, gain practice and confidence 1n their aesthe- 
tic assessments. The interaction between students and teacher is no longer 
one way, but circular with students learning from the total environment* 

MARCH 

Students in all classes have become much more independent in their work 
and no longer seek out the teacher as the only individual of authority 
or approval. The teacher's role is evolving more and more into a resource 
role and a techn1^Tan*5 role. The students seek out each other more readily 
for an exchange of ideas and critiques* they are having to take on the 
role of the artist with all the aesthetic decision-making that goes along 
with the artistic process. Some students still rebel and want decisions 
made for thorn but tfie teacher and other students^ through questioning, 
guide these students into their own deicislons. 
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AESTHETIC EYE PROJECT REPORT • • . .4 . . . . PEAK EXPERIENCES 



APRIL 

Took groups of students and other teachers (outside the art discipline: 
social studies, wood shop, English, etc) to see the Design *76 Show at 
the Pacific Design Center. Because of the background the students had 
gained in seeing color^ line, shape, texture, etc, the students were 
actively asking questions and showing the teachers different details of 
the various pieces. The exchange between students and teachers gave 
both parties a greater awareness and appreciation of the show and the role 
of the artist/craftsman. The students even sought out the various Design 
Center personnel for answers to questions-soften getting an Intimate and 
Informative tour as a consequence. Teachers and students remarked about 
their heightened enjoyment and awareness of the show because of the 
active involvement of of the students* aesthetic "seeing 

MAY 

For Open House, two of my advanced ceramics students and one of my advanced 
Art Production students set up the displays, gave demonstrations, and 
answered questions from parents and visitors,,, a first time event in four 
years at Jefferson. The students themselves admitted that they were more 
confident 1n expressing themselves and talking about their art work. 
Generally, not very verbal or demonstrative about their work, their 
confidence was a pleasant surprise to all concerned. 
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Karen Giles 

Arcadia High School 

Arcadia Unified School District 



Miss Giles works with students in grades ten through twelve in the high 
school art department* 

The attached material includes demographic information on a class and the 
log report. 
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bemographic Information 



What are the characteristics 
of student population? 



White middle class (upper) ' 

College oriented motivated by parental pressure. 
PEW minorities. 



yihat are their cultural and 
ethnic backgrounds? 



Primarily white protestant* 
Sitiall percentage of Chicano and Black. 
1-3% of 2800 students. 



Wiiat learning opportunities does 
the school/agency provide in the 
visual and other arts? 



Wliat is the level of parent 
participation in art learning 
opportunities? 

Wtiat are the major occupations 
of parentB? 



Wliat is the ethnic and cultural 
compos it ion? 

What are the housing patterns? 



ART ^ Art Awareness 

Art Fundamentals 

Advanced Drawing and Printing 

PhoCography 

Design Graphics 

Fabric and Fibers ' 

Ceramics 

Jewelry^ 

Women In History , Literature and the Arts 
Art History 



Music Poetry 

Drama T , V , (Production) 



Industrial Arts 
Modern Dance 



Very little participation in art* some in music, 
however * 



Professional Business 
Medicine 
Law 

Engineering 

A community of well-educated people. 

Wiltes upper middle class protestant* 
Very few Chicano or Black* 

Single family dwellings ($40,000 and up). 
Many new condominiunis- 
Few apartments. 



What resources and agGncics 
are available to children? 



Library 
Parks 
Arboretum 
Golf Course 
Tennis Courts 

Nearby Mountains • 
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Karen Giles 

Demographic Information 
Page 2 



What are the policies and goals? 



MAINTAIN STATUS QUO! 



What is the organizational struc^ 
ture? 



Traditional subject centered ^ organised by 
departmentB^ 6 periods per day^ quarter, 
semesters year classes* 



VERY TRADITIONAL - 



What are the staffing patterns? 



Principal 



3 Vice Principals *** Activities, Discipline 

and curriculum* 
Attendance Supervisor 
6 Counselors 

Career Guidance Counselor 
115 Teachers 

Aides only for Special Education and MGM 

Librarian and Assistants 

Classified 
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Karan Giles 



The Aesthetic Perception techniques learned in the Aesthetic Eye Project 
were utilised and exper imended with in a general art course at Arcadia 
High School, called Art Awareness, This is a beginning art course and is 
a semester In duration* The students are mlxGd, grades 10-^12* Two sections 
of this class were used for the experiment. Most of the students are of 
middle to low ability, but are, for the most part* enthusiastic about > 
at leasts the production of art works* The class was project orlentedj but 
the following material was supplemented in order to develop their aesthetic 
perception for not only great works of arts but also for their own creations* 

Included are handouts, assignments and a record of itudent progress with 
regard to aesthetic perception. 



1st Aesthetic Percept ion Exercise; 
General - 

Given beginning of semester, before there had been any discussion of 
Aeathetic Perception. 

3 slides shown* 

1) Andrew Wyeth, ^-Christina's World'* 

2) Marc Chagall, "I and the Village," 

3) Plet Honduan, "Broadway Boogie Woogie," 

Students were to each write about the three slides shown. They were able to 
view each for approximately 7 minutes. Students were to write as much as they 
could about what they saw- They were to write what they though the artist was 
trying to say and attempt to eKplaln how the artist made the conmiunication. 

The students were not to JUDGE what they saw. 

Following the writing assignment, each of the three slides was discussed in 
depth by the class. It was agreed by all that much more was seen in the dis- 
cussion because they were encouraged to look more carefully and in depth. 

This was all done prior to any mention of Aesthetic Perception, 



ART AWARENESS : Everyone received this - it was discussed in detail. They 
were to fill In all of the blanks! (A quiz would follow 
They were told they needed to know this terminology). 



What is AESTHETIC PERCEPTION? 



The properties of AESTHETIC PERCEPTION I 
SENSORY — 



FORMAL — 



EXPRESSIVE " 



TECHNICAL ™ 



You will be responsible for knowing and understandins AESTHETIC PERCEPTION! ! 



Quiz - on Aesthetic Perception (based on Handout) 
1) \^iat is meant by Aesthetic Pei"cept±on? 



2) List the four general properties of Aesthetic Perception and attempt to 
explain each. 



3) Wliat is the advantage to having Aesthetic Perception? 



4) Is Aesthetic Perception judgmental? 
Explain your answer. 



5) Why d^es man create? 



2ii 



ASSISNMENTS ; 

The following assignments were all given in conjunction with a unit covering 
the same material. All assignnients were presented after lecture and discussion 
periods which utilized many eKamples of art work presented in actuality or 
slides. The assignments were used in sorae cases, prior to the actual art 
project, and In others ^ after. The assigrunents were used to determine whether 
the student could understand and utilize the information given in the presen- 
tations. 

All assignments ultimately asked the student to determine what the art work 
conmiunlcated In terms of what was visibly there, within the work. 



GROUF ^WOM : SHAPE km LINE - 

Students were to work In groups of four. As a group they were to select one 
post card art raproduction from a collection of about 50* Each group was to 
analy^se the composition in terms of the shapes and lines it contained* Both 
lines and shapes were to be described in writing as completely as possible* 
Many adjectives should be used* Lists of descriptive words could be set up 
under the headings of SHAPE and LINE* 

In a consideration of the two topics of concern, should be Included the 
character of each In an attempt to arrive at their expressive aspects. 



GROUP WOMi COLOR VALUE - 

This group assignment was quite similar in nature to the preceding assignment 
dealing with Shape and Line. This time students were given an art reproduction, 
they were not able to choose* 

They were to analyge the work for its color and value. Descriptive terms were 
encouraged. A consideration of the placement within the composition of colors 
and values was important. 

The eKpressive aspects of the colors and values was to be included. 



GROUP WORK: TEXT URAL AWARENES S - 

All students brought In an interesting three-dimensional object in a bag- 
Each student took aomeone else's and felt the object very carefully and then 
described in writing the differei^t textural surfaces of the object and how 
each made them feel. 

After writing the above, the students were able to look at the object and 
then were a-^ked to describe the visual nature of the teKtures. A comparison 
and contract was encouraged wich regard to the tactilo and visual eKperiencc, 
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' liis daiic? bofort! any det:*»il«d prttBentariion on nny formal asipectB of a 
cDiTi poHit; ion. 

atiil 1 If o Strang emetit \fm pl£iced in the centGr oP the claasToonu The stu--' 
d^tn were to dtiscrlbe how mil of; the sensory propertiGS wera combined* 

Ihey wuru nou to c<)iif^ldcr juat obdects, but were to stress the visual seniio^y 
pro-pesirtl «s 

'ihe^y were cq te^i^ct ta fc^aub o f t.hcj following wordti wilU i agaird Uu thi^ But:- u^) 

Bill an GQ Rhy thm/Rept^tltiDu 

iatiion Etnphasin 

lach dteni TCquitfed ati aLKp lariat ±0n of whera It was seen. 

A detailed cltscussioci £o12o%^h\ this CKercise in an attempt to eKpLalfi 



SttBdesit.^ ^>7ere to t^orl^ tti gtmips of four. Each group was to select a large 
ate rcpi-^oclEJCt: ion and atmaL^^ze it according to the process to developed In 
looktmg at ttxe still ILfe set-^up. Descriptive words w^ere to be iised and an 
€Hpia::iatlon p f ptectsGLy ^here Balance, Variation, Contrast, Rhythm, and 
Impha^is to be f oond . 



SL Z DEI ^ £2^k ISSEIIEI 

lach iituclant m& to ^lew the slide of Picasso's "Weeping X^onian With llanter-- 
chief j'^ and tlied v?ritG a clever Ipt ion of its formal aspects, 

Th£s ^as dQiia as a group aftfirwrds and again students agreed they saw even 
more thaii they bnd wlilLt^ writ ing. 



4t) 



"Vi fUial Ana \yr> I. 



List aB mmy a^^Bcxlp i: Lwu woxda an you can regardiLng tlm aeoUbetic properties 
of the art ij^tK, 

SENSOR^ ™i^iH£yL§^ (Umentm chnv^ cm actually be otserx^ecl ±i\ a work of art) 

LINE 
SRAPE 

SPACl 



j^pl^^. J*^^Lpl*Wrr) KH? (How? the Hmsory propertiGs fire arranged) 

BATANCK 

COOTRAST 
VAULi''lY 

RH^rHM/REPEriTION 
EMTIiASIS 

-ISlE^iXi^^BQSJSTJEi^ - (What the work has to say as a conSGquence of the 

sensory and formal p roper tiesj 



Tj^lN IC AL_2gOPl^KTIM - (Use of tools and materials) 
Wiat tnate rials \^ero. used and ho^ were they handled? 
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LOO HoliiLH PowtrlUUi 



ART AW^RKNESS 
QUARTEH FINAL 



1.) Doscrihe what in maant by Ac'ntimtlci Parcit^Jtina? 



2) j.idt Che A propert las of AeBUiatlc Pc-rcept iori atid deilne ar dcBariba 



3) T P Gentirally, In a composttion find only one of the a^ove properites 



4) Match the folLox^ing items- 



A. . Wheth's *'Chrtstina ■ s yorld" 

B. Van Gogli^s "Starry mght" ' 1) iibstract 

C. MQndrian^s ''BxoacU^ay Boogie Woogie*' 2) Realietic 

D. _ Kandinslcy (getieirfil works) 3) Wan--Obj ectlve 

E. Chagall's "View of Russia" 



5) NaniQ the 4 difforcnt types ol: intmaklng. 



6) The fruit or vf^-getable ptint wliich was dc5ne on the noteboclc was an 
exatnple of which of the 4 types of primting? 



7) A slugle element can be considered a HOTIF. l*Jhen a MOTIF Lb repeated a 

results. 



8) Cit*:' im eKiimplv In boUh naUir^ii nnd moii'-inada iinvlronmonl: al tilici 



9) Dc^Bcr ibe the di f f^^Drence bcitweGn pQsltLve and negative spaco * Use the 
fp] lowing clenign Lo ciKplrilri your ^jriBwc^r. 



[ 
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iO> LxBt the 5 choractaristicB (physical proparCleB) of LINE, Define each. 



11) Briefly eKplaxiij using €Kamples, lio^ lines can communicate emotions. 



12) Dall and dc Chlrlco were botli members of \^hat artistic movemQnt? 



13) Cotapare and contrast the work of Dali and cle aiirico* Give 2 similarities 
and 2 diffarenceSp 



lA) Ar rauHi* i\\v rol lowln^^ 3 i^ioriiu Lr ic Bluipus within tha Biven apaca, Yoii 
imy v/aiii U) play arcnnu! vii.tix the Bhapcs in thumbimil ^^kctcihes on the 
back, I.ii ur£l(-*i; to t Ind t:lin bcMit: po'iMlble nrrnngiiinerit: for lihiB Bpnce, 
Yoii iiKiy unu Uhu Biwipao in any f^l^e. Tliuy niny ovorlop one another and 
ruti otr tliu pagu. 



15) Draur l:ha color, color^wlienl . 



16) Circles the primary colors. 



17) \^\nx aro Cliu 3 sets of complirnentary colors which CKist on the 6 color, 
colo r— wiu^el? 
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\n) Warm und cool (■ol.orn nvK^ cxnmpli!?; ul v/hat; kindfi of cnlnr f^clitimGH? 



19) flow mmy colorii would ciae ufiu rroin 1;!iq color wlit^al Cor ciacli of the 
tol l owlrii^ coUir bcIrmiilih? 



Mono chioma tic 

Pulychimatic 

Trlchroniatiic 



Dichromatic 



20) Look qL tho slidti and discuss it In terms of CliG Aesthetic Perception 
formaL, Refer to the A proper Lies of aesthetic perceptiori , as written 
in question il2, (Yon may use tha back of this Bheet if; more rooni is 
needed) . 



Slide used - "100 Campbell Soup Ccins" = Andy Warhol 



ilubert Konn.er 

California SCate llriiverBity at Los Angales 



Dr* RGesar Is an ABsoclate Professor^ Art Educatiion Department. 

The attached material includes general demographic information and the 
report oC a study conducted with two groups of college level non-art 
major atud^nts who are elementary schoo], candidates. 
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WTiaL are Cho character Ibc icn of 
studc^nt popuLatlon? 



MhsLt aro thc^ir cultural and 
ethnic backgroLindfa? 



Collogc junlorB, BCnlors, and graduate Btudenta 
preparing for Cjlementary tetachingR prJmarily non- 
art raajors, 

Varlad - Caucasian p Black, Oriental, Chicano, and 
Indoriosian in my class. 

Univernity - quite varied - over 501 from various 
nilnorlties. 



Mhat learning □pporcunit if»n docB 
thm achool/^igency provide in Che 
visual and ocher artis? 



One rour«e (Lhis one) requlrc^d foir credent: lal* 
Elactivea in art are possible as part: of program. 
Full art major, B.A, and M.A, available* 



What is the level of paroni: 
p^irttcipat ion in art iGarning 
□pparcunities? 

T'fhat are the major occnpationE 
of parents? 

Wiat is the ethnic and 
cultural composition? 



WKat are the housing patterns 



Wliat resources and agencies are 
available to children? 



What are the policies and goal; 



N/A 



Mult l^ethnic/ cultural* 



Non-resident campus. Some students commute from 
as far away as 30 miles. 

The full range of cultural resources in L.A. basin 
i.^ available to these adults. The problem is their 
lack of imowledge of what is available. 

Provide liberal arts and specialiigad educational 
prograniB * 



What Is the organizational 
structure? 



1) State Government 

2) Board of Trustees 

3) Cliancellor 

4) President 

5) School Dean - Fine and Applied Arts 

6) Art Department 

7) Art Education Area. 
B.A. , B.S. , M.A. , M.S. 



What are the staffing pat terns ^ 



Lecture - 48 students per instructor'. 
Activity - 18^24 students per Instructor, 
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HfiPuRT OF AtlbTiiblTiC FHOJJ^C^J; mTL^Vi:Lm 

mr this project, two groups ol' coiiaga level non-art major 
students^ v/ho are elementary school teacher candidates^ were ohosen. 
Botn groups were pre-tested with the Mlttler Judgniental Response 
F'orm, Eighty slides of v/orks of art were ihovm and subjects wtre 
asked to rate them on a five point scale from highly valued to 
nogativoly valued ^ Scores were obtained by asoigning four points 
for a level five response ^ three points for a level four response^ 
two points for a level three response^ one point for a level two 
response p and minus one point for a level one or negative response . 
(see table) 

The experimental group was taught the aanie way as the qontrol 
group with the exception that emphasis was placed on the development 
of aesthetic criticism abilities. The experimental group waa shown 
slides of art work weekly and asked questions about the works to 
encourage aesthetic involvementp It was pointed out when subjects 
w^re T^aking descriptive^ analytical^ interpretive ^ or judgmental 
statenients about the works* The sensory » formal p technical^ and 
expressive properties (Broudy) were exaKuned in detail* Subjects 
in the control group were shown slides of wprks of art bi-weakly 
and given lectures about the critical and historical implications 
of the works* Lectures were given on criticism in the course of 
the class* 

The art works produced by students in the control grQup were 
critiqued by the teacher* Works by experiTnantal subjects v/are 
aritiqued by the individuals and by other mambers of the classi on 
a regular basis* 

Both groups were also asked to Vifrite a criticism of a work 
of art prior to any Instruction on criticisms and again at the 
end of the course. The duration of the experiment was eleven weeks. 
Written criticisms v/ere scored on a scale froi^ zero to four* 
They were examined for logic and clarityi and for inclusion of 
all the components of criticism* (see chart) 
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PRE- Aril) POST-TEST SCORKS FOR TliE MITTLER JUDGMENTAL 

RESPOiNSE FORM 





EXPERIMENTAL 


GROUP 






CONTROL 


GROUP 




lb ject 


Pre-tent Po 


st-test 


da in 


subject 


Pre -test 


Post" test 


gaiin 




Bcove s 






scores 


scores 




1 

X 


1 on 


W 


11 


X 


177 


177 


0 


O 




263 


12 


2 


199 


207 


8 


J 




IQQ 




3 


168 


191 


23 


k 

T 




IQP 

X 7 ii*' 






176 


233 


57 


J 


206 


i'^ / 






IBS 


231 


46 


ft 


146 


*^ ^ 




6 


192 


250 


58 


7 
f 


111 

i i i 


180 


69 


7 


J 89 


202 


13 


fx 
o 




263 


31 


8 


fe^ ^ r 


250 


- 4 


Q 

7 




180 


1^ 


9 




177 


0 


1 n 


X X J 


X r 


44 


10 


217 


271 


54 


±x. 






4^ 


11 


082 


146 


64 


1 9 


OQl 


126 




12 


125 


161 


36 


1 T 
J. 


1 SB 


ISS 

i ^ ^^i* 


0 


13 


132 


138 


6 


1 


1 6^ 




?7 
(f 


14 


211 


222 


11 


1 ^ 


M? 




77 


15 




191 


43 




X 


1 83 


34 


16 


184 


181 


- 3 


1 9 




26^+ 


3? 


1 7 


166 


177 


11 


1 R 

i o 


IIP 

X x^ 


l6^ 




18 


136 


214 


28 


xy 


X ^ J 


X 


31 


19 

X ^ 


266 


291 

B= ^ =.«= 


25 


20 


165 


188 


23 


20 


174 


181 


7 


21 


187 


200 


13 


21 


269 


257 


-12 


22 


197 


223 


26 


22 


229 


229 


0 


23 


81 


1^7 


66 


23 


158 


213 


55 


Averages 152.7 


188.5 


35. a 




185.4 


208,3 


22. 



AVERAGE NUMBER Of WORKS VAjUUfcD iN^aATi ViSi^r - DECREASED PRE- TO POST-TEST 
Kxperimentai Group 8,5 
Controi Group 2,7 
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PRE- AND ?03'f~'riiST SCORES FOB WRITTEN CRITICISMS 





EXPERIiV 


IBNTAL GROUP 






INTROL 


GROUP 


, — _ 


subject 


pre-te$t post-test 


gain 


sub,) 


, pi'e-tes 


t post-teat 


gain 


1 






.9 


I 


2.1 


3.0 


.9 


2 




if.* 0 


.5 


Z 


2.5 


3.8 


1.3 


3 






1,6 


3 


2.3 


3.7 


1.4 


k 




T * W 


1.3 


4 


2.5 


4.0 


1.5 


5 




U (J 


1.6 


5 


2.8 


4.0 


1.2 


6 


1 Q 




2,0 




2.9 


3.9 


1.0 


7 


X * J? 




2.1 


7 


2,8 


k.Q 


1.2 


8 


1 1 




.9 


8 


3.2 


3.8 


.6 


9 






1.1 


9 


1.9 


3.1 


1.2 


10 


1 4 




2.1 


iO 


3.1 


4s 0 


.9 


11 






1.5 


IX 


1.6 


3»2 


1.6 


12 






1.9 


12 


1.9 


3,4 


1.5 


13 






,2 


13 


2.4 


3.1 


.7 


l-tf 


? 2 

Li 9 ^ 


T * 8 


1.6 


14 


3.1 


4.0 


• 9 


15 




Jay 


2.5 


15 


2.0 


3,8 


1.8 


16 


7 1 




1.7 


:6 


3.0 


J « f 


.7 


17 


9 Q 
• 7 


ii. 0 




17 


2,3 


3.3 


1.0 


18 


2.1 


3.3 


lA 


18 


2, 6 


3.9 


1,3 


19 


2.1 


3.6 


1.5 


19 


3.2 


3.9 


.7 


20 


2.5 


3.8 


li3 


SO 


2.3 


3.4 


1.1 


21 


2,1 


3.8 


1. / 


I? 11 
e JL 


y , 1. 


J . o 


^ c 




2,2 




1.8 


2a 


2.9 


3-9 


1.0 


23 


1,0 


3.4 


2A 


23 


2. 1 


3.9 


1.8 


kve rages 


2.09 


3,60 


1.51 




2.55 


3.6? 


1.12 
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DVficur.sion of results. Scores for the Mittler Judgmantal 
RQSspcpnse Form were tallied and comparud. Gains were determinad 
andi averages for pre-, post-test, and gain scores figtsred*, The 
average scores for the exprarimental group v/dre lovvar than those 
of the control group on both pre- and post-teats. This correlates 
with teacher judgrnant of the art Packground and ahilitiea of the 
two groups. It should be noted that the difference hmtrnm the 
two groups was considerably narrowed during the experimental 
period. Initial cliff erenne in average scores warn 32,7 and enc' 
difference 19. 8, The Increase in average scores for the ©xperiniental 
group was 35.8 while that of the control group was 22.|g^j^||t^jut 
an analysis of covarlanee it is not possible to state the ^significance 
of this increase, however it is ^'oncluded that a significant 
difference in abilities to respond to the aesthetic properties 
of works of art is effected by the experimantal method of teaching 
as eornpared v/ith the control group. 

Scores for the written criticisms ware tallied and compared, 
CfaiTis were determined and averages for pre -test, post-teat, and 
gaifi scores figured. The average scores for the exparlmBatal group 
were lower than those of the control group on both pre- and post- 
teats . This, again, correlates with teacher judgment of the art 
background and abilities of the two groups. As was the mse with 
the Judgmental Response Form, the difference between the two 
groups was considerably narrowed during the experimental j^eriod. 
Initial difference in average scores was ^42 and end difference 
only .07. The Increase in average scores for the experiwintal group 
was 1,51 and that of the control group 1.12* Since an analysis of 
covariance was not computed, the degree of signif icanccj impossible ■ 
to state. It was concluded that a significant difference in abil- 
ities to communicate responses to aesthetic properties of worKs 
of art is effected by the experimental method of teaching as com- 
par®d with the control group. 

Observations. It was gratifying to the experimenter to note 
that subjects in the®^«a=^raSnial=^groug^^^g^^ .^^^.^ enthusiasm for 

art considerably more than the control group as evidenced by in- 
creasing numbers of comments about art works which has been per- 
ceived outside class, a higher level of questioning during the 
clans periods, and the evident growth in ability to ask their own 
questions when contemplating works of art. It was also nated that. 
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although the uxpcirirnQntai spant moro time dlucuaalng art and leaa 
time producinp; art than the control group, the experimental group, 
increased mox'e in expressive skills development than did the control 
group. Members of the experiraontal group freHuentl^r brought, on a 
voluntary unJiolicitod basia, objects of art to the class to share 
with the class members. Several members of the exparlnjental group 
indicated their decision to learn more about art by talcing more 
classes. Many oxperiTnental group aubjects personally expressed t^lftir 
gratitude and amaT'.emant concerning their previously unknown abilitiao 
to confront? successfully, works of art. 'fhere was a general to&llng 
that application of what was learned in class was continuing owtalde 
the classroom and would continue after the class waa completed. 
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Kindiriiiten 

Ma|noitlc Suryay 



Nam 



Scbol 



Bats kCkt^i_ 

Secdgniz-eg' I IketieiBeB Dif fstiaeis 



Language^ 



lond DoDinanci 



Likenesses 



Gwss 



f 










X 




f 










1 














1 




Q 
























5 




f 










6 





Diffgretices 
of Littara _ 




^ Ja kes 

I, i/l§nai'Os, Aurora 



2, flfrnandiZj t^Uudini 

3. No^sett jiiLine 



(+, Lopez, Patjick 



6, Lopez, /aaeLa 



7. Martinez, gorge 




Checldist 

jicithetio Eyt Project 



Sopti 
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Checldist 

AeEtheUc Eye Jrojeot 



Sift 



mi 



EiUy Mm,m 
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of 
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DATE 



EVENT 



AESTHETIC PERCEPTION - VISUAL ANALYSIS SHEET 



The following is a chock sheet to assist you in perceiving or '-seeing" evtry thing that 
appacirs to exist within a work of art by identifying as completely as pQsalhle its 
aesthetic properties. The properties are divided into four groupsi seti^ory^ formal, 
eKpr^Bsive, and technical. 



mm OF ART: 



ARTIST: 



SEi:^SORY PROPERTIES I elements or coniponents that can actually be observed in works of art. 



Line 


Value 


Form 


Space 


Color 


Texture 


contour 


concentrated 


3 dirnen* 


deep 


dull 


smooth 


blurred 


scattered 


flat 


shallow 


dark 


velvety 


Isoliited 


high contrast 


vague 


clear 


sombre 


soft 


rhytheniic/repetit * 


soft 


distinct 


vague 


vivid 


rough 


smoDtb flowing 


sharpedgad 


distorted 


distinct div. 


intends 


harsh 


swirling 


gradual change 


Tealistic 


empty 


warm 


rich 


rough and jagged 


reflected light 


masB 


crowded 


cool 


contrasted 


angular 


light source 


linear 


perspective 


clashing 


actual 


othw (specify) 


luminous 


organic 


other 


subdued 


Implied 


darkj murky 


geometric 


(specify) 


domiMte 


other 




other (specify) 


other 




subord* 


(specify) 






(specify) 




realistic 












otheic 












(specify) 





FORMAL PROPERTIES: 



Balance 



syroiitrical 
asyninetrical 
enact, or approx* 
other (Bpecify) 



observing the ways sensory properties aj 
each e lement is harnionious to the whole. 
Contrast/Variety Rhyt hm/R epetition 



variation of color, 
line* value, etc. 



Domina t e /S tibord inate 



regular 
Irregular 
curving 
angular 

movement of color, 
line, etc. 
pattern 

actual implied 
etc* 



obvlaua Of subtle 
emphasis Of color, llne^ 
etc. 



EXPRESSIVE PROPERTIES: what the work has "to say" as a consequence of the ways sensory 

an d formal prop erties are used s and subject of thsma. is depicted. 
Dy namic Sta tes 



MggA^j j -B&^^Sg_-_C^^^ t one ) 



glaominess, cheer fulness ^ weird tiesSj 
mystery, agitation, etc. 



sense of tension* 
conflict , relaKat ton, 
etc * 



nobilityj courage, etc* 



CAL PROPER'riES: uge ^ of tools^ and materi alj^ 
^Igdla or med^um^_ . 

oil^ acrylics, charcoal, etc. 



EKLC 



direct , indirect , 
flat , impaHto, etc . 
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Manua 1 / niachnn ical 



freehands direct use of 
machinery (air brush) 
Indirect (printing, etc-) 



AESTHETIC PERCEPTION - VISUAL 
MALYSIS SHEET - Page 2 



PAffl 2 . AESTHETIC CRITICISM 



Historical 

Identifying the eKpressive 
Intent of the vork in terms 
of its cuLturei period^ style 
or school^ etc. 



Re-^creative 



attempting to identify 
what artist has expressed 
or accoraplished in the 
work. 



JudiGial 



estimating the vaXue of 
the work in terms of Jormal 
excellence (propartlea) , 
how true it is to it$ style , 
etc, s 

to what extent it tm 
ituportant in the axt world 
and to the viewer ^, 



CO^IENTSs 



PROJECT GRADE FORM 

ART ~ LA CANADA HIGH SCHOOL 



NAME 
SUBJECT 



PERIOD 



PROJECT 



SENSORY How have the visual properties been used/ utilized within 

the project? (shaps, color ^ ti^Krure, line, piropprtions) 



FORMAL Have composition and organic ui%lty been used to organise 

your work to achieve eKpressiva pwer through ~ theme, 
variation* balance ^ evolucion? 



EXPRESSIVE How have you used mood, feaUqg^ dytiamic states (tension, 
conflict j relaKatiQn)j Idea development? How about 
originality and creativity (did ypu do your own thing)? 



TECHNICAL Did you complece the requiremiaca of the assignment? 

How well did you eKecute the project in the medium you worked 

in? What about yotir work habits Do you act and work like an 
artist or a slob? 



FINISHEJ) JJPEARANCE Would you hang it in your room? 





POINT 


A 

_jO - 


A-- 
16 


B+ B 
15 - 


B- 
12 


C+ C 
11 - 


C- D+ D 
8 7 


(Grade yourself 
A the arenas aboV€ 


in each of 
I, then add O.K' 
















TOTAL POINTS 


















GRADE 




DKFENSK . . . _ _ _ 
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NA>IE 
DATE^ 



PRINT NAIffi OR NUMBER 



1. List all the eolora you see in the print you are working with. 



2* List all the slwpiS you can find In. the mm^ print you qose for #1. 



If you were CO change sxze and becom© 1/2 inch tall and could walk InBide the 
art work; (a) ]^mn would you be? (h) \im muld you feel? (c) What would be 



going on? 
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VI^TRILOQUIST 1923 

Colorerf sheet >wat®r colorflS 3/8 k 11 3/8 

l>ouglafi Cooper I AxgillierS, France 
'v'ENTHIUiQUIST bclonoa to the oroup of colortid sheets in which 
transpairent horizontal and vertical bands atOBB and form a, kind | 
of screen of varied rectangles^In Itself the effe t of this pat-y 
terHjis like -that of the "magic square" patterHp in which square| 
and rectangles are put side by side abstractly i soratfwhat remin-* | 
iscent of the twelve-tone system in ttusic.But moat of the screens- 
pictures ccntain graphic designs Imprinted on the screen by | 
transfer or rtibbingpln this way Klee links the poetic element | 
of the design with the poetic element of the acene represented* | 
the Vi^rrRlLOQUIST is one of Klee's most grotesque figures, The i 
Inflated body with ita pinks and light blues on the varying 
browns and olives of the screen suggests a eunuch » Inside the 
belly are all sorts of animals whose voices are transmitted to 
us through a gramophone horn*The pitifully small arms are rais^ ^. 
ed like those of a real orator ^but they reach into the void, into 
the bro^'m darkness of the grid.He is a "Caller in the Hoor"aa 
we learn from the aabtitle*Once we knov^ thiSpthe light pink and ^ 
blue tones may suggest a wlll-^o* -the^v/isp quality* 
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Explanation of Ln^";: 

An n\d in my own 
sel r-^cva Luat: Lon o f 
aeB Liiet: ic t:cu:hn iquns 
&_ p r lr\r. J p 1 o s . , A wa y 
at cvalualiun what 
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utilizing; Dr* Hroudy^ 
I frhn I cpies h sLlultUlt 
ruripOP'" » . 



a 



1 2 'i A 

K K _ y 
K >: X X X X )^ 



1 VIA t ^: 1 6 :j () 7 H 0 10 1.1 12 .1:1 lA l!^ IG 17 



x^ 

X 



K A K 
K K' 



X 
X 



■ ' K K_ X _ _ X ^ 

X K K X K K 
X K K X X.A.A 



J< X X../k 
X _X _K_ X X_ 

_ X X 

X X X 



X 3C 

^ x _ 

K 

K _J5:^__x 



X 
X 





K 














X 






K 






X X 












X 






X" 


























X X 


X,^_ J<_ 


5L-?_..A. 




K_ 


X 


X 




X 


X 


X 


X 


X X 


>< X X 


X X X 


X 


X 


X X 


X 


X 


x_ 


X 


X 


X 


X X 


X X >: 


X X _x 




X 








x_ 


X 


X 


X 










X 






K 








X 



X 
K 



X_ X 
X_ X 
X X 



ERIC 



M 










i-J 


































4-J 








S 










Qj 




CJ 






rH 




r-H 






rH 


i 


r-4 






Oj 




Ci> 


u 


a 


CJ 




fj 




o 




O 






o 


u\ 


o 




T 






















OJ 






















m 












a 






ra 




















r==T 




m 
! 






i 




-J* 


-f-l 
















O 










O 


r1 








CJ 




CO 




U 


i 


r-H 


Q 








o 


> 








y 










i 






Q 






U 






Oi 


CD 


ti 






^3 








m 




V-i 








V-i 


ri 


O 


M 




rU 


&Jj 


1 










a 


4J 






U 


o 




4-4 








d 


If) 


1 


i-j 


! 


& 




m 


m 


■r-l 








rj 






Vi 




















M 










fO 












<f 





H ! 



U 

Q p-l 
CD t-^ UJ 



u 



u 



OJ 

1^- ed 



u 



a 

-H 

u 









4J 






u 




4-J 


u 




C 






0 






d 




d 




d 


0) 






CO 










QJ 




fj 


f-H 






















rH 




















fH 






U 


a) 




-CI 


OJ 


XI 








U 




*H 


a 


0 


O 0 


u 


o 


V 


o 


u 


>^ 








o 


O a 




o 




o 


ui 


[-a 




tin 


f ■" ! 


o 


f j;. O 


w 

































































^'^ 




















OJ 


Qj 




















0) 


QJ 
















f/i 


m 










ui 




































CS 








CU 




OJ 






Qj 


Oi 






GJ 


P 


0) 


OJ 












fH 


fH 










r- 1 


rn 


i 

c-i 






1 

fH 


[ 

fH 











ni 



J3 



-1) <i) 



rH 

■H 



m fH i 



a 
o 

Q) 



M to 



U 



4j 

bO I 
'H 



d o 



no 

• . • d 
m e^i 



'H 






























c:! 








D 












t-f) 






'H 


■H 










in 
















^'^ 








M 












jj 


'H 






I 


S 






»H 


1 


a 






d 


Ui 


l-i 






0) 


u 






pis 


o 


•H 






0) 




a 






a 








u 






a 






'H 






ni 


















u 


a 


rj 




U] 








d 


ffl 


I J 




M 


rH 




d 


H-j 












o 




a. 




0) 


Qj 


1 


y 






VJ 




rj 




u 




?H 




iJ 






•H 


d 














i 




4J 


rt 








M 
















Q 


o 


d 




qI 


r1 




O 


















W 


Ln 








a 




m 






CO 




o 




CM 






• 







( 1 I 



2,. Pl,;a:iG 1d;jntlfy tha forjovfinc] croas irtvessed In a«s-,hsi;1c excirnlses fjl^/sn » your 
c1y*;;;roo,vi («r v/orkahops you iiny havfi given to faTiGW te^chi^rs), 

F."i\:mj Propertlaa ^„.. 

f'f:,vv:al ' -on n-" , . -. 

Tenhnlcn v;ert'- 

Kxpresslv;: vsOpaf'tlua „,...,„.,„.., _,„...^. -,„_......™. 

3, Chrtck itens V: u ray have JHed -Jt-Vivv >o;;- cIks-: w/sh desihtitlcs. 

K„ A m-3S-wn at jchool^ Repl. - original i; - foU srt *mn otha? cofintrlM 

b., Bullatln Po'?fQ - Vlsu's'n - photo fv-m maqaxiv^i., hQo'rSt etc., - poster board 
cu FtJn!r,tHE!3 - Museum tour.^ - nalghborhuod atnicl:ura«, ate, 

Boote Folk art - hISwCS'-y of art - science alcls, fitt. 
Pimlea or matching ;-xr:re1SGa - p«lnft1»sf| of on« ftrtli^t 

Projact cardj; vf,'ntan nnd/of vIsualiMd daacrlptlOf a - ('^v^^ctlonK hdw»to-do's 

4 ^v■^6 vou uswi any of th^ foil owl n;] {;o demons to •if'O 1 n-;:uora tlori of arts throu<ih 
aesthatlc eduMtlon: r4is1c - dan^-e - drama ^- scleiito poetry ~ c^rmoiiien, etc, 

15, Please c;?pfess your paint of vlev/ reiiai'tllnfi GQ3tiia:lc fidiicaulon. 
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COMMUNIS ^ v\M. avmA.HCi woi^Ksiu-rr 



L Writ.c an i rul i v i diwH Miiniit^iry of onn or innro pQnV nvpnr ionctUn) - un Hrtivity l\u\t 
al ivo, valunl}k', worthwhiin in fur Lliar i ny Uiu cjDdb. of !:his pruJuLt. 

-last Octobiiv I qave a workbhop l.Q -^U trt ttuchor^s on Aer^UKUric Lye Procjrani. 
Thu inlur^u^,L diid exci loniofi t abuuf: wiial .?rt is about rumlyod very pusitivaly. 

Iho various ryrsit ivn v/ays of throwiny ucros'; le:.^;on- re most st iiiiul atiny aru! 

hocarnu a <^[)r i nqboard fur di scu^^^» icins that: fni lower^ =octurfs 

What was iiinst rcwardinn was tlio after events that wut u cininq on in various class- 
roonm. Sevmal of us have gotten together to sfiaro ideas. 

- Ac^ s tM e t i c I7 e j\ t Pj j ju^i j] ! c s__, S c rajihcK) 

Atter givincj my class several lead up Aesthetic Eye experiences or lessons ^ I asked 
niy rbiss to'iiiake scrapl)Ooks. ^^his experience gave the class an opportur* 5V/ look 
for- exaniples of all the design art elements and principles we h^d taik^^^d jc.^,^:. 
rney were also asked to find examples of Broudy's sensory prop .rties, ^ an 
exciting tinie. They were in the roofn working on finding cv\l cutting examples from 
m-gazines. When they found things, they were quite excited, rhey discovered that 
cv to a few advertisements included several principles. They also soon discovered 
i.Kit some magazines 'nclude mote "aesthetic" advertisements, ''fn-tr^-^^'' magazine 
was consider-ed the .^st. They discussed the pros and cons of using ;:ain ones 
for various principles. They argued certain points. They asked questions and 
checked the charts on the walls. They enjoyed working on their scrapbooks. It was 
what I wanted it to be, a learn-by-doing lesson. The results were fantastic! They 
really like their scrapbouks and they learned a lot. 

-^In January we developed a total curriculum for the afternoon kinder-:;art n using 
esthetic Perception. U ^ ^g a Learning Center approach, acti vi ties found in the 
; \ers reonforced an ae ^^tic experience. These included color, Lexture, rhythm, 
rast (day and night' ine, expressive properties, historical background, shape, 
nitocture - form an*: . -areer, technique - painting - (Monet i^ecreating his 
brush strokes), creative movc.iient - based on Rodin = 

A testing center was used to support a diagnostic chec^ heet. Each center used a line 
art reproduction as a motivator. 

--There were many peak experiences: i_ ^ • 

1) One of my student's picture was selected to be on exhibit in the Governor's office, 

2) Many of the students in my classroom were checking out art books from the school 
library. Also, they were siLting in groups and discussing the art v/ork. The 
stimulation was only from what they v/ere learning in the classroom. 

3) A student brought ia a plate and shared it with the class on her own volition. 
(Only a plate!) It was described beautifully* as she emphasized the shape, 
suHace qualities, and color of the object. 

-Due to thQ necessity of having to build an entire new math program for my Jr. High 
students, and having a complololy separate art program, I have had little chance to 
employ the techniques learned in this seminar. 

I am in the process 0' developinq a product packaging slide unit for my wife's fashion 
evolution course at B-ooks College. The intent is to take Dr. Broudy^s idea of the_ 
person as an aesthetic object and show how the aesthetics of fashion and^the accenting 
of different parts of the human body, has changed over the years, (cont'd on next 
page), 
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I /.Hvc«l in otu' scliofil rliMrici.'', I im,' Afi.s f-,iir. ' w,i'- osponsil.ln f"r (Jio 

(|j.,p|, (,| l.lic ■.t.inlciil . ' wncl: I iirsMi'jlinii l, Uh! I -i I'ikmI U; M-! U . 

II (hi. First I iiiic l.hat. nwv Hist;rif.:L htis lii.ion involvi"! ' ' f<ny kind of l<u;;f; (lis- 

P y ol st.u<l('iiL .irt, wori,. Thu liiumbor-:; of Uio d i';t,r it..! Arts Curriculum Coiiimi ftuo 

Ihuvidful fun!-. I.fir(..ii )h [-(M.chircli anc! Dovol opiiu-n L , put f'l, >; display tiiat vory inucli 
iiiiprnsHCfl our nchoor Bodrcl who, 1 l)eliav(;, wil l be nioru 'niionabltj to futiiro o,,'t diS" 
fdays atui projects invoWing di^arict funds. Tiiu iucal (.onimunity wp-: ver, pleased 
to stH' Ilic work;-, of stucloiit':, on c', i si)! . 

-A dororit tour of tho I'Otli CuJury Art for 30 students at tlifi f.A. County Art i^useum. 
Thn children wore 0th grade students from Rio Hondo School. The students res, -jnded 
viell to the docents, v«;re oacjer, asked (luestiuns in a knov/ledunab lo manntir, and -ea- 
po n d e d v/e 1 I t o t h c d o c o ri t r | u e s 1 1 o n s . 

The filni sfnt by the Musnuiii to be showa before the trip was well received both by 
students who were qointj on the trip and those who were not. They d ui question the 
,;,,];iP .,, vn;|.;a,, for NniiiP of the art shnvm but after th'^ tour most of the 3( 
students'had a better understandi nq of 201^ Century Art, and began to like it more. 
In the sev/nral weeks or art that fallowed, i hn cfiildren would make unso I i ci tc'd com- 
ments about art prints in the room, jr ask questions about a certain print or its 
artist. The tour and film presentation seemed to awaken the student to art, to make 
them more aware of art wot'k dune a£ various periods and to the differences in various 
artist's works. 

-Semestpr final pr-ojpct for Ar" Awareness Class, which is composed primarily of ^cu- 
dents who have had' no art background. This class is primarily filled by Sophn:.)ores . 

After having studied Aesthetic Perception for a semester, the students were given a 
project which would reveal thei sensitivity to the aesthetic perception properLies. 
The project involved tiie following: 

1) 2 -^r shows were shown, each accomDanied by music. lae slide shows were com- 
posed during the summer seminar. One show dealt with a collection of images from 
Watts Towers, and the other dealt with St. Elmo's Villas^'. _ , . , u 

2) The studerits were to view caJi slide show and select n.. of them wi in whici they 
■lanN.cl to respond to in their project. 

3) The assignment involved coninuni eating in a non=objecti ve riidnr:".', cheir feeling about 

wtuit they saw. 

They v/ere to exjiresj the emotions they felt in vicariously experiencing one of the two 
places tht cugF visual images, (the slides.) The students could choose any medium 
with which to work. Prior to this lesson, in the course of the semester we had dealt 
with many different materials and techniques in dpaliny with the sensory, formal and 
expressive propertifs of aesthetic perception. 

Ti - students wer- at first tlireatened by the freedom of the f^ .edom of the assignment, 
but once they got started they enjoyed it very much. The proj.;.cts were quite different 
in character, but very expressive. 

This assignment indicated to rne, visually their ability to deal with the sensory, 
formal, expressive, and technical properties of aesthetic perceiition. 
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Muscniii I. rip In ( tin 1 uroiMkUi j^i i ri^t^^^^^^^^ 



A >hn(}(, vuv^ [)rupc.irnfl rot l;tin ntijch^nl. t:n iis- a r'ofcrtMirf} for fUialyzing onr) of thu 
v/orks durincj tjin oxhihil. Unn\ Ari:r»r vi owing -Jin liri Li rn exfiibiU i:hn Htiicluni seine tnd 
ofic of thu v/orfs fnr an ciosLhiM.ic analy:>ic usiny the shaeu providod. The shoet wa*> 
cfiviflnd intn lihrior catoyot^ io:> nf sf}/isory, foniuil . hiclinical, and oxpronsivo, (deticrip- 
five yncabiiloryO WmU^r oarh Cf^tegory was n lisf of v/ords which would enable tlie 
studorit fo inorp uract^'ly describes Pirsf of <\U vAvxt he could percerivo through his 
SGfiSGi^, \.e, lin , vdlut^, fonii nod sprice, rolur and texture, then secondly to \:nr- 
cnive ftirouyh his own intellect and eniotions, l:l)0 GMpressive content of the wn^k. For 
exdfiiple. tiie student woifld 1ouk under tlie cateyary of sensory properties and .ee a 
list of words describincj tyi^^as of line and would check off, and/or add thosi which 
were found in the work of art which he was analyzing, continuing to do thi throughout 
each [)roperty under thfl category of sensory properties- After completing ill cate- 
(jories, tUe student had sensed a real involvement in the work, realizing .^o a varying 
dec] roe with each student, how much is to be observed and felt, and ^xper .Miced as one 
loid;s a work of art. The students all enjoyed this experience, Bvi' ny of them 
i had Lo riLurdll^y pLil l aw^4y, s.; that vn^ cuuld leave on time. It w 

I took a field trip to U.C.t.AJs Sculpture Garden, My advanced sci ure students 
conducted the tour lor my beginning art students- My advance studer;^.. made their on 
choice un which sculptor they wished to speak. The advanced students were more inte- 
rested in the sculpturer of their choice because they had eesearched the sculptor 
and had knowledge with which to speak. I believe my beginning students were impressed 
with the knowledge of my advanced students, and v/ere inter^^ted in listening to them 
t)ecause they were t)efirs. All of the students seemed to be stimulated by the fact the 
culptures were real {not photographs). They could feel the sculpturos, look through 
them and walk arnufK them. Because the sculptures are real the students seem to rea- 
lize that they sculptures are important works of art, 

"Studen^^^ .ave ^income much more verba"! ^n discussions, ^prior to, and after projects. 
Whr strips or visual aids are used to introduce a given assignment the students 

have become so invulved with discussinn the individuM slides or objects that I have 
been asked to step back so that they may carry on their own discussion! This carries 
through the project where students wil I join in on individual critiques so that they can 
help and learn from another's attempts at the project, Althougn the final criticisms 
are still not as verbal or insi .'itful as they could be ..... my students are doing 
better than those in the past who have not had thi:. experience. Triey are much more 
aware of each ottier and the v/ork that is going on r round them and - et^nd on - 
another more, rnther than constantly seeking out the teacher, 

-1) Warm, friendly discussions with administrative consultant in /^rea E (J. Hofer) 

regarding goals and objectives of the Aesthetic Eye Project. The follow-up was an 
exhibit in November at the Area E office, and very rewarding coiH,nents from many 
staff as well as clericaT workers. Concurrent with tn.: exhibit was activity regdrd- 
ing Area t Ar ual Art Show, Throug:: a suggestion made by an aesthetic participant, 
we contacted California Federal on Wil shire. As of this date, we will ue exhibitirig 
there in April. This represents a major departure from iirevious sites selected for 
our area in recent years, 
2) A planned Saturday field trip to Ruisian exhibit and lunch with some nt my Art 
Project students. We arrived at ten and d d not 1l ve until ttiroe. We talked and 
walked and looked and touclied anv t- 1 1 rind hoard everything that wdb going on at 
the Museum that day. Althoyn. we enjuyed inc Kussidn exhibit vc- y [iiuch, !t was 
[no)^e the casual feeling we all seei ^ s[r.: e about being somewhere when 1 was not 
paid to bo, and the students di I no. [idve to study. They asked so many questions 
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that it Ijfcuiin a qniiin of oxploriiiq ii I did not: fiave every answer at the l.ii> of 
„.u (oiKjuf. We looked at book^;, slidos, fur>hions, ate, every thinc) fsrul fvory 
Si,ow. I hnncMitly tiad to encouraqrj theni it was time to go home. I think they 
likt'tt tlie idea of not bnitiq ciocked in, clockfKl out - just human boings. I 
liked it, too - vfiry much!! I hope to do iiiorr; in May and .June (or the suiiple 
rc-d'son it adds [iiaanincj to tny life and work. 

an av^i'vtarit pritw:ipal I orqanized two workshops for six 6th Grade teachers and 
'Uaff. Mat> 'ials were made ayailabln for uLilization with aesthetic pnrcoption. _ 
All (ho tfjdcners are enthusiastic and actively participating in this method. It is 
gratifyiruj to see perceptual awarcn..ss heightcnt^d .nid vocabulary increased. 

- Befiinning Art 1 : A - Scope, B - Sequence Approach to Shape 
Shadov/grams - shape f^.tudiGS made into a group mural, 
^h Strokes M osa i c - 

dilincKiTe - the' expressive qualities of brusti 'itrokes - focus on shapes 
\ cut into mosaic ch'fps - cjlued together to create a new visual entity. 

^3) i ind a^Shajie^ in the Mu„ ic and create a non=object desiyn using spfH i n 
tecFniqucs - ovcrlappinq, transparencies, etc... 
4) Fimij Project - A Fantasy Garden- Using colored tissue, emphasizing jeometn- 

caYl y FrTqTnatod shapes for objects - highly successful. 
B) Began with two discussions, demonstrations on riatural and mechamca, forms. 

m r-rojert - Sernnd Sempster - Rainbow Unit emphasizing primary and s condary colors - 
' LoHlriFThe W - didlM^ a day before the storm. We then had rainbow over 
the school early one niorning after having discussed shape, line, aiud color or a 
rainbow and looking at the sky. The students tiiough I was a Guru - after predict- 
ing one - e highly successful unit - now on display n school library. Advanced 
Art is now focusing on clouded skies which emphasize color and texture, mood. 
This are being placed circular mats to help see the skies out of their original 
rectangular context, I showed 100 slides I had taken of skies along vvith taped 
music to start theiv off - they are turned on. Media win be used: 1) v/atercoior, 
2) oil pastel, 3) dry brush, 4) spray gun. ^ 

I am gradually building the students verbal and visual vccab lary so that they may 
be more articulate on both Jeyeji of learning in identifying with an art object, 

^Students (oreparatory teachers) trying to understand art and the aesthetic experience 
associated' strongly on an awareness e xercj se (students labeled this a break through) 
of Herbechalz and began to' be excited about this Inner qua' ^ cy of response to visual 
arts of man or nature. This was a valueless experience a;, at the adult level you 
havp to "undo" the learning that has preceded and has been firmly planted. Secondly, 
they responded as to realizing the iryui ry;^ aj_to^wqrd^nJ^Jj^ varied 
from one to another showing expressive perceptual responses - resulting in realizing 
drawings are the reflections of how the art ist se es and his ability to chose and^ 
eliminate what he selects. Finally to relate the resfionse^UJaiferent from eacn 
^i^iFand each creator as he perceives and creates works of a-t from the creator^ 
role or the viewer role all equally important and discovering which parts of u ; 
visual experience permits the v_a_ned j3s_E0nsei and the fglJow-LjfL olJjnjiLiJD^ 
different responses from each "participant's work. Finally to vi,ew the arl^axhiJiX 
and to write how the Br£sent<atiLon is as creative and aesthetically p easing as the 
obiects. Very interested in the knowledge of how artists work. I Viill include 
students' comments on aesthetic education v. the most favorable approaci to aj_. 
learTiing in the elemontary school program = ,an annroach to nil sutgnrt ach.ng. 
They requested this approach to all their cducn n, classes. 
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-1) Cumc i'ool lach (;aur (juidu roqufistficl to develop and bring in onn physical guiiiu 
Y"i.(.;. kil.) ()(Mr(-'d to hei()liLGn individual oxporionce of art - to be utilizod in 
c:uiijuiK;t.iott v/itli an (."xliibit. Thn gainer; liavv' bGen turned in and will bn fiharad at 
out nnxt brainstoniring r.ossion at thn cjal'ley;'/. 

Cxamplos of Di "it-overies 

1) A spL'cia] packci. oi slides conipilod for a specific exhibit and to be shown 
before' the tour - or utili.^ed as an activity for children v/ho went in the 
cjallory. 

a) llavG two projectors with slides of 1) art work by other artists who have created 
related works (traditional to modern) 2) other artworks by artists in exhibit 
not shown 3) everyday objects or visions related to works exhibited i.e. if 
piece conbistsiof patterns and lines - a photo of lines painted in a parking 
lot structure to define parking spaces. 
Purpose: to broaden definition of art 

to sensitize perceptions before encountering exhibit 

to cncourai '.' heightened perceptions of every day visions 

to occupy groups waiting for a tour 

2) Fill a slide bheet with words and pictuy-es reiated to var'ouG pieces in oxhitition 
(use cards tor words and cut up pictures to fit into slot. - arrange for visual _ 

ifiipact tu eritice parti cijidn ts to play). Choose a piece to discuss have partici- 
pants pull out a 11 cards or pictures related to this piece (each articiptint has a 
different slide sheet ■= usincj different words and pictures) 
fhen place all cards on floor and work with group to arrange thern in a pattern that 
best rocroatos the feeling of the piece- 
Purpose; 1) utilizing a non-verbal game with nonverbal group to stiriiulate self 
expresir^ion and discussion 

2) To ini.i-.jase verbal and visual vocabulary 

3) to allow each participant to experience and feel ccifiden"; with their 
own creative abilities. 

I consider this qaineiJgood idea to have been a peak experience as the guides came up 
with some very innovative and educationally valuable material. The above is only 
a mere sample in^' 

A great discovery for disseminating the approach 

3) Afternoon - Teach t Wo-'"' at the Municipal Art Gallery - 

I have been offer inq the. iorkshops to expose teachers to the techniques we utilize 
for heiqhtenc ' perccptioii and to assist them in incorporating said techniques in 
their classrooms. The 2 workshops held to date were ver^ special in uniqueways. 

1) A group of teachers who signed up for workshop to expose them to a pre-field 
trip experience - these teachers were given an improvi sational tour one week 
before they brought tneir own classes. At the completion of the tour questions 
were answered and each teacher spoke with me individual ''y about the nature of 
their students and their needs, so that tours given the following week would 
respond to those needs-an enlightening experience both for myself and teachers. 

2) A workshop for teachers and parents who were bringing a group of children the 
followinq montn when tours weren't of fered=-f i rst they experienced an improvisa- 
tional tour-then all discussed possible games and questions that would be 
utilized at that exhibit. Part of the group returned on another day to observe 
tours in process including children of similar age in years to their students. 

I showed up on the day tlioy gave their tours and I was excited to find a highly 
fiintivated and inspired group. The classes had been divided into small groups- 
eai.h qroup led by teachers and parents (i to 2 per group). Each group -.'as 
playing an oxplordtion game that had been previously created by the head teacher 
(mimeographed in packet forni for each group). The nnrket consisted of various 
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cjiif'st ir)ns luul linking uHi^jf^skions - on uach arList oKhibit^nd* The chi ldron 
mvi^ all tiiihUy Mirroiindinci Uioir hhider^ in anticipation of tho ncixt; c|uostion 
or iciud to i)xploru as a yroup. Very ivo 11 done cnn^iderinc] it was tliGir flrnt 
tiino encountering thoiHi tnciiniquo)? arirfuin^t wern not familiar with nioduH of 
iiniyh toning parf:oi)tian » otc. 

Short filnistrip on custuinS, folk songs, and placns in Israel. 

Students brought pictur^is and artifacts from Israel, We viewed them, and 

talked about them from the "Broudy approach.' 

We learned the Israel folk song* "Come and Dance." Added various innruments 
to accompany the song. 

Ended by eyeryojie joining in a circle dance to the above folk song and instru- 
mental accompaninient. 

Thru trial and error, I learned to break up the class into five or six groups, 
and put my best students in cfiarge. 

Each group discussed a different picture using the "Broudy approach", then 
exchanged pictures till each group had seen and discussed all five or six 
pictures. 

I then played iiiusical exctirptL. that I thuu; it characterized each picture, and 
asked the s\*"'cnts to i;atch pirf.ures and music. 

We finished by using crayons ard making abstract drawings of these ^ame musical 
excerpts, listening for and differentiating between piano-forte, crescendo- 
dlniinuerdsj legato-siaccato , slow-fast, light=heavy (dark), etc. 

T:iOi v/ere tv/o experiences - 

The first was sharing Modigliani portraits and cumparing them with other 
portrait prints f^nd po^tLarrJs. I have included some that I U^eo in my portrait 
packet. Others 1 took from art books. 

The children eAnressed a lot of mood language and descriptive l^^nguage while 
discussino and ..inparing the porcraits. Then we took only the Modiglianis 
and oxpresced to mood facially. Several of the children then painted or drew 
portraits in the same styVs 

The line drawings were in biack ink, tempera or rhc the addition of 

one color. 

I have included one finished portrait of black and \ Lemper?^ 
The second was the staff inservice on aesthetic awareness. Mist of tiie . 
teachers were curious about the activities and several of them tried some of 
the activities. 

A particularly successful experience is having primary c'lildren mix paints to 
make new colors, shades and tints, and to create a rainbow to cover a whole 
wall made up or nraded paint chips. Many of the children had their first 
experience mixing paints and now they mix paints very well. 

One day we went on a walking scavenger hunt to notice forms and shapes 1n 

the neighborhood architecture. We were searching for similarities and contrast. 

Wtiile looking in May Co[r,pany window display une of the students consented that 

it was a balanced display. >iy little bilingual speaking third grader sliouted: 

"That's not balanced, the person who put that, who made it doesn't know that 

there are too many straight lines, not enough variety." 

I was startled at his perception. I v/asn't a colorful or fun to look at 

display and he was right. His perception has grown. 

f^Mritinued on next pageO 
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At. a work:.h(,i() i 'lavo I \u\y\ f iva ch 1 '1 drrMi <ju throuod t-hn praporL ion an a 
print,, t l.hin!, l.ho art,i:.,L was Kaiicii'-.ky, and it Wcis his su.'rea! 1 st;ic one - 
almtii-. fiis c.hiUiliuod. i ..-liri i!;,M.,;iini| niot i: t.liAn: Tell iiic ubaut t^^^^^^^ 
They said a lot al)Oiit siiai:." , coloru, at;'' i:.h-:;ii l.li"y easily went; iifto tlie 
inLnrrl: of tho artist, Tti.r/ •i,v:;n, ,r.fj !;f. w,, , ,, i ,n';tratf?d child and thn 
n-o'.s '-.ymliol izeui rrliqitin ar ' In- liv.-i ' ■ ..old .'nviroiaii-'nt. ii.oy went on 
and on u.ring their imaqic ' l. ; ■ ■ ..s ' n-Mri u,,-;. introduction on the 
back of the print and it vw. , -'ii^^^ Iht; inn... - n'..::rprota tlon tho children 
felt. A Peak! 

-1) The most locjical place to iinpleriiGfr'. tii ■ p; oyram u.ii. jw^j'^V: - r.oinn lotti '-evanip- 
ing or my tourinq techniques at thi lMv^, and my JcsH^i ::u spread the know- 
l«dgn f what I learned in ti,Q hopes O'^ turning on others. I did both and I 
fiave two peak experienceE to report. 

In my initial contact with the students (usually high school age, sometimes 
junior high) I attempted to make the,! fcsel at eare in the gallery through_ 
casual chatter in an informal gi ve-a.Ki-take atmosphere. I emphasized during 
our first few rninutes together that the students would see art that they would 
not ti(;r''.sari ly like at first glance, or possibly at all, and that this feeling 
would Ijc; o.k. and understandahle. My desire would be for them to be able to 
see art without; making judgrriEnts before it was understood, 
tveryone seemed to give a big sigh once they knew they could express their 
feelings. I did provide relevant information on technique, materials, theory, 
and art history but through self-discovery and careful looking the students 
were able to glean a good portion of this information on their own. 
After the tour was over, 1 made a special point of telling the students t!iat 
this technique is somewhat new and in the beginning stages of development. 
It seems to be a qeneral feeling among the students and teachers that I toured 
that participating and conccitrating on visual aesthetics rather than lecturing 
were the major inMhi^ghts of their experience, mainly because they were made to 
feel their views wer important and necessary to understanding V'jhat they were 

seeing. u t * ^ 

The level of enthusiasm and interest in those students and teachers that 1 toured 
appeared to be much greater than that shown by groups who were not exposed to 
this method. Because I found such a useful and easily learnable tourfo ■ 
turning on others visually, I decided to give a demonstration and an infoirnal 
lecture to others. ^ ut 

There were only a few women who were skeptical about trying to feel comfortable 
with this technique, but the majority who attended and practiced the technique 
during the demonstration agreed thai it was worth trying on others, I have 
spoken to most of the vramen after they have had the opportunity to incorporate 
what I demonstrated in their own style. All of them have found a great aeal _ 
more personal and group satisfaction from using this visual perception tachnique 
as well as a nreater interest from the students in what they had to say. 
This expedience has been a rewarding one for me. I have been able to briefly 
touch the lives of the students that I mpet by showing them how to open their 
eyes to the baauty around them as well ar. to influence and expose other adults 
to the benefits of aesthetic perception. 
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"A 1 1 o( Us tiovc al, li;,:r,.l; Six Faces. " 

Six lact.Mi W(.T(' voi'bal l.y prusoritod to ':, (.lidtint;:. ; happy, sad, FrighlXMicHl, BUick-up, 
surprir.od hiv.i; an tinqr'.y laca. 

Wo analvzed wl-'t each facc3 would bo 1n terms of nc";thfrtic: education, for instance, 
ai! anqr'y fac: v/ouicl bo red ifi color, mouUi 'viuld be tight, oyes vvould be 
squinMtuj. We iiainud the colors of each exp, ess Ion and included hair, eyes, mouth, 
no'.e, edrs, 

Tt was valuable ni'cai.se we touched on <-'ll major aspects of sensory properties; 

color, shape, l,"e, cexture. It furthered the cjuals of the project because 

it tjtally involved the students and gave them an excellei/t vocabulary to use 

when talking about facial expression. First graders usually only know happy 

and sad as faci.;, i expression. 

They drew all six faces in aesthetic terms. 

"All of Us Have at Least Six Faces" 

That We Sometimes Show 

They Tell Others How Wo !'oel 

If They Want to Know. 

111. i;;cj Dtinaidson's "The lliiiperor ' s Nifjhtnngal o" - an interprntation of a Chinesa 
folk" tale set to music - the children lay on the floor with their eyes closed. 
The music is intersporsed with the narration. After each story part and music 
following, I stopped the phonograph and asked the children to describe either 
places or people or animals in the story. Most of the^ children were able to 
aqree on such items as size and color of the palace. "It was white and big" - 
the Emperor "big and hi-ivy but ugly" - The Nightengale "smill and pretty and 
fast-niovl nc) wltti pretty colors." 

We have talked about how colors make us feel and we have talked a great deal 
about fastness and slowness of sound. We had done very little with sensory 
up until the "Emperor's Nightengale," 

Field Trip to Municipal Art Gallery - Great! class broken up into 3 small 
groups. One group saw slides of shapes and colors in everyday architecture. 
One group with Nancy through gallery - she had them drawing shapes and discussing 
feelings before evep goinq into gallery. Other groups at art center with 
"hands-on" project. All children participated in ^.11 three activities. Parents 
that went conuriented on value oi trip, and on personal ja1n for themselves. Great 
discussion the next day! 

Parent of child came and demonstrated giass blowing ■ small group discussions 
In discus? ing flass blown objects. 

A parent also came and dem-^n-;lrT -ted potter-, wheel end pots thrown. Very alive 
discussion with small group a',d artist. 

Art objects brought from lunies ificludincj pMsvlings and weavings - had great 
discussion on textures along with a "tcuch and feer' session. 
One small group of 4 was discussing three prirsts and one girl came to the 
conclusion (on her own) thru the comparisons they were doing on colors, shapes, 
etc., that two of the prints were by the same artist! and she was right! 
Lesson on inixing colnrs through finger painting using primary colors and then 
painting pictures using warm and cool colors they mixed - resulted In much 
discussion and excitem'^nt. 

Several of the SWRL Critical Analysis Phase Filiiistrips produced very alive and 
valuable discussion in large and fmall group settings. 



-1) I t(:arli <i t I tif* t:()|l(Kir» |(;vul ruici Uticli fiCjiiius Lr^f I tiavu brouyhL uhJ(K:U into Ihe 
classrr/uni tli*>i:uss in b^rm of desigiK Uiiuall^^ I take in a variety of objects, 
thinqs I f(Mil the :;lu(lt)nL^; wi ll rospond to or 1 i rathor rcaili ly, and others 
which^I feel thc^y v/il l dislike, A rowardlncj experioncG v/as lai^a: fall when after 
I had proRcntod thc^ objects and the cUfin and 1 had carefully looked at and 
discussed thenu sovoral of the students said tliat thny had yrown to appreciate 
the objects they liked least more than those they IhuI originally liked most. 

-1) Visiting the studio of Mr, Roberto Chavez. He is an artisi and muralist in 
Los Anqeies and has niany murals all o^^er the city. His studio is in Venice, 
The visit was precoded by a slide presentation of liis v/ork to several different 
elementary school classes. The students were asked to observe the slides and sa^^ 
what they saw. They asked questions about the artist and h* ork which were 
recorded. 

One student from each class who wislied to visit the artr ^^'JiO took home 
and returned a parental permission slip^ And toqnther v \ i \:o the studio 
(on a Saturday morning) where we met Ki' Chavez and askeu nwu the questions that 
wore of concern to the class. 

Roberto spent 2-1/2 hours answe ^ ^ the questions, showing them his sketchbooks 
dnd pdintlnys in progress and ^ qing ideas with thcnu ^ ' e students enjoyed 
their visit and his answers tc ^ ^^ questions v/ore beautiful!! 
A tape and slides of the visit ^ nade and presented to the classes as a 
follow-up to the trip. 

The student representatives helped with the presentation by answering other student 
questions and participated in explcnning about th^ slides and what they had 
expGrienced. 

Working with Joan tivans and dean Nee I en in an "Aesthetic Eye Workshop" for 
teachers at John Muir Elementary School. The teachers kept on producing long 
after the v/orkshop was over! 

-1) The whole class was very motivated and enthusiastic when we decided to paint a 
big mural during Christmas time. It was to be hung in the library. The whole 
class participated and tfiey couldn't wait for their turn to paint the assigned 
portion of the mural. 1 took a whole week to finish it. I took the opportunity 
to discuss color, shape, lines, and '^pace. It was a real experience to see 
their faces light up with excitement. 

-1) I must honestly say that I cannot recall any peak experience - I feel that 
iLeilirilJX the children became more involved and really looked at the art works 
more than in previous years because of my using the improvisational tours and 
the questioning (not a lecture). There were some children who were more 
"turned on." In talking with tehm it seems generally they were the ones who had 
some previous exposure (with visits with parents, etc.) and were really interested 
in art. 

The workshop could bo called a peak experience - this 1s what they really like 
best and what theyi would call the peak experience. 

-1 ) tos Feli? Staff and students worked with the Barnsdall Municipal Art Gallery and 
Nancy Wa in developing aesthetic perception skills with students and staff 
studying al works of artists. Small groups were taken on tours using same 
techniques u;.»ed during the summer in the seminar. 
2) A second grade classroom teacher who is a jazz buff, worked with her students 
studying jazz this past year culminating with jazz artists coming to her class- 
room\ind performing roups playing for the total student body. The students 
made instruments, had a piano keyboard, listened to artists from Bessie Smith 
to Count Bassie to Jazz Rock artists. 
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3) IntfU scliuol (Miv i r'Uiii!U.M)L wus hi iVcLod l)y Uni nfii|jhd!>; i s |Ji^uaHJ on ciOsUic^Ucs 
at: l.hu bncjiiminii of tho ycMr. CuUh', Poring inunic, 0|.)inions by ntuclent?. , ind 
approciccion of wdat sLudoiit artiste havn rUmn is quite ovklnnl: us you walk 
l:tirQuc)h tlin nchooL Monlhly programs c. , -iny artists incUuiiniJ Ihn 

opera', Don Pasquale, ja^z. group of Are , ' '"icr^, choral, ifin trarmjntdl 

panhniiiimo puppotry group froiM the Los Anvi creation Dopt.^ a^. w^l | as 

Llio studenL group from Marsha!! High SchODl ^omicj ''Charlie Brown" weru 
pro sent (id, 

rho school attractod freo perforiiiancGS , p^ id pGrfnrmance!; from P.T.A. anu 
student body as weVI as the Porforniing Trt:- from our district funds, All In 
all tho level of aesthetic appreciation ha; increased ifmnensely, 

-1) Presonting a dramatic visual impact to affect administra Lors , u .'^^n,.-':, and 

students was rny intent in arranging the exhibit of nineteen sculpture . (replicas 
of well known works of art). (These were new ; -rivals- the first oi our HDEA 
Title III order). The administrators were plua.ecK and remarkGd that it was 
nice that the painting of the classrooms was ^^mh to be done. They showed 
concern about the old and dingy classrooins. 

At the School District weekly adini n1 strators n Mig I displayed .;overal of the 
sculptures. One principal took a sculpture back to show his staff. Another 
arranged to take slidos of the collection. The assistant Superintendent is 
interested in having an inservice on the aesthetic orojcct -en the rest of the 
NDtA Title III grant arrives. 

Many teachers were eager to view the sculpture, and made comments about other 
sculptures they v^/oulu i i . to see added to the coilection. Several teachers 
brought trom home items they had acquired in tr^'^'eling, as if it was o.k. now^ 
to be excited about such ttings, ^^eachers checked ^)ut about half the collection 
in the first week. 

All six art classes of 6th, 7th, and 8th grade students were excited and 
interested in the sculpture^ and since the exhibit was in the classroom, were 
very awarc: when pieces v/ere borrowed for other classrooms. They treated each 
piece with respect and care, needing very little instruction in how to handle 
the pieces. Many questions and discussions were generated by the presence of the 
sculpture. :he art studants brought in other students between classes to see the 
sculpture. 

ihe spin offs in just this first week have surprised and pleased me. For instance, 
the little art books given to us at Aesthetic Eye I pulled out, along with some 
other small art books, and lacking a bookcase, I piled them in a oasket on my desk. 
To my surprise, "Ujdents picked them out of th"^ basket like cookies, and either 
glanced through unoni while waiting their turn to see me, or took them hack to 
their work tables for a longe- look. This new curiosity and enthusiasm has 
resulted in some good discussions, 

Several te^:chers in science, math, social studies, music, and english are 
interested in making -.ome Lits to go with some of the sculpture to broaden and 
rnhanct^ its use! 

An experience of "street art" began with a field trip to Claremont, where 
students saw a "Street Art Exhi-bit% uhe Hartine^ Mural in a courtyard at 
Scripps Colleqe, the exhibit of "The Gallcty as studio'* and Griswold's Old 
School house. 
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lh,.v Idur PX|)(..ri.'iH;f;:;. woro tied tngol lior a;. Rnv i i'oriinr»nt.rt I art:. Fhn ^trGet 
Art by Bl.u.k Aiik.T i r.air;. " includcKl photographs nf St. Clniu's V illaye v/here 
Aestlu'fic' tyn vivitHd. Ilie "Galloiy ai. Studio" Hinphasizod the urfist s atti- 
l-udn'i'cibniit^ thnir works that would bo dismantled after the show, placnuj values 
(liFfproiit from 5.ollin.,! or preservinq for posterity, fhe Martine;i riRirai showed 
tho ^Uudpfits hnw a wall could bn Gnhnncfd with a painting, fastly, the trans- 
formation of an old high schuol into a colorful environment that included pm- 
bal! niacfritioi; in the basement rounded out the excitement of the day. 

The students then planned to make a splashing difference to their school. They 
df.ridpd to do quick large dosicms on the school parkincj lot where all stuct-nts 
bussed to and from school and where tGachers park. During class time, lunch-.;^ and 
excused from some classes, the students decorated the asphalt wrth soft colored 

Cfldlk. 

The responsps were startling. A bus driver apologized for haviny to drive over 
a drawinrj Then students pointed out and admired the tire track prints made by 
tiie bus and chalk. Students running to catch the busses stepped around the_ 
drawings Those who had the time, stopped to admire and talk about the designs. 
Tr.nrhnrs wnro full of nositivo comments. The local newspaper came, took photos 
and ran a' full page on' the project. Even some of the school Board came to see. 

Ue were asked to make some of the designs mo , lasting. The school bought us 
paint and the students worked a number of wt> '^.s with enthusiasm to complete the 
project. 

-]) Bringing in or taking students to Drigina! t work has "turned on" many students 
to their own ability to understand and en.r'j arc. 

Ue have used games and questions to get ir,, ■ the work such as: 

Hiding the titles of work and having the students name the work and then try to 
figure out why that title v/us given. 

Relating work to music — What does this sound like? 

r 'h studr was given a post card reproduction of the work in front of them. 
:■■ ; 3 k^' i .nat is'alike and what is different? 

ti..,' docs a work change when you start across the room from it and v«lk toward it? 
for sculpture '.^aU around it? 

2) When we were talking about composition students were asked to relate composition 
tc ■■■:s^c, lit., poetry, dance. Individuals with special backgrounds and interests 
w.-e used to explain "how composition is used in music", etc. 

This seeiTied to help many students understand properties in new ways. 

1) October 14 1975 - Mrs. Fran Naamo, parent of one of the children in my class is 
a profpssinnal artist. She visited our class to share her paintings. We discussed 
the paintings using Broudy's techniques and the children had an opportunity to 
ask her questions such as; 

a) Why did you paint that? 

b) How did you paint it? 

The children were very intoro -m in her work, asked many questions and there 
was good interaction. 



QctnbfM^ 1:1, 197!^ - Joan Vaii[inn visit our riru--; ,,ncl shnv/ed thn clnlrlrnn four 
pauitinys (pririt^O of cli ff urnril; drtit^lL; iiit:fMMH't?l:cilif)ns of the r^ea, ocean, Tha 
children discussed tha aniUJiut ic propertii-s of (lach otv and did comparisons. The 
(;h ;iaion really scoriifvt to enjoy hhi Inov wrul o '^itorics about thoir favorite one, 
tollowiny the discusi^ion. Topii;b. of Lh- 5,t;f)r ies wnro on the place (painting) 
thciv ' (iioGt like tc ')0. 

Dclouor 8, 1975 =■ ^ ')00k mobile cm\e> In John Mnir School once a yea-^ and each 
class has an opporL.j,,.y to l^'^nk at and selecL books. One student pointed out a 
pnrticular oook cover at the liiobile and cnfnrnnntod on the interesting and varied 
•.nh.)rs on the book cover jacket, 

November 19, 1976 - Our class visited the library and saw the film "Sharks" 
(J. Coustoau). During the film, one child turned to me and commented on the blue 
color of the water. We had just finished a unit on 'line" and another child while 
viewing the film and hearing the words HORIZONTAL and VERTICAL, said "VERTICAL' to 
me and pointed to the screen, like it was an exciting word that she now knew. 

November - I showed the librarian soma posters, prints and art reproductions, that 
Pve buon using with my class. She Is now using these prints on her bulletin board 
for the []i centennial Unit presentations on American art, and she likes them so niucht 
that she is ordering more for library ^h is also in the process of trying to 

get the okay to order an excit'^T dri ,^ ;cuirit1on program. 

We have seen art films such . OLD'S ROOM, THE DOT AND THE LINE. LINE, DISCOVERING 
PERSPECTIVE, HAILSTONES AND HALI^^UT BONES and THE CITY I SEE. We have seen art 
filmstrips such as USING COLOR and USE COLOR WITH CONFIDENCE. The films and 
fiimsLrips have been followed by discussion of the aesthetic properties seen. 

Every Friday morning, several teachers volunteer to have treats for tl.L teachers 
(3x a day aesthetics). Two other teachers and myself chose a thoine of YELLOW. 
All foods were yellow and m wore yellow. The teachers were overwhelmed, enjoyed 
the food even more and commented that the colors were exciting. We served lemon 
jello, bananas, grapefruits, lemons, and yellow ainbrosia. It w^s delicious and 
beautiful. The prinripal commented that it would be a ^i'^ficult number to follow. 

At one of the learning centers a viewlex is set up with the filmstrip "A Walk 
Through the Los Angeles County Museum." When we have reading stations, the children 
at Station 3 are free to go to the centers, do reading games or to the art 
center, listening center, "etc. Three children voluntarily got together, turned on 
the viewlex and proceeded to disc^^ the works of art they saw using Broudy's 
techniques. One child plryed the rnU of the teacher, used a pointer to point out 
different aspects of the paintings, drawings, or sculptures and led the questions. 
I was sitting at Station I teaching a reading lesson and these children were on the 
opposite side of the room and were acting totally IndGpendently and were self-moti- 
vated to do this. 

March 3, 1976 - Jean Neelan, Joan Vaupen and myself did n aesthetic eye workshop 
far the teachers, parents, and aides at John Mui / School. It was very 

successfu h We briefly discus:>ed what aesthetic ■ eans , the four 

aesthetic properties of Eroudy and iiov/ to use anu . . art center in their 
classroom. Most of the time wrs spe^t in activ/e pr. = . . jo of the tedchers 
making aesthetic education games and Materials to use in zhe'^ classrooms. They 
wore so involve^' that thov didn't even want to leave. Some of the responses on a 
questionnaire evaluaticn rGgarding what they especially liked were: 
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"i>uinfi iihl u to iiiakn qdrrins nn d niaturf alG t hat (;^un ruaTI y use? 1n tiio class 
at a il cjrfidt^ Ir-vots, A]] th gsg t MnM)^ cp iilrJ bto m pp 1 ickL " 

"D hrm siofi Qf and coiu^ttMjat ion d f (jiiiiir]^, " 

"A- I I L|; 1 tbds fur ' a rl r iL(^ rb dh <l L lio u|j \m\ lij i li t y t:D i iiah o clic ill. * ' 

"D rgani iiitJor], displ 4y ^ work ing \>wi od ^" 

"if avfna iriple^io ls a\r^ilab1o and t iiiir toinrikr! omp own:." 

"A 11 m s great. " 

"Ytour arid Joans ' presontatioTU your GnthtisiaSfii and vroriatj of material 5. *' 
"T3iG ocanip les a lid di^pla^s- lots of goocf ideos," 

"D^HTios y/ere inforr* native, rcccisred lots oF 1n put f irofri d isp layr, <irid books. " 
"Makiruj things that w^g can * ctual 1y use,' 

"Yciir orga nizat 1on » bri ef op«n1 ng g relevant state men ts ex jl ana t ions of tiiatarials , 
and espcci ally fantastic EKA^WPLES of what to niake and their purpose^'' 

"The 3 clif feren t i deas you hacl^ visual ideas * able to rak^ the ideas, lectures 
short, but interestinj* " 

"I enjoined the %^Galth of rnateri als dti dlsplij and th e sup^ply^ a^/ai lable toassemble 
and ^rt t? sk or ga mo-" 

"Making things" and *'Jean Neekui' s presen tat iort.*' 

"EvGrythin<). 

"The variety." 

"Good outl ine^s and ideas for future iol lovsinrp^ sirmpi direct presentat lons^ 
var^iety-. baok^ m6 g^^fnes, good Tiiaternals and those] ittle cookif^^' w^rg yuinrnj.*'' 

19 out of 19 teachers folu that the viorkshop w^s suc^essfuL 

When asked what they d1 d MOT If ke aboLit the wrkshop, their responses v/ere: 

"Ano jou kidding? Well ,t was frustrated that I didsi't get everythtng done." 

"5D rn inutes pf being talked to; to just show gatiies a^id give their uses and ^1\/e 
us time to make th^ni v/a^ iny mai n t ntere st^" 

"Lack of tifiie - a fial f ^ay waiil ' have been n ice ? or even a whole day," 

"Not enough t-inie - can cur next one begin at 1-3:30 or 4:00?" 

"Not enough time, iables sfiould have been placed ^with crafts Ideas on them, " 



"Ewrything v/as great. 



"Mot onough time to do everything." 

TeachGrs qui?ations about aesthetic education included: 

1 ) Does Jean have an^^ guide or plan that we could possibly see? 

Z) \byi do you teach aesthetics to children? Do you s^y this is aesthetic? 
• Hovi can I build an aesthetic wocabulary? Can any craft be aesthetic? 

3) Couldn't wo have a definite (nieaning perinanent) canter for each room? (mandatcry?) 
Cuuld Vie obtain special funds for Urye reproductions such as the taccmaker by 
Vermeer? ' 

4) We need some good set tips that make good oV messy art easier and more productive. 

5) When can we have another aesthetic discussion? 

- My peak experience was when niy students came to their final end r^eni^ster and 

expressed their coinfnents about my class, saying that I had changed the way ^^eryom 
saw their environment e^/en to the level of looking for details, That I had 
accomplished my goal of integrating art into the total curriculum and that now 
they look at art in an entirely different perspective with the key words being 
appreciation for the exhibits both from the artists expression and the historic 
caU Qnd the av/areness necessary for all learning and self expression (needs of 
the future teacher). 

I believe the second semester v^as more successfiil - 1) the students understood 
the values of knowledge in the arts as it relates to a consumer, 2) de-empha- 
sizing product for proc^js, 3] addirg depth and breadth to the scope of an educated 
person, the role of th^ artist in the society and for leisure^ as a serious 
subject worthy of studj and exploration. 

Valuable peak experience was visiting the African, Exhibit on campus and feeling 
the interest reaped for the work and the exhibit^ the curiosity cf the products 
and Its relation to the musiG all positive reactions that I v/as hoping for-^ 
The other peak experience vas the class involvement in the shadow puppet exercise. 
The 'excitement for exploring rnood, shapes , forms^ rhythm ^ composition ? drama* 
coniedy. All spontaneous - special effects in color - uses of the overhead 
projector - body and puppet - the final resulting in the body involvement and the 
puppet was put aside. The students were so a part of the activity, they suggested 
teaching all the art elumients and principles by this method. . 
Another peak experience was with the awareness charts they made. After rnaking 
them in the Herberholz example, they made comments that nav they understood tfie 
direction and attitude of visuals and feelings and were ready to continue. 
The experience of weaving was also expressed by the students to be important 
values of the consumer knowledge for hand woven vs niachine vs applied design or 
v/oven designs. The sensitivity to color and texture was also heightened by 
this eKperlence a respect for technique could not be over looked. 
The dra\ving of a still life but first understanding how source of light influenced 
the artist's response and selection, A second lesson taking a still life that 
had been drawn and reducing it to its geonietric shapes by means of collage, ine 
students began to be sensitive to abstract art and the mental exercise one 
exhibits to achieve successful results, 

I was pleased with the success students found in contour drawing as v/ell as trie 
projects, 
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1- peqks were whan iny stuclQn ts begin nuking the questions and I no longer 
need to. Thoy bcicanie capable of eixamin^ng the aesthGtic cont^^nt of objects 
and resijondini) with appropri^ite evaluations v/ithout niy holp, 

- Unfortunately iny jub scope changed verj soon after the beginning oF the 
school year I m not involved in th^^ nlossrooni ^ind nm involved with the 
teachers and aides only as Tar as reading and l£SL md Spanish as a Second 
Language are concernud, 

1- Tour to the Pasadena Workshop. Seeing slides on masks— Analyzing the sensor^/^ 
forinal* technical, and emotional properties of the visual forms seen. 
Incorporating these properties to their ov/n works. 

Follow-up activities.. Talking and discussing about the sensory^^ fornial , and 

technical propertieD 6f their classmates v^/ork. 

Sustain linterest and spontaneous verbal interchange took place/ 

2) Visit to the Barnsdall Gallery. Each group had a gu1de=. Children were able to 
discuss and analj^ze v^hat the^ saw. Spontaneous discussion and i nternal ization 
of concepts learned during the tour happened weeks later* 

Follow-up activities^ Creative writing - viewing of a film of John Outterbridge *s 
work. 

Children recognized a sculptural piece seen earliev^ at the galler^^. Corrments 
as to the5 techn-cal process of creating his work took place. 

3) Visit and presentation by Irene Ramos. Sustained interest. Presentation took 
one hour. Children fascinated with the tools an artist use^ Explained and had 
thein look closely at a canvas. Had thetn feel the textural qualities of the canvas* 
Elicited idoas as to how an artist gets ideas. Showed and explained where ideas 
can conie from such as books^. places ^ things^ and other artists. Then demonstrated 
how she begins a painting. The children asked questions. One child commented 

on the odors of the paints and liquid. The child sav/ and felt the consistency of 
the paint. She showed how an artist can obtain texture by building up layers 
of painty by using different tools ^ such as a palette knife, brushy sponge, etc. 

View trip to Tucker Wildlife Sanctuary. The children went on a looking^ smelling, 
touching^i and seeing tour. Saw how animals are visually the color of their 
habitat. Guide pointed out to the children the advantages of this. Children felt 
the rnany differen qualities of the native growth. Some leaves are smooth , others 
roughs sonie sticks, and some ridged and hard. Then v^e went on a "hLintlng" by 
seeing for a particular shape* We were looking for a woodrat's home, A child 
coimiented on a trip that \; our class w/e look for certain shapes in a painting. 
Follow- up. The importance of ''seeing"* How an artist might concentrate on one 
property such ciS shape^ line^ color, etc. 

Participating at Loyola University Cinco de Mayo Dance Festival. The children 
went to the Chicano Art Gallery and Icter danced for the students at Loyola. 
Children saw how color^ lines, patterns^ v/ere integrated to achieve a total effect* 
Also the children cornnented on how one had to feel the music* Unless one feels it, 
it 1s Very difficult to remember the steps, 

1- Sensory Perception Exercise. To help teachers tuake sensory perception a conscious 
part of teaching, the following exercise was used at the v/orkshop meeting with 
primary and elementary are representatives. After the workshop session, teachers 
were exp&cted to use or revise that part of the exercise appropriate to their 
particular classroom. 
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Procedure. 1) Seven spices and seeds viere placed in separate containers v/h1cri 
wore? arreinyod so that all were available to each person. 

2) These* seven substances v/ere identified only as A jX, D^E.F, nnd (3. 

3) tacli person was asked to identify: 
a) the color, 

h) the chape, 

c) IMe smell , 

d) the taste, 

e) the fetil or texture, 

f) what the substance was, 

4) A chart with appropriate blanks provided a*i opportunity to write identifyinn 
features about each substance, 

5) Rach person v/as anov/ed 10 to 15 minutes to put down in writing df?scri pti ons 
of the mysterious substance. Their individiial descriptions of smell ^ taster 
etc, were read aloud to the group* 

5) The descriptions were compared for likenesses and differences. 
7) Each substance was exposed: A) Rosemary, B) Dill, C) Peanut. D) Caraway sead, 
E) Pepper corns, F) Sunflower kernals. And G) M and M Candy. 

Results: Almost everyone guessed or knev^ items CsE^Fj and G: peanuts pepper corns, 
sunflower kernels, and the M and M's. Their descriptions were very similar 
and close in v;ording. Hov/ever^ Items A, B, and D ^ere given descriptions that 
va.ied greatly, and less than SOI of the group knew what the substance was. 

-Early in the term I asked my students to bring in, for analysis, an art repro- 
duction or TTiusic recording, which they liked and considered a genuine vjork of 
art. 

One day of class a young woman brought in a copy of a Da Vinci study for his 
renowned St. An ne_, Virgin ^ ajid Child. The students in the class ipTiedlately 
showed their appreciation for the work. 

On the same day I had brought a reproduction of Mother Archie's Church by 
Andrew Wyeth. This is a picture which ^ at least on first glance* is simply an 
arrangainent of black and white areas and llnes^ forming an interior view (quite 
realistic) of an abandoned and deteriorating churc!i. A white dove is depicted 
fluttering in the fore-ground, To the students this painting was drab. The 
almost abstract arrangement of dark and light areas made the work to them seem 
sterile and uninteresting. 

Both works were then reviewed by the class for sensory, formaU and eKpressive 
characteristics; and an atteiTiDt v^as made at criticizing them for their ^'unity^ 
significance, and truth value.'* The Da Vinci was imediately found meaningful — 
expressing a religious sentiment, which the students remarked on with approval^ 
This picture had immediate appeal and significance mostly no doubt because of 
the students background in Roman Catholicisin. 

But the Wyeth, even though labeled as a church, seemed to have little or no 
appeal and significance. In fact^ the picture earlier in the period served the 
purpose v/ell of making the notion of "significance'' in art niore comprehensiblei 
since it seemed a good example of deficiency in significance* However, I urged 
that discussion about it continue. The dove was found puzzling. It was an 
element that was not easily integrated into the rest of the painting. Was the 
Wyeth also deficient in unity? And the lighting of the interior of the church 
seemed to the students sofnehow wrong. Why was the origin of the light apparently 
not from the window but somehow from some other source? 
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Thori saim^ono siigQestecl that the ciovu is a'ho a s/riibol for the Holy Spirit. 



Suddf^nly all became clear. This ton was a rGligious painting. It too had 
significance in almost tho same sense as the Da \/1nci. The lighting in the 
ilypth v/as from soma hciavenl>' source. And the dove seemed to refer to a con- 
t^;nuiny GpirltiJal proboncc in thn old chiirrh. sudden new vinv-; of the 

picture now niode thu Wyeth far more interesting. 

The liour ended but many of the students hung back and exanilned the picture 
still more closely, talted about it to one anotlier^ adiiiired the artist's 
technique 5 and clnarl]^ valued the whole picture now^ 

1- Sue Mclnnis, one of our best elefnentaiy art appreciation docentSs had been 
previously trained using the Dovi Elements, Principles approach. After hear- 
ing presentation of Dr. Brcudy's approach^ she felt Ms approach to be 

cl earer and mare Informative, She immediately incorporated the questions 
in my materials into her presentation v^ith happy results. I was able to 
witness these results i^hen Sue gave a demnstrat ion presentation to a First 
Grade class at Rancho Santa Gertrudes School in the Los Nietos scliool dis- 
trict. After the presentation 1n which Sue used the questions to help the_ 
children see niany of the properties in the reproductiori^ alj^ the children in 
the class surrounded the art print. They were taUing to each otiier and 
poihting to the picture. They v/ere "turned on." 

2- Presentation of the sensory^ formal and eKpressive properties in my first 
session v/ith teacher-aides at Rancho Santa Gertrudes drew an interesting 
response* Mrs. Hodgson, #10 was serving as faculty liaison attending that 
session, said she had taken art appreciation in college but never really 
uriderstood what it was all about until I presented 1t by Dr, Broudy's method. 

3- When teacher-aides who vvere paid to attend three training sessions asked for 
and completed tm more sessions of 1-1/2 hours each on their ov/n time! I 
would say they were turned on. 

Numbers two and three above listed have led to a positives response by the 
teachers at Rancho. Several have indicated an interest in receiving such 
training. Perhaps Emily Sunahara, a teacher in Los Nietos and a rnember of 
our project, will be able to qrant such a request in the near future. 
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COMMENTS - PLAK EXPHIUEMCE WORKSHEET 



2. HakG a list of v-jays the structu^^e that m.% learned during the seminar and 
^workshop iiief'tings has affac':ed: 

1) Classruoii] practice in Itiarnina bituations 

This past quarter in tv/o of my clasGcs v/e used a couple days with analysing 
tnree pieces of sculpturfi. In doing so all the students realized how limited 
their vocabulary was to e^presa thei r thoughts. For an assignment we took six 
v.'Ords: linn, colors teHture, shape^ diminsion, and weight. Each one found 15 
atjectives to clescrnDe each of these word3. From here the lists were combined 
and given to each student sc that thew can use these words to talk about a 
pierce of art work^ Going through this process has made them more aware of what 
they were Uoing in producing their own art work. 

2) Any situation beyond tne class room 

Probably the most influential and eKpTosive reaction to the working out of the 
Program has affected many departfnent^ in our school. Meetings with principal and 
dept. chairnien have caused greater ernpnasis ifi articulation and openess to visual 
environment in the school curriculum. A lot of underground work bus been laid. 
The Art Dept. has a lot of influence on the curriculum and meetinci the needs of 
the students. I see the Aesthetic fye as a major starting point in contributing 
and sharing the arts in all phases within the school. 

This past v/eek 1 have been talklrig with some leaders in our civic conrnunity in^ 
conjunction v/i th our community li brary. It seems that the time is ripe to begin 
putting together a program through oiii" library as a community service* The 
program will be directed to the elenientary aged children inviting them to the 
library and talking about art in the context of what pictures you find in books. 
Host of our exposure to the Great Works of Art throughout centuries are to be 
found in books. After this initial experience the children will have the time to 
do their own piece of work. We are hoping that their verbal r^rsponses to their 
work would reflect some of the material talked about previous!^ . 

1 "Aesthetic Eye Kit-I designed as a master's project and revisod to fit the project* 
Postcard question notebook 

200 art prints folders - school payed for the laminating 
Aesthetic Eye - Art principles nQtebook 
Classroom art Library 

Famous artist's reports^ 2 or more completed by each student 
Aesthetic Eye Collectables checksheet filled out by each student. 

2) Got together Art Prints file for our school library. 
Aesthetic Eye Presentation to faculty 

Faculty interest stimulated enough to sign letter requesting some type of inservice* 
Principal interested in starting our own school Collectables Kit. (The principal 
would like to ask the parent group to help.) 

Talked with administrators about some way of our district supporting this project. 
They are making further plans* 

Principal decided to spend some money to buy an Art Humanities Kit for our school. 
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1— ThG lancjuaye dGvoloped by thfi workshop has sers/ed as a basis for all learning 
expGriences in kindergarten. Children are nov/ asked to describe what they see 
in terms of sensory, expressive, creative properties. They also compare likeness 
and differences^ 

2) Articlo in Instructor vms a groat help reg4rd Jng placinfj new terms to ioorning 
situations. 

Personally the Aesthetic Eye Project has opened new \/istas for enrichf^d viewing 
for me and my family. Life has taken on a new and wonderful scoprK 

l"-a) This was the first year famous art pictures were discussed in the classroom 
on a regular basis* 

b) Art centers have been used oftener. 

c) Art lessons have been more than just drawing, 

d) Various ways of presenting the aesthetics has been practiced. 

2) a) I have been able to use what Tva learned for my own daily living. 
Reborn aesthetically! 

Classroom practice in learning situations. 

2) How to develop a presentation to show the aesthetic qualities of clothing as it 
relates to people. Dr. Broudy was an excenent springboard for the development of 
this type of presentation that will be meaningful to young conege girls studying 
fashion design. 

Helped me to realize the need for a large district display of student art as a weans 
of directing the attention of both the school Board and community toward the area 
of the fine arts . 

^.f^Q^e discussion art prints* More made avail able to students^ hoiriework assign'^ 
ments-notebooks-weil received both by parents and students. Parent comments during 
parent conferences. Art Center--more books* art prints, post cards, made available 
to students. 

Check list made up for each class* 

Art prints and question sheets prepared in Individual folders or individual art 

prints or post cards (32). 

More charts prepared for discussion. 

More discussion on line, shape, colors volume and texture before each lesson as 
they relate to the lesson. 

Art word-a-grams for vocabulary (3 on vocabLjlary) (1 on artists). 

2) Field trip to Art Museum for 30-35 students with doccnts. 
Local v;alking toui^ to observe trees ^ etc, 

1--1) Provided a new concept for dealing with the basics of art. 

2) Awakened me to the wide varieties of material which can be used as a 
stimulus in an art room. 

3) Provided a structure for discussion of works o^ art. 

2) Most important - 1t helped me to perceive the world niuch more in depth* with 
far greater sensitivity than before. This kind of enrichment has broadened ine, 
and thus enables me to project that awareness to others. 
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1--By irivotviruj ntudonts in aostfietic perception prior to studio experience. 
I^ firid that' ttu* students are able to transfer this ability to '*see^' to the 
creative Gxpericncn as vm'H <is the skills building experiences, theraby pro- 
ducing v/ork thnt I find is far more superior to the work of students I had 
taught ifi prior years. 

2) Many students have shown interest in visiting niuseuim and exhibits On their ov/n. 

1--Much more class discussion and critique of visual aids (filni strips^, reproduc- 
tions, etc.) and individual projects (during and after conipletion) . 

Greater emphasis relationships of learnincj situatians. 

Greciter preliminary input of "walking through*' the critical as well as technical 
aspects of a given project. 

2) Working (very slov^ly) with members of my department in showing thern approaches 
to making their classes more verbally and ■'critically" oriented. ShQ^ing them 
possibilities for games, etc. 

Have given zeroxed copies of worksheets , Information, etc., to other interested 
teachers niet in my graduate classes at Cal State* L.A, (One school absolutely 
went bananas over the sheet made up by the elementary school teacher from 
Alhambra - checklist) so bit by bit It gets out. 

1--It has helped me create apreordering of Ideas in a sequence that I h^ve found 
extremely beneficial in terms of time and classroom tension. 
I feel more secure as a person and a teacher in what I am doing, and Hhy I 
am doing it. It is easier to eliminate that which is not relevant 1n analysis 
and discussion regarding prepared projectSt courses and raster teaching! 

2) I would not be possible for rne to experience or even function wi thin the 
project without acknowledging the overflow into my personal life. Inner city 
teaching demands emotional/intellectual response as a constant, this has always 
overflov;ed into my home life via exhaustion, tension. The preordoring mentioned 
above (1) has helped me specifically in this area, plus the reinforcement of value 
in the arts. 1 do not have to separate my home and school environment in 
terms of how I perceive it. How I react it reinains the same. 

1--See n 

2) 1 ) District Art Faire 

2) School Art Faire 

3) District Steering Committee in Art Education 

4) Attempting to develop programs with City Recreation Department 

a) Workshops for teachers, students 

b) Demonstrations for students 

5) Docents trained by local high school 

1-See HI 

2) Have applied this in conversations with people, administrators, etc... Adult 
Education. I find that the seminar has reinforced my own approach as a high 
school teacher. Discussions in faculty lounge with teachers in othtr subject 
areas has inspired some to use prints in their rooms. 
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havR stressed more aesthetic attitufJes and responses than product or 
expr(»ss;ivf emphasis. Thouqh this has labeled my class as a complete experi- 
ence in the art education class as one that begins v/ith life where the student 
is, brings him through awareness and perceptive CKercises, into the art of 
today and past heritage, into the role of the student artist and his responses 
to the visual verbally and nonvRrbally allowing for the expressive to work. 
The final circle of the course is designed to allow art to speak in everj'day 
life and to stress knowledge of the skills. Expressive and aesthetic 
responses can benefit and enhance life styles and even to allow money and 
leisure time to be spend more wisely and fruitful- A return to notice where 
m began. 

2) In discussions with friends and college professors all sGGm to want this 
approach and feel the American public is indeed ready and needs reflnetnent in 
artistic judgment. I have experienced only favorable attitudes to such a 
program. One stress was not to control the response as to dictate good and 
bad but it must come from the learner — exposure of the observation and 
carried through the visual experience into the expressive and finally Into 
the evaluation responses. 

1 —General i j l ■. j *. 

l )The stfucture refined my own expectations of what should be poo led on a tour. 
Although I have been concerned with encouraging individual perception of 
pieces on various levels, I am now mora aware of making sure certain areas are 
covered. I do not use the structure 1n a strict sense of application^ but 
rather have adapted it to my socratic Interest of inquiry and utilize games 
and questions to cover most of these areas. 

2)Broud _v's Framewo rk and interacting with other professionals with similar 

concerns in providing the experience of art in art education has been invaluable 
in providing continual support and food for innovation. Since I am ver;/ 
concerned with further developing and expanding my approach, I feel my 
experiencsin the seminar have contributed significantly to the grades and 
interest of my tour project. 

Sgecifjc Example of an Effect on My Approach: 

GeraVdine Dimondstein's workshop on aesthetics and dance - helped me to _ 
refine self-awareness activities and perceptual ganies we develop "n conjunction 
with an exhibit - when a group of children get off a bus and come to gallery, 
they are typically hyperactive and anxious to allow for a transition between 
the bus and the exhibit we develop short, quick body activities to release 
energy and tension while simultaneously sensitizing perceptual awareness -- 
Geraldine was a wonderful stimulus for the creation of other movement behavior 
exercises that would work well on a tour. 

2) (As described in question #l-part 2) Afternoon workshops for teachers. My one 
day workshop at L.A. County Museum with Aesthetic Eye participants inspired 
to think about Integrating teacher workshops 1n my project as a means of 
utilizing gallery as art education resource - by exposing teachers to iny 
philosophy and techniques as well as discoveries made by participants in my 
experimental tour project - I hope to utilize the gallery as a stimulus for 
further developing aesthetic education in the classrooin. 
Via a docent participating in art project (Aesthetic Eye), I was hired to give 
workshop to a specific group at LA County Museum. Docents from the P. I.E. 
project Although I have given docent workshops before - I felt this one 
to be very special as the fuel adopted from the Aesthetic Eye Project has 
been incorporated In my techniques (the same fi.'el as discussed above). 
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We have learned to listen from a more basic or fundamental approaiciu To listen 
for the actual sounds we fiGar, and then discuss how the composer used these 
means to express his ideas. 

1) Made presentation of art systernatic . 

2) Made a niental checklist of concepts to be aware of and concept to note and share 
wi th children. 

3) A lo:ng-range plan for covering the basic properties of art as a yearly 
curricLJiufn. 

4) An okjective system of integrating music, literature, dance^ etc*, into the 
total art experience, i^e.^ color range of shades and tints to the range of 
tone& in music - 

texture of painting to the rhythrri, beat syllabreation of literature. 
For iny own self, I am more aware of qualities of art. 

It is difficult to say if any abstract transfer of learning on appreciation has 
taken place in the daily lives of the children- 

Several occasions the children havi& brought in magazine prints. Their initiative 
and selection did reflect a transfer of learning. 

1) In math I do a unit titled Space Forms everything from tetrahedron to a ZO-sided 
kosahedron. Pve done this for past 3 years and this year the results were 
remarkabiy better and it*s because of the aesthetic perception we had been doing 
their designs on the objects - their formations in a city of the future, 

2) My overall perception and the way I look at objects and even a person's face is 
totally different now because of my experiences in perception in last summer* s 
workshop ^ A Irulj^ Worthwhile Exgirjj|nc£ In^ Growth Fo£ Me! 

Not applicable - See #1 

1) It Influenced science by giving a method to visualize nature. 

It gave a vocabulary that was used in social studies i reading and math that 
enriched basic tasks, and interelated disciplines. 

It gave an outstanding art center that was very successful in producing sensory 
elements in art work* 

2) Parents have been excited about their children's art work^ 

Other teachers have set up aesthetic learning situations in their classrooms 

as a result of the faculty presentation I made February 24th. 

Our district is planning a major workshop next Fall on aesthetics, 

1) I am much more aware of the appeareince of my room and the wark papers and 
folders the kids have. We have discussed what makes some things "nice" to look 
at and what makes others "ugly.'' The children have been consistently encouraged 
to verbalize how things make them feel as well as what they see when they look 
at or hear something. Children have not been allowed to merely state "I like 
that' or "I don't like that," 

2) 1) Personally I've always wanted to know how to draw.. .just enough to be able to 

do neat bulletin boards and ditto sheets. By dissecting pictures or objects 
in the same manner as learned in the seminar I've been able to do this. 

2) I've been able to interest people that could care less about "art'' in really 
looking and noticing what they see. 

3) I've gained more confidence in myself v/hich has led to a greater enjoyment 
of the arts, . .drama s dance, music^ and art. 
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1) Individuals in iTiy class seem to be more sensitive and awarQ to things in general. 

2) Great spiri-orF discussions in small groups. 

3) Helped certain children become more verbally exprGssive. 

4) Class more awaro of colors and shapes in their own art work and thai of their 
pe6r s . 

5) Many in class seem just generany more alert and aware after wo have had small 
grnyp and larqn cjrnup di'H:i)S^ inns of works of art. 

6) Have been better^ able to utilise critical analysis phase of the SWRL art program 
which v/e are piloting^ 

7) Children have brought in works of art from home for discussion or to share. 

8) Children seem to be able to better answer the question "why" when it is asked 
of something. ^ 

Parents have told me at open house their children are mentioning names of artists 
at home and discussing thenu Several parents have mentioned their children 
vjanting to take art lessons. 

1) My approach to teaching has been so similar philosophically to the structure 
which was advocated during the seminar th^t it is very difficult to note ways 
it has affected classroom practice. 

1) By renewed interest 1n focusing attention on the ^'object". Reaffirmation of the 
value of skills that lead to '•seeing anew.'' 

2) See above. 

When I have the opportunity I try to use the aesthetic approach while teaching 
new concepts to the children* Pictures are very useful and I use them to explain 
to the children the relations between ideas and images. 

2) Outside the classroom it has helped me to be more aware of my environmenL* 

Does not apply. 

2) See page 1 - question 1. 

1) Students talk about their own and other students work in terms of properties 
and feelings^ in informal classroom situations. 

2) Students use classroom reference materials freely when starting new projects 

or when having difficulty with work. An individual might ask "How can I 

make my work look lonely (excited^ happy, etc.)" then find his or her answer 
after looking through teacher suggested material {although many times another 
student will say "try the Roger Dean book or Da 1 i " or the student will find 
his own material * 

1) Students have been attending art shows outside of class on their own time, 

2) Students come to class and share information on things they have seen outside of 
class, murals, billboards, ads, musicj etc. and talk about them in terms of 
feelings and properties. 

1) Ability to verbalize art by having class and small group discussions on 
aesthetic properties. 

2) Aesthetic education games at art center added a new dimension to center 
activities - children have an opportunity to see that art 1s more than Just 
painting and drawing and ''doing.'' They have experienced the fact that art is 
seeing I as wel 1 * 
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3) We really zeroed in on the art elements and principles, not only in 
creating art, but also in talking about them. 

4) Evidence of the art elainents and principles were seon more distinctly 
1n their art work. 

5) Visual presentations are more meaningful for chndren - Every Monday we 
visit tfu; library fur d fiicenttMuiial Unit pre S'Srstation at which tirnc resource 
people as well as the librarian talk about different areas of the U.S,, and 

jw concrete 3-D objects. These 3-D things aroused groat inttirest and 
»,iscussion by the children. We also listened; to music from various parts of 
the U.S., and again the children were quite stimulated. 

6) SpontanoQUs discussions took place which focused on aesthetics. Our class 
arrived at the library early one day and while sitting and waiting, one child 
consnented on the painting of Lincoln on the faullatin board and said that It 
looked real. Consequently, an impromptu talk took place on the aesthetic 
properties of the painting and the children were so interested in the fact 
that this was a print of a painting and not a, photograph. We discussed the 
difference between painting and photography, too. This was not a planned 
activity, but spontaneously derived from the children. 

2) 1) Children have talked to me about movies they have seen such as "Jaws", and 
leir emotional response to the film. 

2) One child was selected by Joan Vaupen to visit the studio of the artist, 
Mr. Chavez in Marina Del Rey, on a Saturday field trip. Robert Pagliaro. 
the- student chosen, was invplved in answering class questions, and commenting 
about the artist and his work. Robert told Mr,, Chavez that he does drawings 
and wanted Mr. Chavez to sea them. Joan VaupBfl took slides and made a tape 
of this experience. 

1- I was not aware of a tructura during the seminar except for emphasizing viewing 
the work of art. I uucepted the necessity to develop this aspect into the curri- 
culum of classroom teaching but not as a single response. I believed in the 
motivation of seeing, the searching for the parts In which the student has had 
experiences to draw upon, and finally the emphasis from the seminar - (and my 
previous methods of teaching) the emphasis of art and the '~nnsumer. I felt that 
for years I was alone ,n art education with this philosopi, . I was delighted to 
Find a group who was at least in part cooperative in similar goals. I felt my 
students could use the aGsthetic perception handOtit for all phases of the art^ 
program from judging motivation, expres ion, exploration, classroom, field trips, 
as well as the art product. The aesthetic criteria became a living example of 
understanding art, not simply something to look at and respond I feel we took 
aesthetics into the individual and he will respond In a more natural way - one 

of knowledge that has been absorbed not just learned. 

2- The strength of my direction in helping the classroom teacher to the final goal 
of educating the elementary child, has been reinforced and is becoming more of 
an area that I want to express. The attitudes of people of teaching aesthetics 
in general Is not accepted but when I discuss awareness, perception, judgment, 
consumer, technique knowledge - expressive with regard to goals and problem 
solving - they begin to accept and see that all as a part of life and a part of all 
subject areas taught. How art reinforces the knowledge learned. (My attempt to 
reach the publ ic. ) 
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-2- It has reinforcecl my fcel lef t hat what I m doing Is Viorthywhile, 

*2- 1) I am iiiore aware of color and shape in children 's palntf ngs and hoMtliese 
modes are affected by the expressive qualities theclindren are tryi ng 
to coiiifntini cat€, 

2) I personally am fnore receptive and appreciative of art works when I am 
exposed to thm^ 

"2- a) A step"by-step approach ma tes teacliing of aesthetics easier to understand 
and teach Browdy's steps fcr explDrIng the painting or^other art pieces. 
Observing v^hat appears to «x1st within an aesthetic objector ev&rt by 
identifying its prcpertles . 

b) Looking for sensorj properties of every day €vents---the teacher is able tc 
show the importance of the artist's Ccook's) skill In preparing a fine meaU 
The planning of table setting— thr color and form of the foodi the sinelU 
the taste and even the touch translates a cofinnon eating e^^perience i nto an 
elegant aesthetic dining eJipari ence* 

Everyday experiences can becoine aesthetic experiences. CcfninunicatiDn can 
become an aesthetic experience and eKtend into their art forms^ f\t 
Washi ngton Scfiool 1he art rep took the sentence Imagine a , ca r coniinq down 
t^he_gtreet and asked her class to make a picture. "Theri she toolc the second 
sente ncgTlniafiine a bright red autoniobile quietly breeding ajong the_ ribbon- 
like hicihway, empt^ and bleak. She obviously is aware of the import an cecf 
increasing the children's imagination and is making the effort to bridge 
a variety of art fcrms (poetic iorm)- 

c) Wusic in the classrooin beccmes a vehicle for expanding thfi imagination-- 
the feel 1ng e^pressed'^-the repetitions of theme-- rhythm^- the visual 
picture music can make to thellstener. Children can move to nmisic or 
dance -nnake verse that fits certain music- Children can be shown th^ happy 
expressive qualities of folk ihusIg and the contrast of formal church music* 
We have used the Bcwmar Seriesi Anjmals _and_Circus. TNoiniisIc that sounds 
to you 1 ike elepharts? Is the elephant dancTng or marctiing? How does the 
music tell us that the elephants are approaching^ then disappearing in the 
cllstance? Are the sounds low or high? There are many animals represented: 
turtles^ the elephant, the kangaro os ^ t he cuckoo and the swan, etc, 

2) This teacher began to encourage the student to do even more artwork:, His 
buffi sm has grovs/n — awareiiess and ennouragement to the s^^.udent 1 ike Kell^* 

Ttie X^uni Buff: Kelly's teacher canie tc the Aesthetic Inservico Nee ting v^itfi 
this "picture. She was eKcited about Kelly's drawings of jeeps^. land rovers 
and vans j and recognized tills yaung buff. An excenent example of buff ism. 
Several other students have 1 iicrea sed their interest, 

^n art representative from the eleJiienta ry scliool putorianart exhibit for the 
WusicyArts Festival. As slie was g iven ^ uiln iature easel to display prlntSp 
she, in tunu is giving each niemberof ^ler staff the g1 ft of a displ ay easel 
and a set of art prints^ "The tool for suggested discussion of vlawtug prints 
lias been included. TliISi tooi \^as first used with art represerita tiy^s at 
the art workshop. 

The inost important conclus ion f or siio was tho awareness of th^^dif fictilty 
in defining and describing an unknown siibstar)ce» espud ally ^itli rcg^irci 
to the senses of taste and sinell. Most responsos callt^d the carraaj s-eod 
"rye'*. Their dcscriptians were very d1 ffereiit frcni one^ anot tar, 

ERIC 



The Jnpotjan.ce to "Kjdg" - We ask students to do niciny things they a^'a 
uriaccustOiiied to do. Often they need yccabularj/ and v&rbal exercises that 
irivo1v& seef ng and feeling r el ati on shi ps that include taste and smelU 7hi s 
certairily wa s a peak G^p&Hence f or th^ group and me. The crlglnal idea caie 
from a science teacrtar at Ann Bachter s schaol (Hal^). He engaged hi ^ students 
iri a science ep^ercise tes tin g magic suts-tances sucti as bpkiwg soda, CCTrristarchi 
powdered sugar* etc. j and their reacti ens v/heri placed into liquids lilce 
vinesar. The substances viere uniderit11ied and observations had to be macie. 
Iri science classes ttiey a IsD are inter^s-ted m avwarcn&ss ancl the ipportarce 
of observing small differences and their efl^ects^ 

1 ]a--Tlie main organi^a ti^n of niy course in the psyc-tiotogj Df the arts Is based on 

this structure^ AM theori&s and facts preseiated aire v1ewe<l as CKtensiors, 
addi tions 1 s ubsufnjti onSj cppositionss compleniffnts, €tc 

--My students are free to talk to the cl ass about their feelings or knov^ledge^ 
aboiit a v/ork of atTt or music, but they are enc^ouraged to take this framev^ork 
a^ a guide for ari^lysis. And they do seefn to use it readlljf after an initial 
pertcd of resistaiice. 

c--This structure seems to bo a ver/ useful first apprcacti to neva vforks or totally 
new tields in the arts ^ allDWing the student to l<eef) an opeii nnind. It 
onco^irages close cbsorvatlon of art fa rms that one night at first feel resis- 
tance to\^ard or ei/eri be soin&what intimidated by. 

d« -From tinis franawort one can proceed to understandiris i^Fliy cl «ar ccncepts €nd 
refi tied tentHnology Is needed for deal ing v/ith the cKperieii<e of art. Fcr 
GKainple, it helpeKlin learning why it is necessary to distl nyLjisfn s ens^ation s 
from percept ions » 

2 3 - 4iy students atteri'ded cencert s, visited artniuseums^ went to plays and motion 

pfcttires throughD^it tha tenrt. For eKtra credl ti th^y submi tted a brief 
review. It Is not difficult to obser\^^ the change tov^ard irnproved perceptions 
arid tetter j udgsin^nts as the term progressGd. 

Will mail an csainile 1 f yoii wish. 

1 > ---Ta kos emphiisls off ot rcprodLictive copvin g and puts it on vtsu^I interest in 
linG^cclor, deslgiu etc, 

Gives e<isily understcod purpas& to oxperiiiieritatian In aes thetl c properties ^n 
cl assro^m si tua tlons » 

2) — The str^icture a Haws n more sinfipllstic approach e nabli ng the layman to niake 
a palnl CSS entrj f ntc t he area of art apprQciation whi Id at tli« ^anie tinie 
arrousitig inter est \sf»iich causes him to probe deeper. 
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SUHW OF COMMENTS FROM WOK MP ASSESSMfNT 



D lie uss. i 0 no ^ J1 a .us lo r_ Repff r t jna. 

I didinj am farm of dpcunenta tiaii Bgt 1e1 1 con tinualljf uncertain 
as to w hether t hi s i nforniati on s s/^al uable to you, I vouldhave 
li ked mora help on that. 

Adequate, 

(tore time needed for this ---^I d^n't feel tmt Vn done an adequate 
j^b in reporimg results on paper due to llinlted time, 

Di sorganized ^ October rneetir^g end^d unre&cl^ed or was 2 asleep? 
$50.00 spending I unclear. 

I feel that thi s area mysi ba md*^ more specif ic In the mwre, Perhaps 
a set 0 f reccrding devices to cho«e from . Some people had Httle idea 
of what that fn&ant. 

Felt there shoijld have been ^lore F^fessf cnal guidance and suggestions 
for log ging. 

I don't reineiiiber this aspect, 

I had a 11 tlie i nforfnat^on I neede-^* E1sn«r article helped a lot. Our 
di scuss 1ons dld^ to^. 

Good ex changes made i^hen cisually introduced. 

This aspect se&ined to te ^ery limited, t % stm quite iinclear wnth 
regard to this, too opert^inded! 

The meeting I ms able to attend ^11 but the last one ci" SOUE KELP» 
yes. 

More specifics were needed. 



Ite needed oiore time (1 wo ^Id have li ked more nrixe d gro tips j too), 

Tdo ^ew sessior^s, V'ery 1 ittle oiBKiningfiil interaction involved, 

TNe nios t val yabb iriterchrinc|G of to get hi into th€ classroom canie 
at thes e tiin es. 

1 would have preferred ha-ving aniinibor of t'ne staff present for sach 
job-ali ke qrmp (iieetlng i>i order to Inter wt more and assist* . Sonie- 
tiniesitgot ta a gripe session w Ith a fe^ monopo 11^1 the time. 

A too siiuill cjroup m th yii fortunate i nteractlons* 

October and fjovr ember wer^ both helprul , 
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job Alike Pi scussion GrpiiBS (Cont'd) 

Need rnore time to develop together ideas and materials for curriculi^ni 
devel opiTient* 

I feel most teachers need more developinert in the sharingp eKChangij^g* 
These were good, but we needed more. 

Our group work&d very well together, shared classroom i<leas. 
Our group was too small and not enough Irteraction*. 
Important for exchange of ideas, 

A lot of time v^as wasted talking about things that were not parti cular 
with aesthetics. 

Good for sharing ideas. 

Our group spent a great deal of the alocted time debating Thus we 
were unable to reallj^ hear \^hat the other had done, i or 2 people 
dominated. 



Discussion With Dr^ Broudx 

Too much time with Broud^ --We needed more exposure to other approaches. 

Dr. Broudy is fine and respected for his knov/ledge of aesthetics , but his 
knowledge of art is liinited as well as his knowledge of art education 
frainework. 

Most valuable - I learned a lot and felt good about sharing m^y experiences 
with my class - great input from meinbers of group on \^/hat to do in areas 
of uncertainty. 

Also like cross-grouping. 

I v^ish v/e could have been able to move into other groups sometimes. 
Outstanding segment of entire workshop. 
Excel lent. 

We should all have had tapes of his talks for reference. 

Would have liked some time in job-alike groupings ^ith Dr. Broudy. 
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DUcusslon Vlth Dr. Broudy (Cont'd) 

Excenent - very stimulating and enlightening. I would have liked 
more direction and instruction in this area, I had to come up vnth 
my own creative Ideas but would have liked niort input » interesting 
to see what other people are doing - gave me good Ideas on further 
ways Lo implement aesthetic education in my class* 

Excellent - Real "strength bonibardment ejcperiences". 

Much better - clarification of problenis! 

Verj^ helpful to overall gain from sernlnar. 

This v/as the highlight of the prograin* 

Absolutely the man who was able to clarify the fneaning of aesthetics 
in relationship to life. 

This was the most exciting aspect. 

Great! ! Unique to hit target. 

Alvyavs super. 

Good - wish we could have had another point of view as a speaker, also. 

He made the whole thing v/orthwhile. Dellohtful \my to learn! 

Dr. Broudy Is clear and to the poirit with his philosophy and gives fine 
direction also he comes on with such ease that he spreads this feeling 
to the entire group. (Needs to get Into the classroom). 

An outstanding huiridn being. 



Develop ing Strategies for Using Post Ca rds^^ 
Boo kl e ts a nd jj 1 1 e eta bl es 

Tm glad you didn't just make these things available It forced 
everyone to really think about. 

Creative in some respects - not too well articulated for specific grade 
levels in some cases, 

A summary of how individuals used these materials in written form for 
participants to refer to at a mure leisurely pace. 

There was so much covered, now I just need the summer to assimilate 
and develop plans. 

Not enough successes shared on filmstrip viewing. 
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pe veloping Strate gies for Using Post CardSj^ 
Boo kl et s an d Col 1 ect ab 1 es_ 

More seems necessary. 

Needed more time and more specifics in helping each of us. 
More careful and structured discussion and plan* 
Felt like I was being forced. 

Enough and good. Fran was an excenent model - I v/ish she would 
have done more. 

Very helpful but organize for more time. 
What was done should have been dlssefninated* 

The conectables mre one of the best things to come out of the progranu 
Adds to my store. 

This is the most likely kind of material to actually be most useful for 
tha classroom (primary and elementary t&acher). 

Vjewinfl Slides 

More explanations of project principals as to what they are of. 
Very helpful . 

I got a lot of good ideas and received a real shpt In the arm to keep 
plugging away. 

Excellent - need more of this throughout the year. 
Very helpful more organized perhaps. 

Last time teachers weren't given time to eKplain what was going on^ 
this session was much better, 

Good, often ______ and irrelevent material* Need more careful 

selection. 

'^A pictures 

A coordinator should have previewed and structured prior to prGsantatlon 
generally v^orthwhile but use of excess of time frame* 

Excellent way of sharing information. 
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Viev/ing Slides (Cont'd) 



Iriteresting throughout the year. 

Sornetimes boring in number of presentations^ hov^ever great evidence 
that sofnething is taking place 1n aesthetics. 



3x k Day Aesthetics 

Great! Reany brought people together made one feel more IryolveJ - 
humanized the situation a lot. 

Should have had followup discusstons each time on the purposei etc, ^ 
responses recorded- I did it In m^ classes^ It v^as successful* 

Great in surmier - workshops we could have changed to other lunch 
al ternatives* 

Great idea but would have liked a break different envlronrnerit, i,e.^ 
the cafeteria to spend more time talking with participants in a relaxec! 
manner rather than spending so much time setting up food. 

Great as alv/ays - always toII done. 

Enjoyable setting and provided time for Interpersonal idea/ experiences 
exchange, 

Delicious but didn't like preparing food to bring each tlnie because rm 
not fond of cooking and v^as too pressed for time* 

Helped us get to know each other so that v/e'd feel inore comfortable 
about snarl ng. 

Wow! 

Fun* Made for informal give and take, 

Delicious but something lacking. I guess I expect more soup. 

Yammy! 

YuiTimy! 

Lost enthusiasm toward end. 
Men must eat - viomn too. 

The idea of this important necessary eating function was real 13^ excellent - 
However during the summer seminar 3x a day aesthetics was at its peak - 
there were other more important uses of our time - envoi venient of Superln^ 
tendent and school board nembers. Sequential developnient of an aesthetic 
program 1n the class room. 

EKcel lent. 
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Sharing of Classroom Approaches ' 

Some p&opl e got too carried away with this need more balance 1n these 
discussions 5 maybe call on more people. 

Could have had more romd table discussions • 

These I have always found meaningful because of preparations made* 

Helpful. 

Motivating! 

Wish v^e had had more time for this! 

Would love to have had some time for sharing. This part was very helpful. 
Good - helpful in formLJlating new Ideas* comparisons. 
We needed more. 

Goodf but here too, more structure to prevent verbosity* 

Some much too long and boring ^ suggest a time limit or more guidelines . 
given or set, 

Superl 

Very - very worthwhile - acts as catalyst for new ideas. 

Very valuable when it related to what I'm doing in the elementary class- 
room; Very boring when it dIdnVt correlate with what Tm doing with my clas 

Very valuable for reinforcement as vvell as idea sharing* 

I gained a lot but could it be restricted to the time limit for sharing. 
Sometlines is dragged on and caused, inattention* 

More needed In more realistic terms rather than "models". 

Good, biit rnany things not relevant to total group. 

This is extremely important --to share and spread techniques, 

Total G^rMB_ Discussions 

Very iinportant and interesting. 

Often lengthy and uninteresting to some^ better to keep individual 
problem to job-alike* 

Stimulating for the most part, more mxt timev 
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Total Gruup Discussions (Cont*d) 

This has improved as the workshop has progressed. 

Much wasted time in discussion of irrelevant material because some 

people go on and on and say the same thing 25 different ways (participants). 

Spontaneous discussions were great. It seeniedi however, when v/e set 
out to discuss something^ we did a disappointing job of it. 

Too short and sometimes not enough follow-up on concerns brought to 
group's attention. 

More structure necessary. Questions often rambling and unnecessary* 

Goods we needed more time. 

More time for debate and discussion. 

Toward the end March meeting more of the real problems enierged. 

Generany excellent. Some people seefned to take over concerning problems 
not relevant to group. Possibly a more firm time structure might help* 

There were some people who monopolized the time the leaders should 
have stopped them. 

Pe Hodic Evalu ations 

I hink it's important to talk to more people orally. 

Work^ but important in evaluating the worth of project. 

All good discussions seemed to get stifled because of what seemed to 
often be less important. 

Encouraging and helpful. 

Not detailed enough. 

Excellent and necessary! 

At times I did not feel that what was being asked was clear as questions 
vmre raised in groups. I do think it 1s a good idea as it makes one 
aware of where and how far we've come. 

Will be good if there is significant feedback. 

This must be important to those in charge! 
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T ijTie_f o r Writing Res pon s es 

Had forms in time just hard to gind tifne to complete- 
Might have preferred knowing 1n advanci (i.e.? in September) what kind 
of responses v/ould be vanted (or was that done and I fnlssed It?) 

O.K. 

Not adequately structured or guided Mst time spent trying to 
decipher what was wanted rather than doing, 

Felt too pressured writing responses on the test with slides. I was 
more enthusiastic and spontaneous In my Initial test booklet responses. 

Too indefinite and we were sidetracked by each others Interests 
(v^e weren't self-disciplined enough). 

Enough. 

Needed more structure. Much wheel spinning in groups. Might wall have 
had leaders who were primed* 

Good chance to crystalize Ideas one-to-one, 

1 think most of us already wrote an evaluation in our report we are 
turning in today so we nay have already said what we wanted to say. . 
I know you need feadback however I m experiencing a bad attitude about 
the method - this is being done. Sorry. 

I feel we have just begun and the facts are only nov/ beginning to Be}) 
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^oje^^t Evaluatloci Form 
Wor ksliop Use t ings 



Most frtiqueacly rncationed activities included; 

Working with Dr * Broudy on the exCenaion of aesthetic perception approach. 
Sluiring by ^participants of their work with children* 
Sharins in job alike groups* 

BQiiig together as a group with a conimon purposi. 
SuKRt:*« tians for repeating a series of workshops included i 

T_lmu 

Schedule two day workshop. 
Shorter day might ba valuable* 

Coii^l t-gn ts 

Include community resource person on social studies and develop vays of 
intcr-^relating aesthetic education concepts* 

Jfoh^j^jlic RrouDS 

Increa^tt job alike sessions. 

D^^vclop guidelinuB for job alike group discussion. 
MutStlag of Job alikQ groups between workshops^ 

Appolac ^roup loaders who nre nwarcs of product to be developed. 

gntMrmc ^ctivltiaH 

IncreaHO HinalL group sessions. 

Add cOnsuLtantH from other fields* 

Incri^as^u time to discuss problemi^* 

Incluclc more sessions on evaluation techniquas. 

ProvidG more opportunities for dialogue and inCeracCion between participant 
Include workshop type meetings to make instructional tiiaterials for the 
classroom. 

Present papers on current research on aesthetic Gdiicatioti* 

Comnim teat ion 

DisscKiinauU peak experienca material. 

Develop way of duplicating material that was shared. 

Duvaiop some kind of weekly progress report on a post card* 

Involve principals earlier in the year. 

Visit each other at work* 

Crltiral aQi:unents included^ 

Tc^o maay sLide presentations by the sanio people* 
LcMdijr ^should stop people monnpoli^^ing time* 

In Job alike meetings community agency group often disorganized - could 
bu concrete, 

Ra;:;blln!^, verbose and IrrGlevant material presented without consensus. 

Didn't i3<^t!n alive and exciting as Bummer beciiuBG Che rt^ality of application 
and aomo fruHtrations wure not clecired up, 
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Project Ev aluation Form 

Implementation in the Classroom or Other Learning Centers 



Types of Classroom_Activities Listed included: 

establishedl aesthetic education learning centers 

vi sable objects 

discussion 

objects 1n the classroom 
food tasting 
guest speakers 
handS'-on experiences 
work with vocabulary 

relating aesthetic education to other areas of curriculuin 
helped coordinate district-wide art exhibit 
used it in reading with children 

showed art reproductions and discussed sensory properties 
used teacher "buff" idea 
showed art films, filnis trips 
made bulletin board arrangements 
used books 

made art gallery in room 

taught color awareness and naming to non-achiever 

arranged a drawing display 

art word games 

notebooks 

collectable box 

study trips 

use of art prints 



Communication, 

sharing this experience with high school art teachers and faculty 

presented teacher workshops 

involved staff in Barnsdall Gall try presentation 

showing other adults the benefits of aesthetic perception and how 

to communicate this enthusiasm and knowledge to others 



Student Rtsponse 

Students gained appreciably more from the art experience as a 
result of the exposure to aesthetic perception. 
System very helpful with kids* 

Beneficial to student teachers as well as students and myself 
Most successful when children had ttme enough to explore and 
investigate a piece of visual art and translate to their level of 
devQlopment. 

The sparkle and enthusiasm of students in being able to understand 
a work of art through self -discovery. 

Easier than I thought kids so responsive and uninhibited* 
Group involvement was consistently high and productive when the 
Q total length of time involved is considered. 
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Awareness of Change in Teaching Role 

It has helped me to firm up my aesthetic teaching, to give it a 
more significant structurei to give balance - verbal -cognitive means 
of approaching a yisual -intuitive learning process. New ideas for 
presenting visual Ideas to students including a print center, a book 
center.*.! am developing a greater awareness of how to teach non-verbal 
students to verbalize aesthetics. 

The influence I was able to make on other adults by showing them the 
benefits of aesthetic perception and how to communicate this enthusiasm 
and knowledge to others. The sparkle and enghuslasm of students to 
being able to understand a work of art through self-discovery* 

Easier than I thought - kids so responsive and uninhibited. 

My whole approach to teaching has changed - I analyze more - we approach 
discussions more openly - products are more thought out senses more 
acute - and my class has grown 100% In their ability to perceive from 
a shopping center landscape to a v/ork of art. It's really amazing* 

A whole different approach of sharing and receiving responses in a 
classroom rather than lecture series. 

Involving many areas of curriculum into an art course - showing its 
relati veness* 

It was difficult to change the students of an artcrafts program^ but 
it has made the year 100% more interesting by posing a challenge to 
really try to present aesthetic education. 



Needs 

Assistance 1n evaluating Implementation into more monitoring help* 

Help with documentary impleinentation. 

Work sessions 1n making Instructional materials. 

Specific models for continuing with extensions in drams, literature, 
and music, and ways to make transitions into these areas. 



Provide more consideration for secondary art teachers who are faced 
with a project oriented situation. 

Continue compning and sharing of experiences opens up range of ideas 
and situations and encourages participants. 
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Project Evaluation Form 

Effects Beyond Implementation 



Work with s^hool_B ta_f fg and/or community 

Atmosphere of total school community has been affected* 

Given several classroom teaahers Ideas for art lassons invol'ving aesthetics* 
Discussed projects with other art teachers in district. 

Two teachers have aesthetic learning centers and approches due to a faculty 
presentation I made in February* Our district la having a workshop next year 
on aesthetics* 

We have met with the City Recreation Director end arts and crafts coordinator 
to brain--storm ideas for coordinating our effott^* All parties appear to be 
enthusiastic concerning busing students to the city and center for eKhibits 
and workshops. This would also Involve teachers 

School Inservice; parent orientation and expoawr^i school newsletter sent . 
home to all parents # 

The enthusiasm and value of the program has bamu seen by our school district 
and by the County Schools Office and teacher rtp^cesentatlvea from the county 
schools as I have presented approaches , ideas rod materials that have been 
welcome. It is a project that is now knox^ and Calked about favorably in 
San Bernardino County, 

Sharing with other teachers in the district, . 

Working with students 

Children seemed to be more aware of their surroutidings* Tiity ^ould be looking 
for lines and shapes all around the room. 

Getting student to feel that art is natural part of life, not just a picture 
on the wall. 

More student involvement* 

The approach is x^orking. Ihe feedback from th^ students is more than what Is 
expected * 

Personal competency 

These are all things I have done be fore , yet 1 f^el I am now much more able 
to separate what my art education techniques sho^uld evoke from my public - 
not just demonstrate improvisational concept - bu=C specific ways that I'm 
developing via this technique. 

Has affected my whole approach to art education ^ always knew these aspects 
given in art class - never thought of extensiva importance as appreciation. 

Personal growth - increased ability to deal with artistic works. This can 
te communicated to friends and relatives and seem© to have been most 
apprGclated . 

A personal sattsf«ction. worth and knawing, Ifc^ U not enough to be vague 
Q about what you do, what you know and what you thl^nk and feel. Being self 

gj^^" conscious about one's sensibilities is a probliarn Eor an artist! ^ 
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optMHul mnip (H>iamtm u'/ii.i on hurwMPu our piLurinnJ ntul locvil coinmiiuhy, 

Ai;t\Lni:\ny, in n new l)uulc tnlkinn nboul nr?? t hnM (^fi in (thiUlriMi'n ihcvUi-r. 

Many ijuoplt^ /it niy juiIiddI. nrv Inlrreiilvtl lu hnvi nfr nu* ivnrh f Innii v/lwU 1 Iukjw* 
1 will I.H» Lurichin^^ ci yumnuu: t^laMu baHt^l on ao^i t ho t: i i^r; . 

I now vLUW punpic nuHthuL icNilly * 1 ar|^uo for ihn i tu'oriK)rat: i on of: aenthtMlc 
goalii and qualUif^^H at: all relevant: and irrcvl uv/inl oppnr tuni t i , and nom^ 
of the InVVnr have* nmnj^ lns>ly turn<»d nui fo bo rHlHvnnt nff:nr all, 1 try to 
ilvu j druHH, liuusiikeop iiioro aesthcU icially and guldu iiiy tamily in th Lh dir- 
Gction, My -'pot luck" can tr IbutionB havu dramatically Improvt^d and been 
copied . 

Futuru at Cal/Statc, LA - art and the public - doccnt training workshop at 
Lob An[*G»lcH Connty Muf^eum of Art - workHhaps at Junior Art CGntar for art 
toacher^i . 

Teacher?;, 1 Lbrarian and ESL npGcJalistB innt i vatcnl by my workBhop on ae£?thetic 
education, 'sc aesthetic education materials in thoir clasBrooms. Librarian 
has the library bulletin boards decorated with pictures showing colora, etc. 
ESL teaciiurs sot up a Mexican Museum in their room for Cinco de Mayo. Prln-- 
cipal has invited members of the Bchoul Board of Education and community to 
virI t the museums many favorable comments from everyone. 

Teachers* responses to the workshop were very favorable. Children visited 
artists' studioii - very successful. 

I gave a workshop for about ten teaeliarH a 11 realij'.ed how much I've grown 
in my thinking and I was able with the help of the kids to get it all across - 
wow! Me not an art major and my participants woren't cither and the feedback 
was good! 

Have carried the ideas to other teachers in other subject areas and into my 
adult education program. Firmed up my own ae^^ the tic evaluative processes. 
Develop a maBter thesie related to ae^3tlletice.s and the visual-intuitive 
learning processes* 

Personal improvement and heightened awareness of environment. Ability to 
appreciate art^ people ^ events more openly and less judgmentally * 

Most successful^ working with the bilingual resource person. Utilized art 
and music as vehicles of learning cenccpts, language and traditions. Flow- 
over to other strong teach ers. Parents' Interest in art education in the 
elementary grades. 

Least successful: follow-- through with administrators. 

My shoring with other docents what I gained really seemed to help a lot in 
the tours* They were alert and interested. I know Ron Silverman will be 
sharing with them next year so every little bit helps. 

I think we built an awareness in some parents by doing an auditory-sensory 
experience with them and asking them to verbalize their feelings. Showing 
their feelings in a drawing also helped them understand the pressure they 
put on their children to make all art be realistic. We also revealed some 
ways parents can ask kids about their art using vac. of aesthetic education. 
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Pro I i » « ■ I H V : i J u a I lau Vu i- in 

I'lniifi ior rnnrliuu/d work cui a('!] I he i i c rcliicnl inn . 



I am f^'Unj^ in tujiliiiiM' roiKHut^- 1 1 rn> niit! 4.»vn hiat j nj» dlfferinit lonnH uC ovahmtivc^ 
inntrunKMUM and \ulvy\rni.v mnrv fully art: iiUu uMiffr arrnri found Lrt the curriculum 
^iuv^\ /ui hhUury, I i L ra I ii lis inuuit: vie. 

To coutliuic La dt^velcip new (M/niualivo materials In ncf; I hut icB , cuipccially in 
rcc rcaL i on * 

Duvolop nuw atuithctlc: learning aldnB. 

CpuLinuu l.o dt^valop a vii^ual aunlihntle loarning CGntior. 

Carry tho mu^jnaga and cmmr to Cecder nnhoaln and other high tichrola in the 
dlHtrict . 

1 intend to confilnuc improving the tivalual'yn proceBB. 

Continue and oxpand aesthutic centerB for klndurgarten next year, Deflnately 
will bu hroadtu' sR-opt* for now learning Bituation and new team mata is from 
reHottrcc renter and lias wnrkcd wit^h f^choolR Finn Artf^ Collection. Will 
involve 100 pre^-flrBt cliildren- 

ConCinue to cirphaBlze acHthetics in my tenching. 

To go on and try to work ont: new wayB of getting children and artists together. 

To work on iwnm planR for implementing acHthetlc^j in the claBBroom* 

if 1 contitiuc workLug at the luuiu* Bchool ^ I hcipo to be able to use whatever 
knowledge 1 gained and try a liLtle bit harder, 

1 plan fo contintH* the acBthutic learning center next year with the same or 
new enrichment activltleB, I hope to develop aeBtheiic analysis and vocabulary 
in my Science units and try to experiment with mu5;ic and drama in an aeBthetic 
Btructure , 

Continue with all of my ideas that: I didn't get to do. I will be teaching an 
aesthetic claBb thi^ Bunimer to eleiiientary students. I will definatcly have 
aesthetics be a part of my teaching - whenever and whatever I teach, I wish 
that I could work with teacherB - sharing with them what I know* 1 will be 
leading a small two day Beminar in my district for one teacher from each school. 

New art class using acsthGtic education material* It will combine Art and 
Music in two different work Bections, 

Utilize classroom implementation in future years of teaching. 

Refine and utiliEed ideas and strategies obtained thus far. Also utilize 
ideas learned in an improvlsational tour class that incorporated Broudy's 
category of Aesthetic Education into a classroom* Also adopt materials and 
Btrategies to firBt and second grade claBS. 
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I plni! lo fxpniicl aaothuLinn In my ciUn^nroom. Thin will bo nuiclo ponoiblG 
Lhrou^-;!! mcH i' cai ufu:! plnnnlii^^ ot day timv and C£i Lunclar rio that 1 may get 
rnrt hur nlr>n}» ( iKUi F hnvi^ to dnlv. 

To duvt'Iop a iiitich lari^tu: and more of:fcuLivt? aaHthatIc uflucntion approach 
it>r UK.K >i'.n , ili.HM^loii packaHu;; uf maLyi;.La l.:; and gaifiuii Lhat can bu 

iifiod Lri othnr c ! liinronrnn bcu» IdoM thu art room. 

Conulnui* untapplni? re;a5urt:nfj and knnp In^i; al.iva what l^vn Icariied through 
par L i c {.pal: 1.0II . 

r p 1 f I n t n r nut f nun ni\d re - d n V h. p d p p n r t m e n t n 1 1 r r i c u In m n n d vr o r k of: f i 1 nis t r i p s 
that rt^Late to this program for future classroom and teac[w,'.r u^e. There is 
BO much reoriyuil/^ation I want done; I-m just grateful for another summer 
coming up* 

To cnntinue the incorporation into the district curriculum guide. 

T am dt:*vGloping a elide show on the effect of aesthetics on the history 
of clothing. 

Wo r k w^tli ^jt ude n t.;; ^ teachc rs juic^ commiJt^^^^ 

Attempt to Implement objectives not met, such as docents from the high , school 
coming to the middle school to serve as leaders--experts . Attempt to interest 
a larger number of teachers on the value of aesthetic education and how to 
implement the teaching of it* To encourage and supoort district programs and 
proposals in this area. To serve on the district steering committee in art 
educa t ion * 

Working cloaely with tliree teachers to tht^ end of the year sharing the program 
a n d my p r o ] e c t s ^ 

CoutirRU! utilif.ing school, community and staff to develop awareness of seeing, 
h cj a r 1 ng and a p p r e c i a 1 1. n g wh at is around us * 

I am on our district Fine Arts Curriculum Committee and hope to provide 
materials for teachers that can direct them towards teaching aesthetics in 
the c 1 a s s r o o in . 

Get organi^^ed - selection/discard process. Extend program into other 
Classrooms * 

To present an Inservice program for teachers grades 4--8 in September to use 
our new aesthetic objects (slides, replicas and prints) in all the class-- 
rooms, (This was sponsored by the assistant superintendents) I am now 
taping cassettes to go witli slides of sculpture and prints and ethnic objects 
as teacher preparation aids* 

Continue implementing my proposal of peer teaching, peer aesthetic properties 
from high school down to the middle schools. 

Area E art committee activity and plans for igjO--??, 

In my master thesis on "Upgrading Teaching Effectiveness in Elementary Art 
Education" l*m including under suggestions and recommendations that class-- 
room teachers be aware of programs like the Aesthetic Eye to implement in 
their classrooms , '^16 



3 



HJ ^--h the community 

in the Fall I plan to do some work in our community library Involving my 
t;tuclents avid youngsters from the community, 

1 am involved in the setting up of an art council in the cit^y of Beverly 
11111b for the coming year, 1 hope In oomc way to bring this in how I am 
not quite sure. Although I have already discussed it with the head of the 
h 1 gh s c ho o 1 art d ep ar tm.en t * 

Durln^^. the forthcoming year T plan to put on an art show of child-created 
work at the Los Angeles County Riding Center. I shall urge the incorporation 
of aesthetically oriented requirements in Arts related Boy Scout Badges and 
Cub Scout work. I cannot make definite plans for Implementation in my class 
at this time as I do now know what assignment I night have next fall* 

I want to continue developing gallery or museum education in various forms - 
by pilot, program mainly concerned with the tours I would like to develop 
more ways of reaching out to nhe public and making the gallery environment 
an exciting one to visit. Ideas for expansion so far: more teacher work-- 
shops - to get our techniques back to the classroom; training guides to 
relate to visitors on non-tour situation educators visits ona one--to-onG 
level; more slide presentations of exhibits and others | develop a connection 
between activities at workshops and gallery experiences * 

Make PTA presentation. 

Continue my community involvement armed with increased information and 
perception . 

Other Flans 

I plan to get out of teaching* However j if I were to stays I would try to 
work as a part-time resource teacher to provide elementary teachers with 
the information I have gained in the project. I would encourage teachers 
to apply for participation in a future project, 

I don't know - nothing definite as yet. 

At this point I am not employed but will continue to refine my course for 
children's Art. I will strive to communicate the above needs to the unlver^ 
si ties and schools as well as once more an inquiry to the County Museum of 
Art Into a possible program for children - why they do not have a director 
of education In a museum that size? Secondly, to go about finding a position 
that I may use this information and my commitment to art education- 
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CHILDREN " MEET « ARTISTS 
Parent Information 



Dear 



Vte are delighted your cchool will participate in our Childran-Meet-jirtists 
e;ent which will take place on Satm-day and Sunday^ May 15th and l6th from 
lOiOO a.m. to ktOQ p.m. 

This event is planned for children in grades four through nine^ and ±b B]^n- 

Erred by the Loe Angeles County Art Education Coimcil and the Loa Angeles 

Co^ty Schools Office. ■ "■' J:':. 

^tisto wiU open their etudios to neighhorhood school children accoBipaniGd - 
by a parents teacher or other adult, ^y^^i'^^'^i 

- ' ' .u"!^»Wi^^/V^^ 

More than 150 Los Angeles County artlsti have consented to open their work ^-'''-i'^^'*^' 
spa^e to our children^ and Bomm have offered to set iqp materiala for children - 
to use. . ' . . ^ \ - •->vi'^d^5'>i^ 

How many times in a person's life do they viait an artiat'a studio? Probahly : : 
never. We helieve your child would enjoy the unique ea^erience of saeisg where 
Art is made and hy whom^ and to know that artists live and work in your comiBimity.* 

We are asking that on one of the days you plan to take your child to viait an . 
artist whose studio is located close to yo\ir school. 

All of the artists have given their time and will welcome you and your child ' 
to their home or studio. . 

The event is free. // ■ 

Tickets for this event will be issued on a limited nimber of visitors per how. 
Your school will distribute tickets. 



( T ear off an d return to school ) 



SCHOOL ^ 
Teacher^ 
Grade 



Child's name 



Please check the day and time yon would like to visit an artist: ' 

Saturday, May 15, 1976 10:00 UtO O liOO^^ , 2^0 0 3-00^ 

Sund^, Ma^ I6, 1976 10:0 0 U-O O ^'^^^ 2:00^ 3-00_ 



0.19 



Parent's Signature 
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Tab I e Fw e n ty- 1 h r e e 
AeBthetic Eyo P;irticipants' Profile 

Cornments on Parti cipants- Involvement 



L'sihciK pciLcpiuHi indL X inhii iMan .;onipl^tc. miiiimul miplcmi- niation 



I ov^ .it/ thutu pcfwcplioii t'ljcx loi.t! |*km cnnipletc. impkmentation involved mcli 
L"diiv,itUin LtiflLCpl^ in pruLTiirti a\ ^S.tlU ItmLT^ Aft C tMiU'r 



S.UcMd.it.i (HnHipLin.cxLdicfHimpiuiMumution. n^Mynated 

p,.M>-.ii- .«nd rcfuv^d liil^ IIL SDl \ iiram lundin^ in obtain ayslheMC cdu^iium matcnah lor adisinct 
curriculum ccntct. jnd iniiuitcd leather m^ervicc pro|!ram. worked >^ith Art consuUant m San Jkfnardmo 
L rum\ SchooK Oflkx. iii.iJt pTocntoiMMi ioteachcr ri^prcscniaiivesifom school m Sun HemardinoC ounty. 



SUdiuni acMhcUc ptMLCpinni iful».-x \iMi\\. Plan CLimplt'KS smplcmcntation 
ediiLaiion tonicp!^ in tOiitliL-i udutaliiMi v^itrkshop-^. 



involved inclusion of aesthetic 



Hii^h aesthetic per.ep!i(>n index iut.H OiHstandinii plan and miplementution vuth hihnyual chtldren, 
liked vuth pafcni^ 1 de^cnptum in proicciion report. dcMgnation as pdo! ^enier. 



Stcdium iiesihetic pcrcepiion index iiual Plan coniplcied nith miplenieniation >tiirted m an alternative 
-.choi'l seitiMi! that did nnf .il|i?vv du .i complete veurs ^ork I \tension carried on vmth ihe U>e ol the 
approach in non-school activities iriLludinu sci^uis and recreation center aeti^ riit-'s, 



No ir^ex data Outsiandine pl.in wiih excel lent inipletnentalion ^\ih minonts cfiiiUren. including 
MLleniiipes and a conirolled ,t>H">snJeni siiid\ 1 oj? dcsfription included sn project report nesi^n.ition <is a 
piliM eenier I xiensiniK ukliidc three hiyhU >iiccesslul invert ice rneetm^?. v\ith the school fccopnilion 
hN Siale Depaiirneni ol I Liucalion, arid panicipation ai Natuuial 1- rolessioniM nieetin^ presentation. 



Medium .icMheia- peicepuon jnUex total Plarr completed vvith inipleiiientiition to, j IncMiHuith period 
\.,lun!eeieU a-H,.i irr prowessin^ proiecl dai.i and t.» help .mother pjrtii^inatit pri^esschildren sicsi djia 



Ihyh .lesltieiK peiteption iiiJcx inUil Pt.in wonipieitd Hith wxtellciii idipk inen£.ni,in injudnie sefH 
inriMvaiisi.- .u=-iiuti(. edit*. diion .u iiv it les diul Uinkl uscol tn.iierhds it) .i le.ir niiii: ceiitei I )cMe ri.i i mii ,!s .i pilot 
cvntei 1 xienMoiis uKliide .oi iiiH rsicc vvoik^hop loi icachei^ ai anoiher school iii dKiiiet 



c 
m 

Q 

U 

Cm 


c 
i 


un 

OJ 

y 
c 

OJ 

4J 

o 

N 

Q 


(f 

c 
c 
m 

1 

0 

0 
'H 

rt 

0) 
M 

c 

e 

a) 

1 


a. 

a 
j 

m 
a 

e 

M 

s 


1. 

^ c 

J 1 £ 

en 

ft 

0 
E 
0) 

Q 
OJ 

b 
□ 


1 

1 

e 
cr 

Q 

u 

m 

m 

0 

4J 

13 
Qj 

a 

6 

> 


E 

L C 

c 
c 

E 
I- 

c 
»*- 

m 
u 

OJ 
Q 

m 
o 


! 

) 

i 

• 

I 

; u 

c 
c 
a 

y 

U 

H 

W 

OJ 


if 

t: 
J2 

if 

> m 
u 

o 
u 

u 

0 

u 
u 


m 
u 

M 
Q 

C 

1 

o 
l-l 

CO 

O 

o 

« 

o 


14 


29 


2 


0 


0 














17 


27 


4 


0 


0 






X 


X 






21 


29 


5 


10 


8 






K 


X 






22 


28 


4 


0 


0 






X 


X 




Books (8) 


23 


26 


3 


0 


0 














25 


29 


3 


3 


17 






X 


X 






26 


25 


4 


3 


4 






X 


K 


X 


Books (9) 


27 


25 


4 


4 


2 


X 




X 


X 


X 


Books (5) 

Pkg, Multi'-vlsuali 


30 


29 


5 


8 


5 




K 


X 


X 


X 


Art Board 
Books (9) 


11 


28 


3 


2 


2 






X 






Games (2) 
kvt supplies 



m 
u 

m 

Q 


w 

M 
C/5 

J 


tn 

rH 

Q 
Q 

m 


o 
m 


lA 

u 

g u 

3 y 
E 

rH U 

u 

m u 

fH u 
3 

N ^ 
0 


OS 4J 
•H ' 

B 
* 3 

<y 3 
^ U 

5 

3 3 
□ 

y ^ 
•H a 

u 

u * 


0) 

0 
u 

c 
e 

rH 

a 
b 

3 


M 

0 
U 

d 

0 

0 

u 

0 

0 
*H 
aJ 

m 


M 

O 

u 

OJ 


u 

o 
u 

c 
a 

Aj 

3 


u 

o 
u 

c 
re 

■ 

c 

0 


u 

0 

u 
c 

Q 

*fH 
4j 
M 

ai 

o 


i 

kl 

0 
u 

• 

d 

Q 

"H 
U 
U) 

OJ 
3 
O 


0) 

Q 
U 

a 

OQ 
C 

W 

3 
O 


O 
U 

d 
o 

u 
[fl 
di 

3 

O 


'Question 10, Combined Gain S co-re 


O 


X 


X 


K 


X 


5 


0 


1 


8 


30 


6 


15 


15 


12 


10 


13 


ft 


116 


X 


K 


X 




2 


4 


2 


1 


10 


12 


5 


11 


10 


15 


13 


14 


93 


X 


K 


X 




3 


2 




12 


10 


1 


0 


6 


13 


7 


15 


9 


72 


X 


K 


K 




4 


4 


3 


IS 


15 


2 


0 


15 


15 


7 


3 


8 


83 


X 


X 


K 




5 


0 


3 


7 


18 


18 


10 


6 


13 


0 


12 


10 


97 


X 


X 




X 


6 


6 


4 


1 


6 


9 


40 


22 


26 


15 


17 


10 


100 


X 


X 


X 


X 


5 


5 


4 


9 


9 


19 


10 


16 


13 


9 


11 


11 


111 


X 


X 


X 


X 


2 


4 


^2 


12 


5 


1 


5 


4 


7 


9 


9 


11 


61 


X 


X 


X 


X 


5 


7 


4 


1 


10 


3 


5 


9 


12 


8 


14 


9 


75 


X 


X 


X 




4 


3 


0 


-3 


5 


37 


5 


12 


11 


12 


12 


5 


96 



ERIC 



Comnients on Partici pants ' Involvement 



(a) Seniina r pviriifipiiiiiin \m\y Hi^h ni'Mhiftic pt'rL'cpiii)n index toUiK good plan: 

it^) ImplenU'niaiion onh l imited irnplcnicniunnn. atMtvitivs lOGuscd muini> on Ki^nson propcnit'^: (Did nol 
feccuv sL'ininnr iruininj:) 



Hi|2h iicslhctiw pcrccpiinn indcs tof^ii.. plan ciHiiplcicd: Implcmcniyiiun sm\s madt' in the area of muKic, 
dcsi|:na!ii>n as .1 p\\o\ wcntcr 1 xUmisuhi includes ^\i^rk on disirict line afts cof/unitice. 



Medium acsihctjc pcfecp^ion indc\ intul. plan CiUTinlctud, Minimal iniplemcntaii^Mi duu 1 0 difficuhies In 
usifig iUs: iippriijch as a U^iLher aide- I xiension plaii'^ io rciurn lo schiud Inr turihcr cducaiion. 



Hi^h aesihetic perLCptuin rndc\ hual ChuhJ plan, yood iniplcmcniLUii^n. Rccci^ ed ci^rnmendaiion Irorn 
disif N;t t'uf riLUluni director. dt'sij^'niituHi as a pilot center. HxtcnsionMncluded u ork ^ lih parents and service 
i>n district jine iift et'"iniitice 



Hi|sh aesthetic pera^piinn inde^ tiMal iMan ctmiplcted. No record of impiemt^ntatuin or extensions. 



Hi^*h iicsihetic perception inde^ total CmxhJ plan, outstanding implernentaiion mth \er\ ^'ood activities 
usini" collection oi maicnaU Ironi ihc proicct. I \tcnsu>n trained an aide w u^v aesthetic perception 
ipprtnich in v*i>rk Hith children 



Hi^h aesthetic perception indc'^ total I \cellcni plan. Outstandmii irnplemeniation including the 
dcselnpmcnt ol aninni>\ati^ea'^sessnient procedure. I o^ description in projfci reports des!|i nation as a pilot 
center \ Mca-^ions include part lei put ion in distriet-^^ idc inscrMce program. 



\1ediiin) ai/sthetie perceptiim inde\ iota! I*lan completed ^Mlh iniplcnicniatitin [ Mcnsnin^ included 
panicip.rliiHi in n drsirici'Sudc uiserwct^ pftmrani 



Medium aesthetic pereepiuTii riule^ loiuj Oiilst jndmj: plan ^^ith excellent irttplcnientntioiL particularly in 
the use I'l le.jrnin^ center'* arid the Use ol evervdas ohfeeis afi aesthetic tocus I tig descMption inpn?ieet 
report desienation us a pihu eeniei f xtension^ include presentutuMi ai teacliei oHcfAicc viiirkshop hu 
.inuihcf H fiiiol di'^lriet and pari u i pat i<in in distiiet'^^tdc inHM\iee 



Higii aesihk-lk" pcfwcpiuuj Midex t<itai Plan l ntiipleied uith impienientatitin. 
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CommenCi on Participants' Involvement 



HiKhacstlwii.ncrccniionmdcxioUil. Wclldusglopcd plan, outiiiundmg impicmeniuiron and a^^?.^^^^ 
dcv doped icafninjz corners. ii>|2 di-scripiuin m pToieci report, dcsiynaiion as a pilot cemer. ExienMon^ include 
,n>crMcc tcudicr vvorkshop. miroduci-d "J^X u Du)" lor NChooI Mail. adminiMruii.tf recngnmon ol excellence 
til prugrum. _ 



ERIC 



I acMhc^iic perception index totul Mimimiil plan, implcmentalion prohleniN due to change of leaching 
assignment, some use of lechniMue. in math leachmg, IfstynMon includes paftieipanon on diMnct fine artti 
ctunmitiee. 



Medium ueMhciie perception index total Plan ^ell developed, outstandmg implemcntatmn with innovaiive 
learning centers and assessment. I oji desenpison m proiect repon. designation as pilot center. Extensions 
include presemahon to school stall, s^ork «ith parents, participation in distnct^v^ide inser\iee pfogfam. 



High acsiheiic perception index total Well deseUiped plan, limited implementation due to health problem. 
lixtenMons included a distnci mscrsice course, training vice prmeipul iounc aesthetic pcreeptionapproach. 



l.im aesthetiv perecpUon index loml Well developed plan, implementation tneluded activities iismg property 
sy>iems, Dcsjgnaliim as a pilot cenier. 



l.im aesthetic percepnon index total Well descloped plan, exccllcni implememalion vsith «ell structured 
scries ol acUMties and assessment I ogdcscripiion in proicci report, des^nation as a pilot centcr^ Extensions 
include member ot district line arts commiitce 



High aesihetie pcrccpnoii index ioial iMan completed, Msitani>n 
include nieinbei iit tlisinci line arts ciUTimiUee 



cMdence ol impieiiientaiion 1 stcnsum 



Medium aesihetie perecption mdc . total IMan eomplctcd. i^inid implementation vuth asscsMiienl. I Mensions 
include partieipalion in piolessional meeiin^ presentation ol Nesthelic I >e l>ro|e.Jt. mcmhcf 4il dhtru t nnng 
lo ptepaie i urneiilum guide 



HighaesthctiL perception index lolul (nuul plan, good inipleiiientaluui inw>K mg stf uctuied .uliMties ^uth 
h.lingiial siudciits I slenMon^ iikltuk pics^m.ttion to inteidistnct paroeh.al high seh,iol teaeliei s and ssork 
\W' eoniiiHiniiN gmtip** 



Mviltum .le^llu-tti pi-f^tpnon wuks io(,H Xlifiini.il pLoi. 
UK hided .isscs^ineiil vulh .icimtiw*^ 



oiul iinpU'fnL'ni.itHiii \\ilh high swhoitt sII(»Umi!' 
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Post Cards $12 
Colored slides 
Books (3) 



LMilnatlng 

film 



Books (2) 



Spray mount 
111* Board 
Letter Set 
Tapes (4) . book 



Filmstrips (4) 



Art objects (9) 



Prints 

Art supplies 
Books (4) 



Books (5) 



Carved ^ourd 
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Conimants on Participants' Involvament 



I ott uc^thciic pcrtwpuiMi Midcv UHul. Plun complclfd. good implemtntaiioh v^ith esU'iisi^w tapv mordmy o( 
'student response to N^oik-* i>l iirL I xuTi^iiitis includfd ^ofk uith district area art conwiiititHs. 



High acsihtMn; pcrtcption tndcN iotal Ciood plan. gt)od impk'mentaiion usiny aysthiftic pcrccplion appfoath 
ni arcah of ccramiw^ and trailigraphv. Extension included \\ork ^ilh ti^aehmg *iiatl Irom other di?iciplines. 



Lov^ acsihciu' pcrtcpiiiMi index tt>tal. Plan tnnipk'it'd. impltfrnuntation included siudunt initiated work vviih 
propcfts ?*>>*ivrn?* and their u^e as u hasis lor tutoring, designation a^a pilot wnter. Extensions included use of 
the apprtiaeh m an adult education class. 



Medium aesthetic perception index total, (iood plan, excellent impltfmentaiion, log description in proiect 
report, designation as a pilot center, Extensit>ns ^^e^c discusjsions with area high school art department 
chairman and teachei grinips Iron! other disciplines, particularly literature and language arts, participatuMi in 
prok'ssionaj ineetmg prt'seniation ol Aesthetic Hye Project, 



Medium aesilit'tic pcrceptiun indes tibial. Plan tompleted. implementation included assessment 



So test daur C ituid plan lor a controlled stiids. excellent implenientaiion carr\ mg out the studs with college 
students, 



High acstheiic perceptmn iMdt:s total. Ciood plan \Mth good implenieniation ith students in elenwntarv ait 
course Ik-Mgnation .IS a piliM center \ xteiision included s^ork s^lth unisersils gallers docents. 



Mediuin aesthetic perception index total. I xcelieni plan, miplemeniation vuis deseii^pnieni o\ uniwisitv 
course in the ps\ch»>logs ol art based on propertv ssstems and aesthetic peicepiion MppriMch suiJenu 
iiuohed III museum \ isiiiiiiiins, tiMHen^. aiKl critujiiin^ pi'»>** liiMis 



Siediuiii .lesUielu peuupiiiui indes tiUal, plan enmpleteU I mplemental ion nu nluU niceniij-s \uth d^w^m 
tninuucc to ileselop aheiiiative pianv h't nuiscuin ttuirs lor childien 



I ,iivflu!u pi'fwepiit*n link's h<Lii IhhkI plan, wseelleni iiiink'MK'ni.ili*'ii inviiKine inint' ,uMlui^ 
jH uepii*»ii .ippiii.ii h ifiihtitiit lours Itu ihiUlii'M I )etn! mkI i .ttewl .1 ppi li 1 1 » ii i hj * '! nui vi uiii iliH i. Ml 
Iksignalion as a pilol tiniei I stcn^ion liithuled viilunteeied to assmi \\\\\) piniVvMiic {linieii daia 
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Comments on Participants' Involvement 



Sk'diuin acsihctic rKTLcpiuin indcN liUaL tioi»U plan, ouuiandmy impltMiienUiiion o! innnsaiiNtf plkTy 
\!sna!i4in plan lor children untJ aduli'* I ramcd colk^ij Ntudcni and prtiup oi project pariicipuni?. ui scrNtf a?' 
liU'.r guides, I descripnon in priiiyti rcpon. dcsiiimiiion us n pilot cvnicr. Fxitfnsum iiwludt'd prepared and 
NUhmilU'd prtMt'ti proposj] lnr>iriin! funding. 



1 ovi acMhciic pcrccpli^^n index iota), plan eompleicd. Implcrnentation Has made in area ol musie. 



High aesiheiie percvptinn mde\ UitaL plan eumpleted Minimal implemenuitum due li^ehan^eol assignment, 



I iiw aesihetie perception index total CiiUid plan, exeellent implenientation vsiih dustiret-w ide ieuchi*r 
inser\ice commntce. ActiMties included svork ttjth artjM?.. development ol learning center materiul?*. 



Nil lest dati! Outsiandm^ plan, excellent iniplementation that included program tor children \o meet and talk 
with artists sviih visual and audio docurnentation log descriptuin in proieci report, designation as a pilot 
center. I x tensions incliided partieipatiini in teacher inMrrviee meetings. 



So lest data. T'lan com p let e. excellent implenieiitaiuin vMth teach in|! stall 1 og descnption m proicct icpnrt, 
desi|zfU!iiiin as a pilot center 



OSS ae^thefic perception index total PLin coinplelc. implenientation ss ith teaching si, ill [ xten'^ion ineludcd 
nuMnher ot district line urts coinmiftce 



I i>u iiesihctic perecptiiMi index total tiood plan, excellent iniplenientation ssiih diHcnt grmip Initiated 
aesihclie percepfion traiiiing pfngiani Uu bilifigual Aiih's m a school 



Mediuin aesthelic pcrcephiui indes uH.il (nuul plan, oiitsi.indiiig iflipleifieinalioii ins oh uig ssm k suiliaflists 
!i» des t'lop aestheiii ediiciium appi o.u lies mio ^ in i u uhuii h*} hai f m ati inohilc 1 i*.e di *>t i ipih m iti piou^ i 
fcpiui. tk"sign,iMiin a'» a pih»i ceniei 



St till mn acsllHlk pt^tt cphi'ii iiuU X hsla; ( mml pian iiinniii.ii ini j^lu lU ill .ii n ni d i . i , nip!, . , mi i <i i u < ihk- Hi*- 



